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In the last sections of the introduction (Mugaddimah), Ibn Khaldin deals with some
general issues related to languages, then he focuses on the Arabic language by
writing a different outline from the one grammarians usually give. As a matter of
fact, they are bound to a static representation of the linguistic reality, which
ultimately includes only one language, that of the origins, harmonious and perfect,
whose distinctive feature is the "I°‘rab. Anything else is considered by them just as a
corrupt form, a barbarization of this one language. The attention to historical and
social changes, instead, allowed Ibn Khaldin to elaborate a more dynamic model
which embraces the idea of wvariation, not only synchronically, as it is for
grammarians, also diachronically. Within this model the idea of corruption is just the
beginning of a process of linguistic transformation that led to the appearance of at
least three independent varieties of Arabic, each one with its own features.

Keywords: Ton Khaldun’s Introduction, Arabic Language, Linguistic Variation,
Contact of Languages, Bedouin and Urban Arabic, Linguistic Habit,
’I'rab, Corruption or Incorrect Pronunciation, Tongue, Language.

! This paper has been published by Bagatin, M. (2019). LA VARIATION

LINGUISTIQUE SELON IBN HALDUN. Romano-Arabica, 19(19), 207-222. In
French language and has now been translated into Arabic language by Hamid
Bourouba in collaboration with the author.
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In the aim of this contribution is stressing the importance of distance learning in its
relation to learner autonomy. Since the shift in the teaching paradigm from teacher-
centeredness to student-centeredness, many solutions have been offered to make
learning more autonomous and inspiring. The concept of autonomy presented by
several authors regards proactivity of learners to access, browse, search content, and
meet the demands of the teachers. This led the researchers to the conclusion that
autonomy should first of all comes from within, thus, making the students
responsible for their own learning. In the same time, we investigate how universities
use the potential for emerging technologies under the banner of web 2.0 to facilitate
the fulfillment of all learners’s needs and to enhance student online and distance
learning. Through the use of the analytical approach, we reached these important
results: 1-the role of technology mediation and online collaborative tools in
supporting the distance learning, 2-the importance of achieving learner autonomy as
a condition for the success of distance learning, 3- that technology and learner
autonomy constitute the technical and cognitive requirements for the success of
distance learning.

Keywords: Distance Learning, Learner Autonomy, Collaborative Learning, Peer
Learning, Technology Mediation.
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Introduction

Idiomatic expressions (idioms or fixed expressions) usually convey certain stylistic
and specific cultural connotations, and also, the combination and the order of words
cannot be changed (Baker, 2011). So, finding an adequate equivalent is difficult for
translators. Idiomatic expressions may have a similar counterpart in the target
language (TL), but two expressions may have different connotations (Baker, 2011).
Comprehending the meaning of idiomatic expressions of each language needs good
knowledge of both languages and cultures. One should be able to cope with finding
a suitable equivalent for the idiomatic pairs (Shojaei, 2012).

Translating idiomatic expressions as an important part of every language have an
important role between languages. People of different languages in any society use
mostly different expressions or idioms to convert a similar meaning, in a way that
while an expression might be completely touchable and easy-to-understand for the
speaker of a specific language, the same set of words and expressions may seem
fully ambiguous and even in some cases irrational to the speakers of the other
(Baker, 2011). Cultural untranslatability occurs when a specific situational feature,
which is functionally significant for the source language (SL) text, does not exist in
the TL culture (Catford, 1965).

According to Catford (1965), the problem of translatability and untranslatability
is not “dichotomy”, it is more like the variant between the absolute translatability
and absolute untranslatability. Newmark (1988a) believed that, when translating
some elements of language are not simple or obvious, the concept of translatability
is one issue that can be discussed. Some previous studies report the untranslatability
of literary items such as allusion and figure of speech due to cultural differences
between languages (Mohammadi& Keshavarzi, AL-Harahsheh). Therefore, this
study tries to investigate applied strategies by the translator’s performance in
rendering the idiomatic expression to explore the reasons for untranslatability in
detail. Idiomatic expressions are embedded factors in the culture and cultural aspects
of translation are related to the beliefs, religion, customs, literature, and local
conditions.

Hence, translator should know the source language’s religion, literature, and
beliefs to dominate the precise meaning. Moreover, culture and language are
improving in society at the same time (Moon, 1998). Therefore, translator should be
careful about the relationship between culture and language. The study of
translatability and untranslatability of idiomatic expressions can provide valuable
insights into how translators tackle such idiomatic expressions in the translation
process (De Pedro R, 1999). In the same vein, the present study investigated
linguistic and cultural untranslatability in English-translated version of idiomatic
expressions in Hedayat’s ‘“The Blind Owl’.

Absolute untranslatability, whether linguistic or cultural, does not exist. At the
same time, the perfect translation, i.e., one which does not entail any losses from the
original, is unattainable, especially when dealing with literary translation (De Pedro,
1999). It can be true that there is no absolute untranslatable due to some translation
strategies. One thing remains unclear: translators how could be unattainable when a
Book like T Blhind Chel with 4 specilic sivle 1 e corpus ol study.
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The present study attempted to explore which strategies the translator restored
more often to overcome cultural and linguistic untranslatability in the process of
translation and to identify the extent of the translatability of idiomatic expressions in
Hedayat’s ‘“The Blind Owl’. In addition, the study tries to assess the performance of
native translator. The present study expands our knowledge about the translatability
of idiomatic expressions in translated originals, and literary texts and provides
insights into their translations. Newmark (1988) believes that a good translator or
writer could often avoid errors of language use and uses the ordinary senses and
show delicacy to language.

The purpose of this study is, analyzing the applied strategies in translating
idiomatic expressions of the book The Blind Owl to see which strategies were
adopted more often by the translator and to see that the translation strategies can
deal with the problem of untranslatability or cannot. In addition, the study tries to
clear native translator’s performance in translating idiomatic expressions. Hedayat’s
well-known novel ‘The Blind Owl’ selected as the source text and English translated
text as the target text.

In addition, Baker’s (2011) translation strategies have been chosen as the
theoretical framework of this study. The finding of this study will have an influential
role in identifying appropriate strategies for translating idiomatic expressions and
also will help many translators to find a suitable equivalent to express the meaning
and translating as naturally and accurately as possible. Moreover, according to
Catford’s theory, this study intends to examine a translated text of the book The
Blind Owl to determine the translatability and untranslatability of idiomatic
expressions.

The research questions of this study are as follows:

1. Which particular strategies have been used by the native translator to translate
the idiomatic expressions from Persian into English?

2. How do translation strategies deal with the problem of untranslatability?

3. What is the extent of translatability of the idiomatic expressions in the
translation of The Blind Owl?

4. Does the native translator’s familiarity with the Persian language and culture
affect the correctness of the transference of the idiomatic expressions from Persian
into English?

Literature Review

Introduction

The process of translating idiomatic expressions from one language into another
is a work which obliges a translator to have knowledge of the culture and other
related factors that is needed for translating the idiomatic expressions to identify and
cope with the problems in the process of finding an efficient equivalent in TL. This
study intends to examine English translation of the idiomatic expressions based on
Baker’s (2011) categorization of translation strategies. Also, this research sets out to
investigate the translatability and untranslatability of idiomatic expressions based on
Catford’s (1965) theory.
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Culture-specific Items

According to Nord (2001), CSI is a cultural phenomenon that is present in one
culture but is not present in another culture (in the same way). Aixela (1996, 56)
notes that “many discussions of CSIs have avoided offering any definition of the
concept implying that it is intuitively recognizable”. Moreover, Aixela (1996)
confirmed that CSIs could be recognized only with indication to a certain source
text. Newmark (2010) considers that CSIs are seen as separate units like items in a
glossary. Baker (2011) claimed that the culture-specific concept may be abstract or
concrete and relates to a religious belief, a social custom, or a type of food.

According to (Newmark, 2001), culture is the greatest obstacle in the process of
translation and for having an accurate translation, translator should refer to culture
only in anthropological sense. He believes “in translation studies and in translation
theory, culture covers the whole area of socio-linguistics” (173).

Translatability

Some scholars believe that translatability is ensured by the existence of
linguistic factors such as syntactic and semantic categories shared by all languages
(De Pedro, 1999). Other scholars have adopted the second approach based on the
concept that translatability is jeopardized (according to which the reality is
interpreted in different ways by different linguistic communities) (De Pedro, 1999).
The third approach to translatability was developed in France in the late 1960s,
challenging the notion of translation as a matter of transfer the meaning. This
approach was found by Andrew Benjamin, Michel Foucault, Paul de Man and
Jacques Derrida (De Pedro, 1999).

Newmark (1988a) belicves when translating some clements of language is not
simple or obvious, the concept of translatability is one issue that can be discussed. In
previous studies, De Pedro (1999) deduced that text’s function has an important role;
a text with an aesthetic process makes translation difficult, whereas the informative
function of text could be more accessible. As cited in Aixela (1996, 54), the first two
laws of translatability proposed by Even-Zohar (1978) and Toury (1995) state that
"translatability is high when textual traditions involved are parallel and when there
has been contact between the two traditions," (De Pedro, 1999).

The above-mentioned studies provide helpful information on the level of text;
whereas translating idiomatic expressions seems to be one of the complicated issues
in translation. This article has considered idiomatic factors. Omrani and Shams
Hosseini (2021) believe that there are many idiomatic expressions in Iranian Culture
that are not clear for other language speakers; thus, translators need to be
knowledgeable of the culture of the source language. The most important problem is
related to the differences between the cultures of the source and the target languages.

According to Reiss (2014, 31-38), “literary works, including literary prose,
imaginative prose, and poetry in all its forms, are form-focused, in which the author
makes use of formal clements for a specific aesthetic effect.” Therefore, it is
necessary to find a similar device to represent its literary and aesthetic function in a
form-focused text. For example, facing an idiomatic expression in such texts, the
translator must replace it with an equivalent expression.

4l
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Untranslatability

Roman Jacobson classifies as untranslatable only poetry (Hatim & Munday,
2004). From this statement, the authors deduce that the sense may translate, while
the form often cannot, “and the point where form begins to contribute to sense is
where we approach untranslatability” (Hatim & Munday 2004, 10). Therefore, the
domain of untranslatability approached because the idiomatic expressions represent
the case of translating both sense (meaning) and form.

Catford (1965) presented the first definition for translation. He stated that
translation is the replacement of equivalent textual material from one language into
another language. Catford (1965) further states that “idioms and phraseological units
should not be considered as the only possible translation units on the level of
combination of words" (p.54). According to Catford (1965), “source and target
language words do not usually have precisely the same meaning in the linguistic
sense, but that does not mean that they could not nevertheless function well enough
in the same situation” (p.49).

Nobody can ignore the differences across languages. Furthermore, there are
some elements in one language but they cannot be used in other languages (Catford,
1965). However, there are some situations in which there is no one to one
correspondence between languages, it is referred to as untranslatability (Catford,
1965). According to Catford (1965), Failure to find a TL equivalent is due entirely
to the difference between the SL and the TL. Some examples of this type of
untranslatability would be ambiguity, play on words (puns), polysemy (the quality
or state of having a few meanings, as opposed to having a single meaning or many
meanings), ctc.

Catford (1965) made a distinction between linguistic untranslatability and
cultural untranslatability:

1. Linguistic untranslatability: “failure to find a TL [target language] equivalent
is due entirely to differences between the SL and the TL” (Catford 1965, 98). Some
examples of this type of untranslatability would be ambiguity, plays on words,
polysemy, etc.

2. Cultural untranslatability: arises “when a situational feature, functionally
relevant for the SL [source language] text, is completely absent from the culture of
which the TL [target language] is a part” (Catford 1965, 99). For instance; names of
some institutions, clothes, foods and abstract concepts, amongst others.

According to Baker (2011):

Idioms and fixed expressions which contain culture-specific items are not
necessarily untranslatable. It is not the specific items an expression contains but
rather the meaning it conveys and its association with culture-specific contexts
which can make it untranslatable or difficult to translate (P.71).

Baker (2011) claims that different grammatical structures in the SL and TL may
cause remarkable changes in the way the information or message is carried across.
These changes may induce the translator either to add or to omit information in the
TT because of the lack of particular grammatical devices in the TL itself.

Baker (2011) states that:
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“The way in which an idiom or a fixed expression can be translated into another
language depends on many factors.... Questions of style, register, and rhetorical
effect must also be taken into consideration" (pp. 75-76).

Regarding translation strategies, Baker (2011, pp.75-85) presents six strategics
for translating idioms:

1. Using an idiom of similar meaning and form

2. Using an idiom of similar meaning but dissimilar form

3. Borrowing the SL idiom

4. Translation by Paraphrase

5. Translation by Omission of a play on idiom

6. Translation by omission of entire idiom

Catford (1965) and Baker (2011) suggest that culture is rather a matter of
degrees, linguistic and cultural differences between two different languages make
perfect correspondence practically impossible. Moreover, from the Catford’s theory
and Baker’s proposed strategies concluded that, idiomatic expressions usually
convey certain stylistic and specific cultural connotations and also the combination
and order of words cannot be changed. So, finding adequate equivalent is difficult
for translators.

Role of a Translator in Translation

In translating idiomatic expressions which convey strong connotations,
translation plays a very important role and since the translation is a mean for
communicating between languages, the role of translators has more significance in
the process of translation. Therefore, it can be a challenging issue for translators to
find acceptable cquivalents. Culture-specific items carry negative, positive, or
neutral connotations (Afrouz, 2021). In translating idiomatic items, translation plays
a significant role, and since the translation is a mean of communication between
languages, the role of translators has more significance in the process of translation.

Baker (2011) argues that a person's competence for using idiomatic expressions
of a foreign language is not comparable with that of a native speaker. Also, she
suggests that most of the translators cannot hope to be same with native speakers of
a language about judging when and how an idiom can be manipulated in the
language when they are working into a foreign language.

The translator needs to have an experience in the translation studies to
understand the source and the target language and the message in the original text
which is proposed by the author of the text well (Floranti & Mubarok, 2020). Venuti
(1995) believes that, the invisibility of the translator is a weird self-annihilation;
undoubtedly, convincing and practicing translation reinforces its marginal status in
Anglo-American culture. And finally, the translator’s task is to create conditions
under which the SL author and the TL reader can interact with one another
(Lotfipour, 1997).

Venuti (1995) states that, the concept of invisibility of the translator is a cultural
critique, a diagnosis that opposes the situation it represents. On the other hand, the
issue should be considered to make the translator more visible to change and resist
the conditions under which translation is theorized and practices nowadays. He
Belivves Qual e Orsl slep will be " proseatl o Weoretical basis [toon wlich
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translations can be read like translations, as texts in their own right, permitting
transparency to be demystified, seen as one discursive effect among others".

In this part the role and the task of translator between two languages for making
communication in the process of translation were discussed. To translate idiomatic
expressions well, the translator first needs to be able to recognize them in the
original text, then to find the meaning and finally to identify an appropriate
equivalent to the TL. For dealing with problems of literary translation, translators
should find pragmatics techniques. Literary translation consists of the translation of
poems, plays, literary books, literary texts, rhymes, literary articles, non-fiction
stories, short stories, etc. Translators should translate the language and render
information to reader and translate the culture and context.

The Blind Owl

Sadeq Hedayat’s ‘the Blind Owl’ is a masterpiece in the modern Persian
literature. The Blind Owl is Hedayat’s major literary work of the 20th century in
Iran. It is believed that much of the novel had already been completed by 1930 while
Hedayat was still a student in Paris. The Blind Owl was translated into French by
Roger Lescot during World War II. In Germany, two translations appeared in the
early 1960s. The Blind Owl was translated into English by D.P. Costello (1957),
Henry D. G. Law, and Iraj Bashiri (2013).

Bashiri's translation was revised first in 1984 and then in 2013. In Turkey, in
Poland, in Romania, in Mexico, in Urdu, in India, in Finland, in Armenian, in Japan,
in Indonesia, in the Philippines, in the Netherlands, in China, in Czechoslovakia.
(Afrouz, 2021). According to Costello (1997), the Blind Owl is considered as the
most important work of modern Iranian literature. It is a haunting tale of loss and
spiritual degradation.

Sadegh Hedayat's masterpiece details a young man's despair after losing a
mysterious lover with potent symbolism and terrifying surrealistic imagery. The
Blind Owl, which has been translated into many foreign languages, has often been
compared to the writing of Edgar Allan Poe. Every work like the Blind Owl has
many aspects: cultural, religious, literary, artists, socio-political, philosophical, and
others, each of these aspects should be separated by experts to deal with it.

The Blind Owl is a kind of fiction and the correspondences are not as accurate as
it. (Bashiri 2013, 78). Thus, this novel could be the best for the present study due to
the majority of cultural-bound items such as idioms. According to Bashiri (2013),
the Blind Owl is in two parts: Each part depicting a phase on a continuum of the
cosmic drama dealing with birth and rebirth, while in the first life the character is
distracted by visions that destine him to rebirth, in the second life, using the
knowledge gained in his previous life, he successfully recognizes the cause of his
rebirth and eliminates it (p.81).

Difficulties in Translating Idiomatic Expressions

Regarding terms or contexts, a concept, the untranslatable, is part of the
translation process. Roman Jacobson’s main idea was that “all cognitive experience
and its classification is conveyable in any existing language” and he classifies as
untranslatable only the poetry (Hatim & Munday: 2004. 10).
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From this statement, the authors deduce that the sense may be translated, while
the form often cannot “and the point where form begins to contribute to sense is
where we approach untranslatability. This clearly is most likely to be in poetry,
song, advertising, punning and so on, where sound and rhyme and double meaning
are unlikely to be recreated in the TL” (Hatim & Munday; 2004, 10). From last
statement, the domain of untranslatability is approached because the fixed
expressions represent the case of translating both sense (meaning) and form.

Baker (2011) claims that, “the first difficulty that a translator comes across is
being able to recognize that he or she is dealing with an idiomatic expression”
(p.69). If the translator can recognize the idiomatic expression the next step is to
decide how to translate idiomatic expression from the SL into the TL.

According to Baker (2011, pp.71-75):

the main difficulties involved in translating idiomatic expressions (idioms and
fixed expressions) may be summarized as follows:

a) Anidiom or fixed expression may have no equivalent in the TL.

b) An idiom or fixed expression may have a similar counterpart in the
TL, but its context of use may be different; the two expressions may
have different connotations.

¢) An idiom may be used in the source text in both its literal and
idiomatic senses at the same time.

d) The very convention of using idioms in written discourse, the contexts
in which they can be used, and their frequency of use may be different
in the source and TLs.

Theoretical Foundations

Carter (1998) classifies idioms as “a type of fixed expression that include;
proverbs, stock phrases, catchphrases, allusions, idiomatic similes and discoursal
expressions” (P.66). Vinay&Darbelnet identify two translation strategies: direct
translation and oblique translation which are similar to literal and free translation.
Direct translation covers three procedures (literal, borrowing and calque translation)
and oblique translation covers four procedures (transposition, modulation,
equivalence and adaptation).

Anton Popovic (1976) also distinguished between linguistic and cultural
untranslatability in A Dictionary for the Analysis of Literary Translation. Bassnett-
McGuire (1980) defines the former as: “A situation in which the linguistic elements
of the original cannot be replaced adequately in structural, linear, functional or
semantic terms in consequence of a lack of denotation or connotation” (p.34). This
categorization is very similar to the one proposed by Catford.

However, the Popovic’s definition of cultural untranslatability is substantially
different from that of Catford. Catford’s initial approach about -cultural
untranslatability shows a fundamentally linguistic nature, whereas Popovic’s, as
Bassnett-McGuire indicates, implies a theory of literary communication. Neubert
established a classification in four different categories (Wilss 1982, 114):

1. Texts which are exclusively source-language oriented: Relatively
untranslatable.
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2. Texts which are mainly source-language oriented (literary texts, for
example): Partially translatable.

3. Texts which are both source-language and target-language oriented
(as the texts written in language for specific purposes): Optimum
translatability.

4. Texts which are mainly or solely target-language oriented
(propaganda, for instance): Optimum translatability.

This classification is arguable, as the limits established between the different
degrees of translatability are vague and arbitrary. Correlation between a text and its
degree of translatability, and its level of translation equivalence is not always
straightforward.

Methodology

Corpus

The Blind Owl that is written by Sadeq Hedayat (1937) and English translated
version by Iraj Bashiri (2013) provided the corpus of this study. This book was
chosen because according to many famous writers and theorists, The Blind Owl is
among the valuable and working ones.

e Henry Miller, the great American writer says that the book The Blind Owl

is the best book I have ever read.

e Andréa Breton, the leader of surrealist movement says that The Blind Owl

is one the top twentieth century novels.

e In Iran, the director Darioush Mehrjuie made the film “Hamoon” based on

The Blind Owl.

In addition, Baker’s (2011) translation strategies have been chosen as the
theoretical framework of this study. The finding of this study will have an influential
role in identifying appropriate strategies for translating idiomatic expressions.
Moreover, according to Catford’s theory, this study intends to examine two
translated texts of the book The Blind Owl to determine the translatability and
untranslatability of idiomatic expressions. The present study is based on strategies
that were proposed by Baker (2011) for translating:

1. Using an idiom of similar meaning and form

2. Using an idiom of similar meaning but dissimilar form

3. Borrowing the SL idiom

4. Translation by Paraphrase

5. Translation by Omission (p.75-85).

Based on Catford’s (1965) theory, the following definitions in A Linguistic
Theory of Translation: Linguistic untranslatability: “failure to find a TL [target
language] equivalent is due entirely to differences between the SL and the TL”
(Catford 1965, 98). Cultural untranslatability: arises “when a situational feature,
functionally relevant for the SL [source language] text, is completely absent from
the culture of which the TL [target language] is a part” (Catford 1965, 99). This
research was a corpus-based research and descriptive — comparative one that aims to
highlight strategies for translating idiomatic expressions from Persian into English to
identify the translatability and untranslatability of idiomatic expressions.
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Design

This research was corpus-based research and descriptive — comparative one,
highlighting strategies for translating idiomatic expressions from Persian into
English to identify the translatability and untranslatability of idiomatic expressions.
The present paper is based on a case study of the book The Blind Owl written by
Sadeq Hedayat and its English-translated version. For investigating the
translatability of the idiomatic expressions according to Catford’s theory, the
Baker’s proposed strategies which is applied by translator for translating the
idiomatic expressions were examined.

Procedures

Data Collection

The data was collected from the book, the Blind Owl and its translation. The
book was available in the market of Iran. However, the translated text was not so
easy to find in the market. The translated text was downloaded from the
www.academia.edu. Then the original book and its translation were viewed by the
researcher in the process of analysis to find the idiomatic expressions in the original
book and the parallel translation of idiomatic expressions in the translated text. The
theoretical framework of this study is based on the translation strategy proposed by
Baker (2011) for translating idiomatic expressions and Catford’s (1965) theory for
(un)translatability.

Data Classification

First, 290 idiomatic expressions of the book The Blind Owl were highlighted
according to the glossary of Dehkhoda (1930-1931) online. Moreover, they have
been scarched in the website www.vajeyab.com, and then, the equivalents of these
items in translated text were specified. Second, the strategies have been adopted by
the translator for translating the items were examined according to Baker’s (2011)
categorization of translation strategies. Third, in order to have a comprehensive
picture of data gathering, tables were drawn for each part. Forth, the performance of
the translator in translating the idiomatic expressions has been assessed by
investigating his applied strategies. Then, the translatability and the untranslatability
of the idiomatic expressions according to Catford’s theory were investigated.

In order to make the study reliable, two raters rated the collected data. The
researcher in this study arranged a table of collected data for evaluation. For
analyzing the data as the raters with Ph.D., Degrees rated the data. Moreover, the
raters are familiar with both Persian and English. This research was not an
experimental type; it was descriptive; therefore, there were no participants or
members.

Data Analysis

Adopted Translation Strategies

After collecting the Persian idiomatic expressions and their English equivalents,
the data are classified into two categories (translatability and untranslatability)
according to Baker’s strategies and Catford’s theory. First, the data are investigated
by Baker’s strategies and the strategies are identified from English translations.
Then. the data are set into above mentioned categories. In general, five translation
shulegivs are idenlified us Tollows:
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1. Similar Meaning and Form
This procedure focuses on both the form and meaning of an idiomatic
expression. Example (1): a2l a2 & 4 453es
Meaning: 1. to begin acting and thinking like my normal self, 2. to recover my
senses, 3. to recover my capacity for sound judgment.
Translation: when I came to myself.
In example (1), both expressions in Persian and English are idiomatic with the
same lexical items.
Example (2): 28 o f aedi Jla )
Meaning: 1. If a strong feeling melts you away, you feel it stronger and torturing.
Translation: Like a candle, melts me away.
In example (2), translator has employed correct equivalent. Both expressions
have same lexical items and same meaning.
Example (3): 885 |, od
Meaning: wasting time without doing a work.
Translation: to kill time.
In example (3), the lexical items and the meaning in both Persian and English
fixed expressions are the same.
2. Similar Meaning and Dissimilar Form
Dissimilar form means that the lexical items of the SL idiomatic expressions are
not the same as the TL idiomatic expressions; while, a semantic equivalent is given
in TL.
Example (1): 45 &1 sm
Meaning: 1. Every part of a place, 2. small spaces in something or parts of
something that are difficult to reach.
Translation: Nooks and crannies.
In example (1), both Persian and English expressions have idiomatic meaning
with different lexical items.
Example (2): slws Jbu ol
Meaning: you do not care about something, especially the annoying things that
someone else is doing or saying.
Translation: I don’t give a damn.
In example (2), both expressions are in same idiomatic meaning but in different
lexical items.
Example (3): 2k o3 S Chual a8 onu Jio
Meaning: to look extremely similar to someone.
Translation: Spitting image of one another.
In example (3), both expressions carry the idiomatic meaning with different
forms.
3. Borrowing
Borrowing means just the use of loan words.
Example (1); 04303
Meaning: the thirteenth day (last day) of Norouz which is traditionally
considered as unlucky and a sinister day. and people should not stay at home.
Translution: thivtend: digy of Tuvadio.
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In example (1), Translator has borrowed a word from SL to clarify the
expression for the readers in TL. But the English equivalent do not have the
connotation of Persian expression.

Example (2): U3 4bubia iy

Meaning: someone with henna-dyed beard follows the Islamic tradition to show
his belief.

Translation: hennaed beard.

In example (2), the origin of the word “Us “is Arabic. So, this word is a loan
word in SL and translator has translated the loan word from SL into TL. “Henna” is
a loan word in the English language as well.

Example (3); Jbs AT 4 jlea

Meaning: festival of fire (chahar shanbeh suri) is held the last Wednesday of a
year. Chahar Shanbeh Suri celebration usually starts in the evening, with people
making bonfires in the streets and jumping over them. Some believe jumping over
bonfires is a way of taking away negative energy, sickness, and problems and in turn
getting fulfillment, warmth, and energy. Chaharshanbe Suri Suri serves as a cultural
festival for many Iranians.

Translation: last Wednesday of the year.

In example (3), translator has borrowed the expression without its traditional and
cultural meaning.

4. Translation by Paraphrase

This is the most common way of translating idioms and fixed expressions and
the meaning of the idiomatic expressions are explained in a non-idiomatic way.

Example (1): g8 Ju

Meaning: listen to someone’s private conversation without them knowing.

Translation: Eavesdropping.

In example (1), translator has applied the paraphrase strategy for translating this
idiomatic expression.

Example (2): 4&ls z<

Meaning: someone who cannot be careful about what says or does.

Translation: disposed of architect.

In example (2), as it is clear, translators have applied the paraphrase strategy for
translating this expression.

Example (3): 25 oo O3 als g3

Meaning: The smallest incident did not happen.

Translation: I could barely feel.

In example (3), translator just paraphrase the idiomatic expression.

5. Translation by Omission

This strategy is used often when an equivalent fixed expression is not found in
the target language.

Example (1); <o S

Meaning: An amount that is as much as you can hold in your hand.

Translation: ---

In example (1). translator has omitted this fixed expression without any linguistic
dnd collordd reason.
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Example (2): G Ol 5

Meaning: suffering and striving.

Translation: ---

In example (2), translator has omitted the expression as well.

Example (3): .5 sled s

Meaning: meaningless and useless talk.

Translation: ---

In example (3), translator has employed the omission strategy.

Translator has used the strategies such as; similar meaning and form, similar
meaning and dissimilar form, paraphrase, borrowing, omission and some wrong
translation which is not among the translation strategies. Paraphrase has the most
frequency in translating the idiomatic expressions. Translator has omitted the cases
for three reasons as the above-mentioned; (a) to prevent repetition (b) item is
unnecessary to translate (¢) compensate the meaning of expression by translating the
similar expression.

Translatability

Translatability means translation is possible (Catford, 1965). In this study, most
of the idiomatic expressions are translatable. Example (1): a3l (ils means; to ask
someone, in a very emotional way, to do something for you, is translated to: threw
myself at her feet. Example (2): 4%, 2 5 means; to do something completely or as
well as you can, is translated to: on the whole. Examples (1) and (2) are clear
because the translator has found the idiomatic expression in the TL. Example (3):
adsyoddiasdnas means; get out of your normal state, is translated to: I lost
consciousness. In example (3), translator employed the common way of translating
when a match cannot be found in the TL or when is not appropriate to use the
idiomatic expression in the TL. Therefore, the translation by paraphrase can prove
the translatability.

As it can be seen in (table 1), example 4 is translatable, while the translator has
employed an omission strategy. Sometimes it is possible that a translator omits one
expression because of some logical reasons. For instance, a3 a sasis omitted by boy
translator because the writer has written three different words with the same
meaning in one sentence such as 3 r« 24/ si¢ aixd assaac £ 0. Translator for avoiding
of repetition have omitted v s34 But he translate the last word with the same
meaning at the end of the sentence.

Table 1.

Faereples o drentifanatiiv
Exumplc Emploved strategy Iy the cranslator | (on)translatability
Example 1Sl L meaimnd gng form ‘Lringlatakle
Fxample 2| Siwilar mueariug s dissiinilir Gatw Trinwslaluble
Exafple 3 Faraphrigs Franslatables
Fxumpled4 | onission Translnatle

Calivasstatabilitg
Frowr exprossions arc borroweed by iranelalor, (1) 2963 2ooneims; the thitcewh
day of Mourwe, which is Iraditiowslly considered 45 an unlockys and sintster day and
sheald tuees 1efl lwome lor baving 4 piewic, is lranslated the Qdeleenth day of
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Farvardin by translator, is an untranslatable expression because this expression
related to the culture of SL, 13 is an unlucky number in Iranian culture and at the
first thirteenth day of the year, people should go out of the home. So, it is in the
branch of cultural untranslatability. (2) be 525 o) % < means; a unit of money
during the reign of Reza Shah which was valueless, is translated two qerans and one
abbasi, is in the branch of linguistic untranslatability, because this expression shows
the unit of money in one era, also it shows the low price of money.

> Ua’is a loan word in the SL, its language is Arabic. In Islam, khe(a)zaab (henna
is used to dye beard and the hand) is included emphatic tradition for men. So, (3)
Ol 4y Us 3y ) means; someone with henna-dyed beard follows the Islamic tradition
to show his belief, is translated hennaed beard, is an idiomatic expression with
strong religious connotation which is not possible to translate. It can be in the branch
of cultural untranslatability. (4) Jbs ,AT488 ks means; festival of fire (chahar
shanbeh suri) is held the last Wednesday of a year. Chahar Shanbeh Suri celebration
usually starts in the evening, with people making bonfires in the streets and jumping
over them. Some believe jumping over bonfires is a way of taking away negative
energy, sickness, and problems and in turn getting fulfillment, warmth, and energy.
Chahar shanbe Suri serves as a cultural festival for many Iranians. That is translated
last Wednesday of the year. It is a cultural specific item which carry the strong
cultural connotation is not translatable.

Results

This study attempts to illustrate the frequency of strategies applied by a native
translator and the number of translatability and untranslatability. The quantitative
results are shown in the figures. As shown in figure 1, the similar meaning and
dissimilar form and the similar meaning and form are approximately at the same and
the most frequency. Furthermore, just one wrong translation has been identified in
the translation of idiomatic expressions by the translator. Translation by paraphrase
is the most similar strategy that translators have applied in translating the idiomatic
expressions. In figure 2, as it is clear, just four idiomatic expressions are
uimranslaate, and Qe others are nandatables Tt means thar the randlation of 1he
idiomitic cxprossinns i possible in this stods,

Tahle 2, Applied steepteples iy franshitor.

Strategy frequeney . Porcentape
Similyr meaninge gmd form ER) A2
Similar meaning aod dissimilar lorm PR 3241
Borroming 4 1.27%
Paraphrasc sl 3105
Oimixsion B 2o
Wz 0,34,

I
Tivtul 200) LS

A
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In the present study, 290 idiomatic expressions were collected from the book 7he
Blind Owl. It is found that out of 290, 93 idiomatic expressions were translated using
similar meaning and form. 94 idiomatic expressions are translated into English using
a similar meaning and dissimilar form (second strategy); the percentage of making
use of the second strategy is almost near to the first one ( Tables 2). According to
Baker (2011, p.79), “just as the use of loan words is a common strategy in dealing
with culture-specific items, it is not unusual for idioms to be borrowed.” Bashiri has
borrowed four idiomatic expressions from the SL.

Translation by paraphrase is the fourth strategy. Bashiri has translated 31.03 %
of idiomatic expressions into English. The fifth strategy is a translation by omission.
As Baker (2011) states, “If there is no close match in the TL, and its meaning cannot
be paraphrased, an idiom may be omitted.” Four cases of the idiomatic expressions
are untranslatable due to the cultural and linguistic differences between the source
and target languages. The (un)translatability percentages are calculated at 98.62 and
1.37 for translatability and untranslatability respectively. Most of the idiomatic
expressions in this study are translatable.

A few of the idiomatic expressions are untranslatable in the study because of the
following reasons: a. Idiomatic expressions may be culture-specific meaning and
they may relate to specific religious, social, cultural, or political occasions. b.
Cultural and linguistic differences between the languages cause translating of
idicmatic gvpressions impossile. ¢ Sometimes an idiomaiic expression has 3
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political or religious connotation while its counterpart in the target text may have a
different connotation.
Discussion

Omrani & Shams Hosseini (2021) examined the strategies used to translate
idioms according to Baker’s (2011) categorization of translation strategies. Their
study aimed to assess problems during the process of translation and investigation.
They collected some Persian idioms from the novel ‘The Blind Owl” and concluded
that the most common strategy used in translation was ‘translation by similar
meaning and dissimilar form.” This present study came up with Omrani& Shams
Hosseini’s (2021) study revealing the critical role of idiomatic expressions in
different languages. According to the findings in the study, translator has used three
strategies approximately equal. The strategies used are as follows: ‘similar meaning
and form, similar meaning and dissimilar form, and paraphrase’.

In the study of Manipuspika & Winzami (2021) about idiomatic expressions,
they have been realized that idioms and fixed expressions are culture-bound,
therefore, it is easy to say that culture is complex to deal with translation. Moreover,
idioms and fixed expressions cannot be formally translated due to their misleading
forms. It is concluded that translation by ‘paraphrase’ is the most preferred strategy
in translating idiomatic expressions. According to the findings of the present study,
the most common strategy in the translation of the idiomatic expressions by the
translator are ‘similar meaning and dissimilar form’ and ‘similar meaning and form’.

According to Floranti & Mubarok (2020), translation of idiomatic expressions
can be considered a challenging process due to their connotation. Based on the
results, the translator prefers applying paraphrasing strategies. The translator needs
to be experienced in understanding the source and target language well. In the
present study, the performance of translator has been assessed. Therefore, the
translator has employed three strategies (similar meaning and dissimilar form,
similar meaning and form, and paraphrase) approximately equal. It can be concluded
that, the translator was almost able to provide an acceptable translation due to his
familiarity with language and culture of source language. However, cultural
differences between the source and target texts lead to partial correspondence of the
equivalences utilized in the translated texts. Moreover, the concept of
untranslatability causes some cases of zero correspondence. While confronting an
untranslatable item, different translators apply different strategies to overcome the
challenge. In the present study, the most applied strategy for the very cases is
paraphrase

The findings of the study are in line with those of Shojaei (2012) in the process
of translating idiomatic expressions becomes more easily when two languages are
more identical to each other. Another concept that considered in the study of Shojaei
(2012) is that the translator must have deep knowledge of both SL and TL to
understand the connotative meanings of idiomatic expressions. As it can be seen
from the data analyzed, the linguistic and cultural differences between the languages
make a few idiomatic expressions untranslatable. Moreover, concerning a few of the
idiomatic expressions in which the translator has borrowed the words from SL.

]
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having deep knowledge of the culture and language of the source text may not solve
the problems that idiomatic expressions cause.

Raquel de Pedro (1999) believes that the consensus seemed to be that absolute
untranslatability, whether linguistic or cultural, does not exist. Whereas, as stated in
the results, there are a few untranslatable idiomatic expressions due to the linguistic
and cultural differences between SL and TL and the style of the source text (some of
the expressions have strong political and religious connotations). It can be concluded
that absolute untranslatability does not exist. However, Fernando and Flavell (1981)
warn us to be against the “strong unconscious urge in most translators to search hard
for an idiom in the receptor-language, however inappropriate it may be” (p.82) (as
cited in Baker 2012, 6). So, every similar correspondence in TL is not accurate or
appropriate.

There is a difference between absolute untranslatability and untranslatability.
Absolute untranslatability focuses on the translation without considering the factors
such as style, context. That is important in translating idiomatic expressions. So, the
untranslatability, in this regard, may happen. Some culture-bound items can be
omitted when far-off from the cultural context (Keshavarzi, 2015). However,
omission cannot be reliable when an author has an object of putting the item.
Nevertheless, translators should compensate the item in another place if there is no
way instead of omission. Hence, translators would have compensated in another
part, or even they could have considered the TL’s culture instead of omitting the
items.

Conclusion

Translators has used the strategics such as; similar meaning and form, similar
meaning and dissimilar form, paraphrase, borrowing, omission, and wrong
translation which is not among the translation strategies. Translation strategics made
the process of translation easier for translators. However, the translation, especially
the translation of idiomatic expressions, depends on many factors, for example, the
context in which an idiomatic expression is translated, cultural or linguistic
differences between SL and TL, and the ability of the translator to employ an
appropriate strategy in the process of translation. So, it can be concluded that just
having some knowledge of translation strategies is not enough. The accuracy of
using the translation strategies depends on the context.

The translator has omitted eight cases of idiomatic expressions, and has applied
the borrowing strategy for translating four cases. He has omitted the cases for three
reasons as above mentioned; (a) to prevent repetition, (b) item is unnecessary to
translate (c) compensate the meaning of expression by translating the similar
expression. Most of the idiomatic expressions in the corpus are translatable, and just
four cases of the idiomatic expressions are untranslatable. Two expressions are in
the branch of cultural untranslatability. Thus, translator had to borrow it from SL. A
reliable way for rendering this kind of expressions may be an explanation in
parentheses to explain the connotation.

Pedagogical Implications

This thesis can be beneficial to several people:
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1. Students of translation: the translation students can be familiar with the
concept of (un)translatability and idiomatic expressions.

2. Professors of translation: the professors of translation can use the result of this
thesis to show students how translation is not possible in translating idiomatic
expressions.

3. Novice translators: the novice translators can also benefit from the results of
this thesis to adopt more suitable approaches for translating idiomatic expressions.
In other words, applied strategies by the translator in this study can guide them.

Suggestions for Further Research

There are some suggestions for further research as follows: First, sometimes
context is important in translating the idiomatic expressions. So, translators are
supposed to consider not only the meaning but the context. Second, there are still
many other Persian books that have not been considered to work on their idiomatic
expressions. Third, translatability at the word level can be considered as another
path for researchers of translation studies. Fourth, due to the realism style of the
book, some expressions and words have strong political and religious connotations,
which can make it untranslatable; it can be a new path for other researchers. At last,
it may be interesting to compare the performance of one non-native translator with a
native translator about translating culture-specific items in literary works through the
years.
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Civilization, although an over-consumed notion used eagerly to differentiate
societies’ ability to progress/not progress through time and space, taking into
consideration internal and external features, challenges the post-colonial pursuit for
transforming the colonial discourse into self-empowerment and its intention towards
re-creation of the long-lost original identity. In an attempt to discuss the menace the
term plays in entrapping the post-colonial consciousness into a game of otherness,
this article views the concept of civilization as the dominant’s ideology towards the
implementation of otherness as a doctrine. Otherness takes many forms; among
them are the creation and the maintenance of different tools for defining the se/f'in
order to define the Rest as the Other. To explain this process, the researcher first
sketches the history of the concept and its historical metamorphoses and then
elucidates the importance behind its emergence after the Age of Enlightenment. The
article subsequently reveals how civilization has been a colonial ideology all along,
created and preserved through different discursive means, to shape the future of the
post-colonial societies. Finally, the researcher proposes post-colonial civilizations to
refer to those civilizations mingled not by geographical, religious, or cultural bounds
but by sharing the experience of being subordinated by the one dominant
civilization.

Keywords: Civilization, Dominant, Elective Affinity, Ideology, Otherness,
Post-colonial.

lemgil mehdacoiamar TEnma il com



Amaria Mehdaoui Sologe 4 les

Introduction

Otherness works in different ways. The most effective and dangerous is through
discourse. Because words may emerge even before the signs that represent them do.
They may even endure while the people who created them, the contexts they were
created in, and the purposes they were ought to serve perish. Their effects, however,
do not in many cases. This is the case of a concept like the one this article wants to
inquire. Nevertheless, it is eminent to deal with the vessel before tackling the edge.
The Debate

Within the body of a text designed for a call of papers planned as a study day
under the title Representation of the Other in Postcolonial Discourse: Traditions
and Palimpsests tackling the power of reversing discourse for self-empowerment for
the post-colonial societies!, one claimed that: “Postcolonial transformation, on the
other hand, examines how colonized civilizations have changed the fundamental
character of the cultural authority that has controlled them.” (Emphasis added).
The major aim of the argument was to highlight the importance of understanding the
post-colonial call for adopting fransformation rather than resistance stand. A claim
Ashcroft suggests in his On post-colonial Futures: Transformations of a Colonial
Culture (2001).

The researcher received one critical argument because of the proposition of the
term civilizations intertwined with colonized within the paragraph above. The
existence of such combination has seemed to a colleague “erroneous”. Quoting
directly the source, my colleague argues, “We do not say ‘colonized civilization' ...
Concepts do certainly change over time, but such a compound noun has never been
made™. To my astonishment, I recognized that as post-colonials we are still
trapped in an anachronistic approbation of the term civilization as it has been
imposed on our consciousness. In its utilization within the context of the study day,
colonized civilizations is similar to Cox’s use of “subordinated civilizations™ (2000,
219 & 222), Susan Strange’s “business civilization” (1995, 65), and Bruce
Mazlish’s “contending civilizations” (2004, 23). It, hence, came to my mind that a
debate over what she considered as “a tendency to use compound nouns
unscientifically” has finally come at hand.

Different contemporary dictionaries, encyclopedias, and scholarly productions
have devoted large and extensive readings and multi-functional uses the concept
may hold. As for dictionaries, the Merriam Dictionary defines civilization as “a
particular well-organized and developed society,” while Collins Dictionary identifies
that “a civilization is a human society with its own social organization and culture”.
From their part, the Lexico Dictionary argues that civilization means “the society,
culture, and way of life of a particular area” (Emphasis added). The three different
dictionaries utilize civilization as a direct synonym to sociefy and when the concept

! The study day was proposed during the process of organizing study days for the PRFU

program held at the Department of English Language and Literature at the University of
Moulay Tahar, Saida for June 2022.
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appeared in the content of the study day it clearly identified it as such.

Nevertheless, the time for a refreshing and more centered reading of the concept
that suits the post-colonial quest is now essential. As the argument of this article will
reveal, civilization, next to being an over-consumed term throughout different
spaces and times and for different reifications, is a colonial ideology. Whether in its
current naked form or as it has been intrinsically suggested in different discourses, it
has been an otherness tool that has been guiding the post-colonial towards it
unavoidable scheme. Otherness, as Staszak identifies, is “the result of a discursive
process by which a dominant in-group (“Us”, Self) constructs one or many
dominated out-groups (“they”, Other) by stigmatizing a difference- real or
imagined- presented as a motive for potential discrimination” (2009, 02). While
difference represents what is real, for example that sex is biological fact, otherness is
discursive construct, as much as gender is. Hence, the act of othering implies a
singular versus plural identification. As the argument about civilization versus
civilizations will appear in this paper, singularity and plurality have their own roles
in the process of the ideology. While many think that otherness is a modern practice
revealed to the arena merely the last half century through race and gender politics
when racial and feminist theories have been rushing in the academia for their
equality quest; otherness is a practice that has been documented from an unknown
date. One brings this example that clarifies such an assumption, that of civilization.

It is a crucial, however, to clarify from the onset that one’s use of the term post-
colonial, with a hyphen, echoes Ashcroft et al.’s spelling and use. As they explain in
their book The Empire Writes Back “We use the term post-colonial ... to cover all the
culture affected by the imperial process from the moment of colonization to the
present day. This is because there is a continuity of preoccupations throughout the
historical process initiated by European imperial aggression” (Ashcroft et al 2003,
02). The meaning the hyphenated term suggests, as different to postcolonial or
post/colonial, is a reading of the experience of colonization during and after the
period of occupation and the ways it dominates different forms of discourse.
Civilization Tracked

In their quest for tracking its history, many scholars have already devoted
hundreds of pages and much ink has been spilled documenting the development and
the numerous references the concept of civilization intricately submits. I shall not go
through all of them since references to them will necessarily appear in this article.
The focus in this process will be devoted to the colonial and post-colonial
implications of the concept. One indisputable fact this article suggests is that
civilization has always been a defining quality between what the Western world
identified as progressed societies, hence civilized, and those who are unarguably
unable to progress, and hence barbarian. This distinguishing characteristic, deeply
connected to the post-colonial quest, has opened debates for centuries and the
reference to it has always been intentionally or unintentionally embedded. One truth
that imposes itself after collecting different meanings of the term is that civilization
is “a colonial ideology”, as Mazlish suggests in his book, “-that is, the use of the
concept of civilization to justify domination and superiority over others” (p. 22).
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the meanings they have been used for. The oldest was a political concept that came
from “Latin word civis, a translation of the Greek polités, or citizen” (p. 31), and
which is still implicated in the world of politics since citizenship has become a
privilege given to those who are well educated, well mannered, and most
importantly possess the ability to progress and conform to the European civilized
standards. Homer, although never used the term civilization but only an epithet to it,
refers to bar-bar people from Caria, people living outside the city, and to his ear
babbled (Mazlish 2004). From an acoustic perception, there emerged a distinction
between people who possess the ability to speak publically in a civilized manner and
those who do not. Hence, it emerged to separate agricultural and nomadic life style
and the notion of the city as a Greek conception was an offshoot to the practice of
Othering. Ironically, however, is the fact that the Greek itself was an accivilization,
in Mazlish’s word who combined the Latin prefix ‘ac’ to civilization to refer to the
fact that even hegemonic civilizations were borrowing from other civilizations'.

Furthered into philosophy, the Aristotelian understanding of the concept paved a
way for a comparison between being the civilized and the non-civilized man to exist.
A civilized man, according to Aristotle, is the only species who does not only
possess the intellectual capacity to make meaning, recall the past, but also the one
who possesses a moral excellence, the ability to exercise control, or what he names
continence. According to him, it is “only such a man could keep one’s negative
emotions in check, control natural impulses and biological instincts, restrain anger,
irascibility and stay away from violence” (qtd. in Makolkin 2014, 375). Civilization,
according to Aristotle is the highest kingdom where only a perfect intellectual social
animal belongs. This implics an oppositional suggestion to a non-civilized barbarian
society which a term like civilization does not fit in terms of reference. This is
however a utopian vision Aristotle himself encouraged but would know it was
impossible to achieve. For, if we compare the behavior of a civilized man to a
barbarian, violence as a matter of comparison takes part on both sides. If we trace
the history of ancient and modern civilizations, let us take the Greek, the Roman, the
Western civilization, all these were expanded upon acts of violence. As Ates puts it:

But when we think of modern wars and war-capacity of nation states throughout
national lands, it becomes impossible to draw a sharp line between civility and
barbarism. In modern times barbarity takes new forms within a civilized society.
Every advance had a double face, inclined to both civility and barbarity. So
civilization in terms of lack of naked force does not absolutely mean civility or
polite manner (Ates 2008, 176).

By the 13™ century, the epithet of the concept was circulating in Medieval Latin,
a synonym for human/humanity, and which has been one of the most common
political concepts utilized to justify imperial agendas. Crusades were waged on the
name to save humanity from paganism, wars were waged for the sake of human
rights and democracy, and War on Terrorism has become the obsession for the
Western world in their mission to protect humans and humanity.

It was until the eighteenth century that a clear mention of the term civilization
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came in Victor Riqueti Mirabeau in his L ‘ami des Hommes (1883), and which I will
further examine in this article. Generally, the 18" century use of the term had an
emphasis on laws and types of governments, most importantly as it was utilized by
Adam Ferguson in his article An Essay on the History of Civil Society (1767).
Contemporary scholars believe that civilization did not exist before the
Enlightenment Era. There were only references to the concept. It is the neologism of
that era that reflected the then ideological transformations of the time

Ferguson, a Gaelic-speaking Scottish Enlightenment philosopher, drew a
comparison between rude and civilized societies. Providing micro and a macro
understanding of the term, Ferguson criticized commercial societies for producing
unethical and unconcerned human beings. As one of the pioneers of the theory of
progress, next to Hume and Adam Smith, he argued that “progress in the case of
man is continued to a greater extent than in that of any other animal. Not only the
individual advances from infancy to manhood but the species itself from rudeness to
civilization” (Ferguson, 1767/1995, 2). From Ferguson’s point of view, all forms of
society, be it civilized or rude, are natural. In terms of morals and intellectuality,
both possess capabilities yet in different manners. Evolving during different stages,
from hunting, pastoralism, agriculture, to commerce; makes the four stages of
civilization. Defining civilization on a material basis is not new in nature but seeing
it as stage is what Ferguson added to the notion of civilization. The difference
between rude and civilized societies according to him is based on agriculture and
commerce. His theory, then, is based on the availability/ unavailability of property
and division of labor. What differentiates the rude from the civilized is founded on
social, not natural predispositions. With the absence of property and labor, the rude,
although following some standards, these later are perceived only in his own manner
which is different from that of the civilized. For that reason, the problem is more of
conformity rather than knowledge. As Ferguson claims, “even though they follow a
leader to a field [meaning the rude] they cannot brook the pretensions to a formal
command; they listen to no orders; and they come under no military engagements,
but those of mutual fidelity, and equal ardour in the enterprise” (1767, qtd in
Launay 2021, emphasis added).

Coming back to Mirabeau’s utilization, historically the notion of civilization
developed as a secular view of Enlightenment in which Mirabeau emphatically
recognizes “religion is without doubt humanity’s first and most useful constraint; it
is the mainstream of civilization” (qtd in Mazlish, 05). If it falls into the trap of
luxury and wealth; it achieves its end. Weighing on an economic view, particularly
feudal, Mirabeau presented a social and moral rather than the contemporary
industrial and commercial perceptive of the term civilization. One fact that explains
the delayed appearance of the term until Mirabeau spelled it in his writing in 1756 is
that it needed factual needs. One of these was the European Expansions from the
fifteenth century and the succeeding Sea Explorations. Encounter with the other
represented an urge for its creation. As Mazlish argues, “other is a fundamental
psychological mechanism by which to achieve this end. Civilization is a form of
accomplishing that task”(p. 02). The fall of the Ottoman Empire in 1453. Mazlish
Glls us, wus 8 lumming poind in the process of olwroess, Wlile Qe clash stated s
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religious, with an urge to establish Christianity as the only true religion in opposition
to Islam; this later was reified to a thing that needed understanding and analysis. It
was necessary to objectify Islam as Europe’s other to consolidate it as an opposing
image to a civilized Europe.

Another more scientific reason was the Enlightenment natural classification of
humankind and theories of race. During the Age of Enlightenment, there had
emerged two predominating philosophies about the origins of humankind. The first
had been a Biblical view, called monogenist, which suggested that all humans are
one species (descendants of Adam and Eve) and from this race comes variants of
human beings. The second, called polygenist, believed that human beings evolved
from numerous pairs of ancestors. Carl Linnaeus, one of the most influential
scientists of the enlightenment era, developed a classification of humankind. In his
work System of Nature (1735) he outlined a definition of the concept of race and
divided humans into four groups, Europeanus, Asiatic, Americanus, and Africanus.

A German physician named Johann Friedrich Blumenbach is said to be the one
who promoted racism by designing a hierarchical racial theory. In his thesis in
Medical degree entitled On the Natural Varieties of Mankind (1775), he explored
the classification of the human race based on cranial logical research. Comparing
different human skulls, Blumenbach concluded that the human species can be
divided into five races: Caucasian (White race), Mongolian (Yellow raced), The
Malayan (Brown race), Ethiopian (Black race); and The American (Red race).
Despite this, Blumenbach was a monogenist. Yet, his classification fostered
otherness on scientific grounds.

Later on, Crania Americana by Samuel George Morton was published in 1839
and became a reference book in the history of scientific racism. In his work, Morton
used illustrations still new at that time with lithography to convince his readers. He
carried on Blumenbach’s classification and divided the human race into different
classes. To push his theory further, that of the superiority of the white Caucasian
race over other races, he suggested that racial and social distinctions existed in the
previous civilizations. In his Crania Aegyptiaca (1844), he concluded that the ruling
elite of ancient Egypt had been Caucasians while the slave race had been Negroes.
He confirmed that enslavement of black folks by whites has natural roots in
antiquity social order. Now through natural sciences, otherness has been confirmed
scientifically.

Within social sciences, society as a concept surfaced with that of civilization.
Society was the outcome of the seventeenth century when the civilized Western man
discovered that he was among others and that change was a rational result. By the
19 century, civilization appeared as a translation from German, with its both
positive and negative meanings, the first standing for Ku/fur (meaning the pure
culture of Germany) and the second Zivilisation (a negative connotation of the
degenerate culture of the West). WWI use of the term in this context is an
emphatical exhibition of the battle that took place between the Germans and the
Rest. Spengler, a German historian and philosopher who provided a classification to
the rise and fall of civilizations. uses the term culture to the early stages of
civilizulion and e zation W relor Wb slages ol walurity and decline. Culture in
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this respect is an anthropological creation; while civilization is a historical one.
Although the terms cultus and cultura are said to be Roman’s creation to mean
agriculture and cultivation, the reference that stamped itself on the source of
flourishment rather than the behavior itself endured. We have become
acknowledging the omnipresence of one great civilization due to its ability to
succeed economically, despite the difference between contemporary industrial and
traditional agricultural sources of success. Urbanization fostered this process, mainly
with empowerment from capitalism that provided ground for domination of one
civilization’s perception over other civilizations. From this binary oppositional
composition of civilized man vs. barbarian and dominant civilization vs.
subordinated civilizations springs my argument of colonial civilization versus
colonized civilizations.

A Turn toward a New Perspective

When the concept appeared in my study day call, it was used in plural form
civilizations. There is a difference between civilization in singular and in its plural
form. Braudel’s (1980) distinction between the two is a recognizable one. As he
claims:

The concept of civilization is used both in plural and singular forms. The former
usage implies the existence of many civilizations in human history, so delimitation
could be required to separate one from another. The plural form is related to the
cultural characteristics of particular societies scattered through time and space. The
second usage implies just one kind of ideal form of civility and related to the
humanity as a whole. So-called civilizations are the attempts to reach that ideal type.
In singular sense history of civilization is closely related to the global history (p.
177-178).

This perception of the unity of civilization, as one and whole, is in itself a
challenge to the post-colonial subject in particular and to the post-colonial studies in
general. The existence of many civilizations, hence, is undeniable and the
delimitation that has separated one from the other is not really related to time and
space only as Robert Cox (2000) suggests in his 7hinking about Civilizations, and
which this article will draw upon for the coming discussion from now on.

Starting with a more functional and modern approach to defining the concept of
civilization, one finds that Cox’s definition is appropriate and the closest to
discussing one’s intention behind its use. In his article Cox proposes that,
“Civilization is something we carry in our heads which guides our understanding of
the world; and for different peoples this understanding is different. The common
sense of one people is different from that of another and their notions of reality
differ” (p. 220). Taking into account this revolutionizing understanding of the term
opens doors to wider explanations and more spacious use. Before getting into Cox’s
use of the term and one’s utilization as far as post-colonial studies are concerned, let
us first delve into the evolution and the different references to the concept of
civilization.

In his article, Cox invites the reader to adopt a new vision toward a globalized
and non-unified conception of the term civilization. He emphatically does not
provide 4 direot delipition ol whal (e oolion slands for bul anslead discusses e
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boundaries that encircle its defining terms and how fragile they perish with new
conditions. In this perspective, Cox proposes rather a Max Weber’s “elective
affinity”! notion in understanding how civilizations come into existence when their
material and intersubjective circumstances spontancously conform. It is throughout
this process that I will conclude that post-colonial civilizations emphatically exist as
much as the circumstances that relate them. Despite their differences, post-colonial
civilizations occur due to what they have been conjunctively experiencing from the
time of the colonial experience to the transformed future they seek to accomplish.

Traditionally, civilizations have been defined according to two miscellaneous yet
encompassing dimensions: material and intersubjective. Cox argues that they are
identified materially in terms of sharing common economic features that helped in
their rise at the first place. If we go back in time to the rise of the Egyptian or the
Chinese civilizations, we find that their growth was due to them sharing some
characteristics like Bronze Age technology, controlled economic organizations,
certain social order resulting from these organizations, and political systems based
on authority. At the intersubjective level, civilizations are tied through aspects like
religion, language, and myth. These compose the common sense throughout which
civilizations perceive realities differently.

Civilizations, however, follow a triangular and determinative scheme. In
Spengler’s words, they pursue a pattern similar to the human’s life; they rise,
mature, and then decline. Moreover, either due to internal oppositions or encounter
with other civilizations, change is the destiny of civilizations. Scholars and
philosophers have drawn definite contours to what civilization stands for. Some
define it taking into account geographical boundarics, we know of Egyptian,
African, and Chinese civilizations. It is remarkable how concepts like boundary and
frontier are related to civilization. As Mazlish argues, there is a difference between
the two: while frontier draws line between powers but does not prevent interaction
(like trade); boundary implies division but not interaction. Frontier, hence, is used as
a marker of domination, a view of Us as civilized versus them on the other side of
the frontier as barbarians. This fosters, “antagonism toward the neighboring group
or groups, chiefly through the creation, revival, and maintenance of ideologies, with
their accompanying myths and symbols, that emphasized the uniqueness of the in-
group and a negative picture of the out-group” (p. 23). Such an ideology takes
many forms, the largest is civilization, he concludes.

But these boundaries are forced to change due to globalization. This later
changed the stability of the myth of geographical margins, the more people move,
the less geography matters. Hence, people from the same geographical area may

! Elective affinity is concept that developed from chemistry where electronic entities by which

different species can form chemical compounds. The term was borrowed later to literature
when Johann Wolfgang Goethe created his novel, under the same title, to expose
metaphorically how human relationships are as much as complicated as chemical substances.
Later on, the term was used in social sciences by Max Weber in his writings where he
discussed how different cultural features, like religion, politics, or economy, share certain
analezies affiniciesy  and hosa chey form celotionszips of raciprecal attract.on wheee they
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possess different perceptions of reality. Even the same individual may hold different
perceptions of different civilizations within him/herself.

The dimensions that have been defining civilizations, therefore, are declining.
Among these are three particular dimensions Cox suggests: time and space, tension
between individual and community, and spirituality or cosmology. Civilizations,
actually have been defining themselves in terms of time. As societies, we imagine
ourselves possessing a common past and we opt for a common future. This projects
both how civilizations are built upon myth and common destiny and maintained
through religious and political institutions, for example, the Church and state in
European civilization. Spatial conditions are represented in forms of relations
between military, geopolitical, and administrative powers. The less the order of this
equilibrium is retained; the better chance for a new equilibrium to rise concurs.
Civilizations, therefore, transform due to a shift and emphasis on time and space.
This is apparent in the evolution of European civilization through time. While it
started with an emphasis on the establishment of the Church as the representation of
God’s power on earth, the Enlightenment of the eighteenth century came to change
this centered orientation and enforce science instead. With the coming of
postmodernism at the last half of the twentieth century, historical continuity itself
became challenged and hence the stability of the notion of civilization.

The doctrine of individualism exposes a similar fate. While the European
civilization nurtured this doctrine as defining quality that differentiates it from let us
say the Eastern civilization, individualism is not a static and limited phenomenon.
While societies, like the American, ignore community at the expense of individual
hard work and success; this in itself contradicts the notion of civilization.
Civilizations have been established upon acts of communal beliefs, and whatever
individualism supporters believe they are doing; it is in the middle of communal
acceptance. This is the case of societies who claim collectivism as well. And if this
proves anything, it is the fact that civilizations change.

Cox thinks that forms of religions roaming the universe challenge the stability of
defining one civilization from another. The three governing religions, monotheism,
polytheism and pantheism, changed in conduct not in doctrine. While monotheism
believes in the superiority of an absolute power; it keeps its name in form but not in
formality. In the age of globalization, people define themselves as Christians or
Muslims but do not really perform the doctrines by which they define themselves.
Although polytheism is apparently not consumed as it had been in Anglo-Saxon
earlier civilization, for example, yet, openness toward plurality and difference
recognition are as powerful as they had been. And it seems like a call for unity of
humanity and nature has been reestablished as the belief in common fate reappeared.
These spiritual conflicts are clearly perceptible when gender, religious, ethnic, and
racial conflicts collide with economic oppression. Civilizations if defined in terms of
spiritual standards hence are mingling.

As far as external dimensions, civilizations relationships change over time. Cox
focuses on the aspect of awareness of the Other as an aspect to define what he calls
civilizational identity. Islam. for example. was the Middle Ages European’s Other in
ey of ovdlry wod Lhion’s prospenity i solnecs dod mililury power: e e
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contemporary time, Islam is still recognized as Europe’s Other but as a threat.
Awareness of the Other has become a tool that identifies the Other and this later has
to choose either to conform or to transform. And thence demonstrates the widening
gap and the ongoing struggle between what Cox calls dominant and subordinate
civilizations. As he argues, “The elites of subordinate civilizations confiront the
choice of imitating the dominant civilization while trying to preserve something of
their own of reviving their myths of origin in order to reject the dominant
civilization and too claim the intellectual space to create something else” (p.222-
223).

It is a matter of importance to this study to consider the relationship that unites
identity and civilization. While identity has become an overused concept consumed
in different discourses, some of them scholarly while the others rhetorical; it is an
eminent aspect to differentiate the anachronistic understanding of civilization from
the newly proposed one. To Cox, it is preferable to think of civilization as a large
territory of identity, used often to defend a universal understanding the Western
civilization as the rule. He, hence, proposes to see identity as self-conscious for the
benefit of relating it to conscious belonging to a civilization instead of common
sense or the conception of reality that have been usually the aspects characterizing
the notion of civilization. As he claims, “/t is only through deep critical reflection
that the formation of such ‘common sense’ through time and the perception of
‘reality’ that corresponds to it can be revealed” (p. 224).

The challenging aspect is not the existence or the change of civilization but is the
action of establishing lines to what define a civilization. Creating boundaries of what
is and what is not civilized resulted in the acceptance that to become recognized as
civilization, societies have to conform to the rules. The West’s governance of
intellectual and linguistic means makes the idealistic view one-unified civilization
deny the periphery civilizations, like the Islamic or the African, to endure. On the
ground of such reasoning, it is indispensable to reject the individualistic view of one
and whole civilization that although accepts to define and discuss the existence of
other civilization but only thought acts of Othering them. As Cox suggests:

The challenge in a multi-civilizational order is to find means of encouraging
popular forces struggling for an entrenchment of human rights in their society
without appearing to impose one civilization’s norms upon another. An externally
imposed order would remain fragile, vulnerable to the charge of imperialism. To
evoke the idea of a multi-civilizational world order is to affirm that an alternative,
even more than one alternative, to the one and final civilization of globalization is
possible. This can be a rallying force—a myth if you like, and myth is a powerful
social force—for those who resist the claims of a one civilization world and of the
pensée unique (p.232 Emphasis added).

This rallying force is what makes a concept like post-colonial civilizations
possible as an act of speaking for the marginalized and the subordinate civilizations
that despite the singular experiences they endured throughout different forms of
marginalization; their plurality is what characterizes them.
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CONCLUSION

And, thence, I propose a slight reformulation to what I wanted to transmit in the
body of my study day quoted above at the beginning of this article. Instead, I argue
“Post-colonial transformation, on the other hand, examines how post-colonial
civilizations have changed the fundamental character of the cultural authority that
has controlled them”. The proposition recommends an emphasis on how one view of
a unified civilization has dominated our perception and thus our consciousness and
how as post-colonials we have to create counter-discourse to reverse, or rather to
transform, those impositions. Post-colonial civilizations, hence, adopts a Max Weber
conception of “elective affinities” to encompass and bring into mutual reinforcement
and active convergence those people who experienced colonization in its broadest
and narrowest forms despite the differences that may split them apart.
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The speakers of every language avail themselves of word formation processes and
analogy to create new words as to be able to express what they intend. What is
meant by a word is the mental picture which is shared by all. The present study
aimed at examining some word formation processes involved in making adjectives
in Zamyad-Yasht. Zamyad-Yasht, the 19th Yasht in Avesta, comprises 96
parts/sections and is about Farr-e Kyani. The results of the study showed that of the
word formation processes, including derivation, compounding, derivation and
compounding, clipping, conversion, and reduplication, discussed in this study,
derivation and compounding were most frequently observed, respectively.
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Introduction

To refer to the phenomena, their feelings, their actions, etc., human beings, no
matter in what society or community live, have a reservoir of words in their mind
which they tap into when speaking, listening, reading, and writing. Based on the
extant evidence, some linguistic research must have taken place focusing on
languages such as Greek, Latin, Sanskrit, and Arabic in the distant past. Panini is
one of the distinguished grammarians and his name is well recorded in the annals of
linguistics. He explored the oral Sanskrit common in his days. In one of his books,
Ashtadhyayi, he looks into the nouns compounding together and their syntactic
modes, suffixes attached to verbs’ stems and noun participles, the role of stress and
phonological variation in the formation of derivative and compound words, and
words in general (Safavi 2007, 88). In the early nineteenth century, morphology
played a pivotal role in the reconstruction of Indo-European family. This role was so
influential that, in 1816, Franz Bopp, by comparing the grammatical and lexical
systems of Sanskrit, Latin, Persian, and Germany, upheld Sir William Jones’s claim
that some languages had shared origin (Katamba 1993, 3).

The term morphology is attributed to Johan Wolfgan, a German poet, novelist,
playwright, and philosopher. ‘Morph’ means ‘shape and form’ in Greek, thence the
meaning of morphology as the study of form and structure of things. The very same
term is used in biology to mean the study of shape and structure of organisms, and in
geology to mean the study of the configuration and the evolution of the earth.
Morphology, in linguistics, refers to the study of the inner structures of a word
(Aronoff and Fudeman 2011, 1). Therefore, as a branch of linguistics, morphology
deals particularly with words.

What is a ‘word’? How could it be defined? A word could be defined as what
exists in humans’ mind as an abstract element. A word is that mental picture which
is shared by everybody, vet when a word is about to find its way to the outside
world, it could take various forms. That explains why linguists have chosen two
labels to refer to the abstract and objective forms, so as to distinguish and classify
them as different entities. Words themselves can be categorized into nouns,
adjectives, adverbs, verbs, etc., and this categorization is based on the grammatical
functions they have in sentences (Shaghaghi 2010, 16).

Literature Review

The literature on morphology in languages such as English, Persian, Sanskrit,
and Avestan includes the following seminal works:

In Latin: Haspelmath and Sims (2010) elaborate on the topic of morphology in
English and provide some explication pertinent to different types of morphemes,
affixes, and compound derivative words. Aronoff and Fudeman (2011), having
expounded morphology and derivation, attempt to examine the relationship between
these two aspects, on the one hand, and English phonology, semantics, and syntax,
on the other hand. Katamba (1993), first, deals with the issue of word formation in
English. He, then, attends to lexical and functional morphology before addressing
inflectional morphology. Moreover, he explicates the features of the rules applicable
to word formation as well as the process involved in compounding and derivation.

K
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Persian: Kalbasi (2008) reviews the derivational structure of Persian words and
classifies Persian affixes with respect to their rate of use. Shaghaghi, having referred
to various types of morphemes and affixes, fleshes out different processes of word
formation in Persian. His elucidation has been employed in the present study as to
associate those processes with some of the word formation processes involved in the
formation of some of Avestan adjectives. Tabatabaei (2015) has evaluated various
forms of word formation in Persian and scrutinized each in terms of their structure,
parts of speech, and syntactic-semantic relations between their elements.

Sanskrit and Avestan: After a discussion about the Avestan syntax and grammar
in the area of word formation, Jackson (1892) describes the phonological changes
taken place in each of the elements of compound words and provides a classification
of these words. Wackernagel (1905) examines compound words and divides them
into some groups based on their constituents. Duchesne-Guillemin (1936) collected
two-constituent, and in some cases multi-constituent, compounds from Avesta and
provided some categorization to group compounds with regard to the function(s),
such as inflectional or semantic functions, of the constituents forming them.

It could be concluded that in works written about the grammar of languages such
as Sanskrit and Avestan, more attention is paid to particularly two of the processes
of word formation, namely, compounding and derivation, rather than other processes
of word formation. Partially, this could be due to the point that these two processes,
i.e. compounding and derivation, are more common across most of the languages
compared to other processes. Therefore, along with the juxtaposition of
morphological rules and principles of word formation in English and Persian with
Avestan, the authors specifically tapped into the ideas of those resecarchers who had
exclusively investigated two processes of compounding and derivation.

The present study was undertaken to examine word formation processes engaged
in the creation of adjectives in Zamyad-Yasht. For that reason, the processes
presented in this study are derived only from the formation of adjectives in Yasht 19.
In some cases, these processes are juxtaposed to and evaluated with their
counterparts in Persian.

Word Formation Processes

The speakers of every language in the world, when faced with the need to find a
word that can reflect their intentions and mental concepts, utilize word formation
processes, or even some rare and uncommon patterns, together with the analogy, to
form new words. That said, in each language, we deal with different and diverse
word formation processes. Some of these processes, including derivation,
compounding, compounding-and-derivation, clipping, conversion (zero derivation),
recursion, are evaluated in the present study.

Methodology

Derivation

When a new word is formed by adding derivational affixes to it, the process
involved is called derivation or affixation. Affixes attach to a word and cannot stand
independently. Lexicologists often employ specific terms to refer to different
affixes. The tvpe of an affix is decided based on its relative position to the word it is
dilached oo Accordingly, Qwse allixes oloch e added o Qe cnd of 2 werd are
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called suffix, and those placed at the beginning of a word are called prefixes. -ma-,
for instance, in Haoma (Yasht 19, 13) is a suffix while -hu- in Hutashta (well-
shaped; beautifully formed, Yasht 19, 74) is a prefix.

Sometimes, the same suffix creates words with different meanings and
grammatical functions. These affixes are called derivational. To exemplify, the
suffix —ma- attached to a word can form both a noun and an adjective. For instance,
-ma-, when added to Vhu (a stem meaning to squeeze), a noun is formed, haoma,
which is used to refer to a type of plant. If the same suffix, -ma-, however, is
attached to another stem, Vtag “to run”, the result would be taxma- (brave, Yasht 19,
15) which is an adjective, ergo grammatically different from the previous one.

In addition to the prefix and suffix, two more types of affixes exist in some
languages:

Infix: An affix which is inserted into the stem (Katamba 1993, 44). This kind of
affix exists in some languages. Many, nonetheless, have maintained that this kind of
affix does not exist in Persian. Rahimian and Razmjoo (2009, 89), for example,
argue that the phoneme ‘a’ present in the middle of words such as ‘Sarasar’
(throughout) and ‘Garmagarm’ (amid/during the intensity) cannot be considered as
an infix since there exist no stems such as ‘sarsar’ and ‘garmgarm’ in Persian.
Furthermore, the grammatical or semantic function of ‘a’ is not clear at all. This
affix, i.e. ‘a’, should actually be considered an interfix since it appears between two
morphemes and not within a stem (Shaghaghi 2010, 68). In Avestan, instances of
interfixes could be found. For example, —n- in karonta- is an interfix because it is
inserted within thestemvkart (to cut) before the last coda.

Circumfix: An affix which has two parts, one placed at the start of a word, and
the other at the end of it. This kind of affix is controversial since it could also be
interpreted and defined as: A stem which is capable of receiving both a prefix and a
suffix simultaneously (Aronoff and Fudeman 2011, 3). Participle affixes, transitive
and intransitive, of —ant-, -mna-, -ana- and other forms of them, are added to the
present and past participles, and in some cases to the reduplicated forms of stems,
and change them to adjectives. In some cases, this addition of a prefix and suffix is
done through several steps. To give an example, regarding duzdagna-
(heretic/misbeliever, Yasht 19, 47), first, the suffix —na- is added to the stem Vdi (to
see) and changes it to daéna-, a feminine noun. Then, the prefix duz- (bad) is added
to the word dagna- to change it to duzda€na-. This kind of affixation which is done
through stages is known as hierarchical derivation. At times, this affixation
happens simultaneously and the ultimate word is not formed through stages, in
which case the process is called flat derivation (Yasht 19, 86-87). For example, the
word frax$ni- (anxious, cautious, Yasht 19, 48) represents a kind of flat derivation,
in which the prefix fra- and the suffix —i- probably were added simultaneously to
x$na (a stem meaning to know) (Bartholomae 1961, 978).

Affixation sometimes changes the grammatical functions of the words and at
other times it does not. To give an instance, the word gagda (cosmos) is a neutral
noun; when the suffix —ya- is attached to the end of it, it becomes an adjective,
gatifiia (Yasht 19, 22). At other times. as noted. the grammatical function of a word
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such as xruuiSiiant, which is a transitive gerund, does not change when a suffix, -1-,
is added to the end of it and keeps being an adjective.
Compounding

In compounding, two or more words, simple or complex, are combined to form a
lexeme. The compound Avestan words examined in the present study are all
adjectives. They are, more often than not, comprised of two parts though, rarely, a
three-part compound could also be found among them. Nairiigm.ham.varsitiuuant-
(having a masculine bravery), for instance, consists of three components. Initially,
the word nairiigm, the inflected form of nairiia- and in an objective state, is added to
ham.varoitiuuant-, a compound word, to form a three-component lexeme. This step-
by-step process of combination is called hierarchical compounding. In some other
cases, the components are added together at the same time to make a compound
lexeme. In such cases, the process is described as flat compounding. In our review
of the compound words present in Zamyad-Yasht, no instance of flat compounding
could be identified. To illustrate the point made, however, an example is presented
from New Persian. The word ‘SholePakhshKon’ (heat diffuser) is a compound word
consisting of three components, all put together at the same time to make the
ultimate form. On this ground, one cannot claim that there exist compound forms
such as ‘SholePakhsh’ or ‘Pakhshkon’, i.e. these compounds do not exist (Shaghaghi
2010, 95). Thus, such a three-component compound could not have been formed
step-by-step, hence calling it a flat compound.

Each component of a compound could be a simple word or, itself, a compound
word. Moreover, these components coming together to form a single compound
could belong to the same or different grammatical categories. Darsi kairiia- (a daring
deed, a courageous action, Yasht 19, 72), for example, is made up of one adjective,
dars- (courageous), and a noun, kairiia- (action) whereas a$.pairika- (very magical,
Yasht 19, 41), an adjective, is formed by the combination of an adverb, a$ (too,
very), and a noun, pairikd (magic, fairy), both of which belong to different
grammatical categories. Sometimes, one of the components of the compound words
is a stem or a number. In such instances, the lexical patterns formed differ from the
other ones. An example of such instances is the word gairiSac- (flowing from the
mountainside, Yasht 19, 66) which is comprised of a noun and a stem; or the word
pancd.hiia- (of five species, Yasht 19, 69), the first part of which represents a
number. There are some cases in which an adverb is added as the first component to
a noun or adjective, the result of which would be a compound adjective.

The compound words of languages could be categorized into two major
branches: root compound and Synthetic compound. The former, Root compound,
encompasses the compound words of which one component is a verb. In Persian, for
instance, the word ‘nafas-gir’ (breath-taking) is a root compound since the second
part of it, ‘gir’ (taking), is a present (versus past) stem. No instances of such
combination were found within the selected corpora of this study. It, thus, could be
concluded that most of the Avestan compound words belong to the second group,
i.e. synthetic compounds which are the non-verbal structures.

Apart from classifving Avestan compounds according to their manner of
cotuponnding ucnarclicul congpounding aml Oul coapoundingp and siruclorad



Language Art, 8(1): pp.71-82 _o 5l ) o et A 0,90 oo)ls o alilad \24

components (root compound and synthetic compound) such words can also be
studied in terms of their syntactic-semantic relations. A compound word can be of
either an Endocentric semantic head or an Exocentric one.The classification of
compound words in Persian is more varied than this. There are Dvandva and
Appositive compounds besides endo- and exocentric compounds, however, in the
Zamyad Yasht text of the Avesta, there are no attested cases of these two mentioned
classes. Endocentric compounds are words in which one part in the head and the
other is the modifier or the restricting element. In this type of words, the semantic
head can appear in the beginning or at the end of the word. For example, the
semantic head of the Persian word “mush-xorma” is initial whereas in muy-rag
(capillary) it is word-final. Thus, mush-xorma (ferret) is a head-initial compound
and “muy-rag” is a head-final compound. The second class is Exocentric compounds
in which, none of the comprising parts can be considered the semantic head (Yasht
19, 123-124) For instance, the compound “marg-e-mush” is a kind of poison not
death of mouse. With regard to this explanation, the Endo centric compound
asitd.gati- (lying on the throne/bed) is a head-initial compound and zaraniid.pusa-
(owner of the gold crown) is head-final. The word orodf0.zonga- (standing on one’s
own feet) is an exocentric compound because it is composed of two parts: orodfpa-
(upward guided) and zonga- (ankle).

In consonance with the analyses of these Avestan structures, another
classification could be proposed to group them:

1. Paired/Dual Compounds (also known as Copulative Compounds): When
two components are combined together to make a single unit and inflected dually,
that single unit is called a paired compound. The components are linked by an ‘and’
in Persian, and such combination is referred to as dvandva in Sanskrit. Tabatabaei
refers to them as conjunctive compounds, examples of which include ab-o-tab
(embroidery), amn-o-aman (safe and sound), jast-o-khiz (frolic) (Tabatabaei 2015,
89). Of the copulative compounds present in Avesta, the following could be cited:
Pasu.vira- (quadrupeds and human beings), apa.uruuara- (water and plants), and
paiin.dworastar- (the keeper and the referee).

2. Determinative Compounds: This category itself is divided further into two
sub-categories, Dependent Compounds and Descriptive Compounds.

The former, i.c. dependent compounds, is referred to as Tatpurusha in Sanskrit,
and they include those compounds in which the first element is so much connected
to the second element as if it is under its influence. In such cases, the first element
keeps its accusative status while the second element has a non-subjective (objective,
prepositional, ablative, etc.) role. The aforesaid structures take the grammatical roles
of both a noun and an adjective, as exemplified below:

Compound Nouns: QObjective as in midro.druj-, meaning ‘reneger’--------- who
breaks a pledge/pact; prepositional as in vispaiti-, meaning a ‘chief of a village’------
---the leader of a clan/village; spatial raJacsta-, meaning ‘[a warrior] in chariot
standing’--------- [a warrior] who is standing in a chariot.

In the above examples, midrd, meaning pledge/pact, is the object of the second
element and is fully inflected: or vis. meaning village. is the genitive case for the
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second element; or raag, meaning in the chariot, which shows the spatial position of
the second element.

Compound Adjectives: Ablative with ‘by’, as in mazdadata-, meaning ‘created by
Mazda’; or ablative with ‘from’, as in 3z0.buj-, meaning ‘firom need of releasing’,
i.e. releasing from the need of.

There are 8 possible Avestan inflectional scenarios in which two elements of a
compound word could combine together. It, however, must be noted that the
previous analyses presented above pertinent to the semantic core, including semantic
and syntactic roles, were all based on the known frameworks of analyses in
linguistics. mazdadata-, for instance, belongs to the ablative/instrumental case if
inflected based on the Avestan rules of inflection, yet it is considered a prepositional
complement in which ‘Mazda’ (the dependent) is the subject of creation (core).

The second sub-category, descriptive compounds, is referred to as
karmadharyain Sanskrit and includes compounds in which the first element of it acts
as either an attributive or appositional modifier to the second element and adds an
explanation to it. Examples of such compounds are as follows:

Compound Nouns: Poarond.mOgha- (the full moon), ustradaénu- (cow, a female
camel);

Compound Adjectives: Vispd.bamiia- (all-glittering), hukorata- (well-built),
arSuxda- (correctly-said).

Possessive Compounds:

This type of compound is called Bahuvrihi in Sanskrit and comprises those
compounds which imply possession or ownership. The first element could be a
noun, an adjective, a pronoun, a number, participles, or a non-inflectional clement.
Some instances are provided below:

Initial Noun: Asong6.gauua-, meaning ‘stone-handed’------- one who has a hand
made of stone;

Initial Adjective: Vouru.gaoiiaoiti, meaning ‘a wide pasture’------ having a wide
pasture;

Initial Preposition: Huuauuastra-, meaning ‘self-garment’------ having his own
garment;

Initial Number: 9rizafah-, meaning ‘three-mouthed’------- having three
mouths/muzzles;

Initial Participles: Uzgoraptd.drafSa, meaning ‘with uplifted banner’;

Initial Non-Inflectional Elements: Ax'afna-, meaning ‘without sleep’.

According to this classification, the words which are made up of a prefix and
noun/adjective are deemed as compounds while, in this study and based on the
definitions provided, these words are derivatives thanks to the face that the prefixes
are not used in isolation, hence they could not be regarded as an independent unit.
That said, there are some cases in which the prefixes stand alone, yet, in such cases,
they are not regarded as prefixes but, occasionally, as adverbs.

What was presented above under the title Possessive Compounds had previously
been discussed. The possessive aspect of these compounds is not observable on the
surface structure. In other words, it is the whole compound which reflects some kind
ol possession awd 101 1S clewets i isoladon.
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Another Avestan category is referred to as Participial Adjective Compounds.
In these compounds, the first element is a present participle which affects
semantically the second element, as illustrated in the following example:
vanat.pasana, meaning ‘winning in battles’.

Sometimes, the first element is a prefix or a group of prefixes, which also are
used as adverbs. If the latter happens, these compounds are called Prepositional
Adjective Compounds, as exemplified in tard.yara-, meaning ‘throughout the year’,
and upasma, meaning ‘on Earth’.

Alongside with all the categories introduced so far, two more categories could
also be mentioned here: Numeral Compounds and Adverbial Compounds. The
former are called Dvigu in Sanskrit and entail compounds an element of which is a
number. The latter, i.e. adverbial compounds, is referred to as Avyayibhavain
Sanskrit and includes those compounds of which an element is an adverb.
hazagra.yaoxsti- (having a thousand skills), 9rizafah- (having three
mouths/muzzles), pancd.hiia- (of five species), for instance, are numeral compounds
whereas maioiidisad- (sitting in the middle), as.varocah- (very strong), arSuxda-
(correctly-said) are adverbial compounds.

Data Analysis

The Process of Compounding and Derivation

In some cases, both compounding and derivation are at work in formation of a
new word. These new words are referred to as compound-derivatives.

For example, the word ‘srut.gaos$otoma-‘, meaning the most superior hearing
(having ears which hearken best), is originally formed from the combination of
srut.gaosa-, a compound, and -toma-, a superlative suffix. Similarly, Mazdaiiasni-,
meaning belonging to the worshippers of Mazda, is another compound-derivative
formed out of a compound, mazdaiiasna-, and a feminine suffix, -i-.

The process is clear: The addition of an affix, either a prefix or suffix, to a
compound forms a compound-derivative. If this process is done through steps, one
following the other, then it is called hierarchical compounding-derivation. The two
examples provided above are formed via this step-by-step process. On the contrary,
if the elements are combined simultancously to form a single word, this is referred to
as flat compounding-derivation. In the selected corpora of this study, no instances of
words formed by this latter process were found.

Clipping

Clipping is the word formation process by which either a reduction happens to
the last part of a word or the base unit is removed. This process of word formation
could be juxtaposed with what is called Shortening in Persian. In shortening, there
are no fixed or specific rules and “speakers, following their own taste, shorten a long
stretch of language” (Shaghaghi 2010, 105). For shortening to lead to the creation of
new words, one or more words or syllables are deleted from the base word or phrase.
Whenever this reduction affects either the initial or the middle part of the base
word/phrase, it is called shortening; and whenever this reduction affects the ending
part of the base word/phrase, it is referred to as clipping. In Persian, the reduction of
‘Tormoz Dasti’ (handbrake) to ‘Dasti’ (hand). and ‘Passport’ to ‘Pass’ are instances
ol shorleniny, and clipping. respoctively.
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This process is also observable in Avestan. In line with the process of clipping,
the words varazant- (sharp) in varozi.doidra- (having sharp eyes), barazant- (high) in
borozi.raz- (giving orders with raised voice), and xrira- (bloody) in xruui.dru- (a
bloody wooden weapon) lost their prefixes (-ant-, -ant-, and —ra-, respectively) and
took an -i-, as a vowel, at the end position to form new words with the elements they
are combined with. Accordingly, we could safely conclude that in the formation of
such words, clipping as well as other processes, such as addition and reduction, are
involved.

Conversion (zero derivation)

“One of the processes of word formation that changes the function and part of
speech of word, without any addition or reduction, as to create a new word is called
conversion (Shaghaghi 2010, 103) In this process, to elucidate further, a word is
used as a new word via a change in its (grammatical) function. In Persian, for
instance, the word ‘Khub’, meaning good, is an adjective that could be turned into a
noun or an adverb through the process of conversion. In Avestan, bij- is a stem that
is used as a feminine noun in ‘3z0.buj-’, meaning rescuing from trouble, by means of
a change in its function. Further instances in which a stem is used as a noun or an
adjective via a change in its function are apparent in the following examples: Zus-
(adjective, meaning lovely) as in baro.zus- (warmonger); ji- (noun, meaning life)as
in yauuagji- (living forever);sti- (feminine noun, meaning supremacy, profit) as in
yauuaésii- (thriving forever). Jackson calls these words Stem Words'.
Reduplication

Sometimes, to create a new word, part of or the whole of a word is duplicated
and a new word is created which its meaning differs from the basc clement. In
Persian, words such as ‘dasteh-dasteh’ (in groups), ‘gam-be-gam’ (step by
step).‘larzlarzan’ (shivering), ‘alakalaki’ (in vain), and so on all belong to a
particular category of reduplication. In the first example, ‘dasteh-dasteh’ is created
by the complete duplication of ‘dasteh’. Similarly but not identically, ‘gam-be-gam’
is created by a complete duplication of ‘gam’ and the insertion of a preposition (by)
between the two elements. In the third example, nevertheless, ‘larzlarzan’ is created
by the complete duplication of the first element plus the addition of a suffix to the
end of the second element. ‘Alakalaki’ is a case of partial duplication and some of
the words created through such process are regarded as cases of post-reduplication.
In partial duplication, only part of the base form is duplicated (Ibid, 99- 101).

In Avestan, the duplicated element is made up of the stem and it happens in two
fashions:

1- The middle or final vowel of the stem is usually shortened in the duplicated
syllable. For instance, the stem Vda, when is reduplicated, changes to dada-/dada-.

Y see wore exawples of sueh words sec, T Mathines, and M de Vo
Setealriz fioni to clvesters ( Leiden-Beslon, 2003, po 470 and AW, W Jackson, 15
vt g comparisali Wikl Sonskenn (slongary. 1908, po 1346
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2- The stems starting with consonants are reduplicated by the repetition of that
consonant; the pharyngeal consonants, namely, /g/, /k/, /x/, change to velar
consonants, i.e. /c/ and /j/, while the Indo-European /s/ changes to /h/:

\gar— jayar-

i —ci-kay-, ci-ki-

Vsta — hista-

Sometimes, to reduplicate a word, a vowel is omitted from the stem. The stem
\da, for example, could be found reduplicated into one of the following forms in
Avesta: dada-, dada-, dad-, da9-, dad-. Therefore, in this process of word formation,
if complete reduplication takes place, a vowel or a consonant present in the stem
would be turned into a weak version of what it was in the stem. In some other cases,
instances of partial reduplication could be found, as cited in some of the previous
examples above.

Conclusions

A detailed examination of the internal structure of words of a language,
particularly if that language is among the oldest languages, here Avestan, would not
be an easy undertaking. That is, partially, due to the fact that a clear and exact
description of the words in that language is not available, and sometimes accessible.
As a result, one cannot decide on the exact lines demarcating affixes from the stems.
With that in mind, words are the most basic unit of analysis in morphology.
Morphology has been common since distant past and issues such as inflection and
syntax have been addressed in grammar books sporadically.

One of the distinguishing features of Avestan is the presence of infixes, common
in Sanskrit. The phoneme /n/, for instance, is regarded as an infix in *karonta-
because it has split the stem, Vkart, and is placed before the final consonant of the
stem. In another example, regarding the Sanskrit word vindami, as it can be seen the
phoneme /n/ has split the stem\vid. Having said that, there appears to be no case of
infix in Persian and what is usually referred to as instances of infix, such as the
phoneme —2- in ‘sarasar’ (throughout) and ‘garmagarm’ (amid/during the intensity),
cannot be considered as an infix. In fact, this phoneme, i.e. —a-, is a kind of interfix
since ‘sarsar’ and ‘garmgarm’ are not stems in Persian and they both are treated as
independent words.

Together with the derivatives which could be found frequently among Avestan
words, compounding is another process of word formation that accounts as the most
frequent process of word formation after derivation. Most of the Avestan
compounds are non-verbal and are made up of two elements. In rare cases,
nevertheless, some three-element compounds could also be found in Avestan.
Furthermore, only rare instances of compound-derivatives could be traced in
Avestan.

Of the word formation processes present in Persian, only some of them could be
observed in Avestan. One reason accounting for such lack of word formation
processes is that Avestan has ceased to be used and has turned to be obsolete
compared to Persian. It could be argued that if Avestan had survived the test of time
alongside with other Iranian languages and dialects. more. and perhaps different.
word lomiation process could huees prospered 1o il Tlis ardouwseit is vudid Lo the
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speakers of a language would inevitably utilize word formation processes, or even
analogy, to meet their linguistic needs, say, creating new words to express their
intended concepts or meanings. That explains why in a live language such as
Persian, more various word formation processes are at work.

In sum, it must be noted that in the formation of the simple (monomorphemic)
and complex (multimorphemic) adjectives studied in the present study, word
formation processes such as derivation, compounding, derivation-and-compounding,
clipping, conversion, and reduplication_ all present in Persian as well-were found to
be at work. Of these abovementioned word formation processes, derivation and
compounding were most frequently observed, respectively.
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learners’ emotional intelligence and listening comprehension performance. To attain
the goals of the research, a number of English learners were chosen through
purposive sampling from some private English institutes in Iran. The participants
were asked to answer the Bar-On Emotional Quotient Inventory (EQ-I) and the
TOEFL Listening Comprehension Test. The data were analyzed using descriptive
and inferential statistics. The Pearson product-moment correlation coefficient was
used to examine the relationship between emotional intelligence and listening
proficiency and T-test was used to compare male and female participants in listening
and emotional intelligence. The results of the study indicated that there was no
significant difference between males and females in listening and EQ. Furthermore,
significant and meaningful relationships were found between the students’ listening
skill and emotional intelligence in total and its components in specific. Furthermore,
the results of the multiple regression analyses for the predictability power of
emotional intelligence for listening comprehension performance revealed that El is a
proper predictor of learners’ listening task, and among the EQ subscales
‘adaptability’ had the strongest power on EFL learners’ listening comprehension
performance. The results of this study can make the teachers, researchers, test
developers, material designers aware of how emotional intelligence could influence
language proficiency, which proves the potential of the learners. This encourages
them to take into a more careful consideration the necessity of using a variety of
ways in teaching. Teachers are expected more likely to care about the strength and
weakness of learners’ feelings when teaching.

Keywords: Bar-On Emotional Quotient Inventory (EQ-I), Emotional intelligence,
Listening comprehension, Gender differences, EFL learners.
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Introduction

The Nature of Emotional Intelligence Skills in Life and Education

In spite of the controversy over a unified definition or model for emotional
intelligence, there is a general agreement that emotional skills are related to success
in many areas of life. Goleman (1998) considers emotional intelligence as "the
capacity for recognizing our own feelings and those of others, for motivating
ourselves, and for managing emotions well in ourselves and in our relationship" (p.
317). Also, he maintains that "emotional intelligence consists of knowing what you
are feeling, recognizing what others are feeling, managing the feelings in
relationships, and using your feelings to motivate yourself--even in the face of
frustrations" (Goleman 1995, 43). Bar-On (2006) states that emotional intelligence
matures over time and that it can be improved through programming, training, and
therapy. Moreover, Bar-On assumes that those people who have EQs higher than
average are more successful in dealing with environmental demands and pressures,
in general. He also mentions that a dearth in emotional intelligence can mean a lack
of success and the existence of emotional problems thought to be especially
common among those people are deficient in the subscales of reality testing,
problem solving, impulse control, and stress tolerance. Consequently, Bar-On
regards emotional intelligence and cognitive intelligence to contribute equally to an
individual’s general intelligence, which then offers a manifestation of one’s potential
to succeed in life (Kluemper, 2008).

Furthermore, emotional intelligence is emerging as an important factor in high
performance at academic settings even though it was commonly assumed that
learning implics intellectual and cognitive processes. In this case, Goleman (1995)
argued that “the emotional mind is far quicker than the rational mind, springing into
action without even pausing to consider what it is doing. Its quickness precludes the
deliberate, analytic reflection that is the hallmark of the thinking mind” (p. 291).
Therefore, engaging in any activity is directly concerned with the emotional state of
the learner, i.e., how he feels about himself, and his motivation, or how he fecls
about the subject. As a matter of fact, emotional intelligence is recognized as an
essential component to the success of individual learning processes (Salovey &
Mayer, 1990; Goleman, 1995). Following Salovey and Mayer’s continuing research,
the initial definition of EI was amended to “the ability to perceive emotion, integrate
emotion to facilitate thought, understand emotions and to regulate emotions to
promote personal growth” (Salovey & Mayer 1990, 187). Moreover, Salovey and
Mayer (1997) proposed a revised model of emotional intelligence and made a
distinction between four components of emotional intelligence, i.e., perceiving
emotions (the ability to detect and interpret emotions in faces, pictures, voices, and
cultural artifacts); using emotions (the ability to control emotions to facilitate
various cognitive activities such as thinking and problem solving); understanding
emotions (the ability to comprehend emotion language and solve emotional
problems and understand the similarities and differences between emotions); and
managing emotions (the ability to regulate emotions in both ourselves and in others).
Also. Goleman (1998) introduced a mixed model focused on emotional intelligence
s o wide vanely of competeneivs and skills Uil dove leadership perlomuanse, This
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model is on the basis of performance, integrating an individual’s abilities and
personality, and applying their parallel effects on performance in the workplace
(Goleman, 2001). Bradberry and Greaves (2009) asserted that Goleman’s model
outlines four main emotional intelligence constructs, including self-awareness (the
ability to read one’s emotions and recognize their effect while using instinctive
feelings to guide decisions), self-management (the ability to control one’s emotions
and impulses and adapting to changing circumstances), social-awareness (the ability
to sense, understand, and react to others’ emotions while comprehending social
networks) and relationship management (the ability to inspire, influence, and
develop others while managing dispute). Likewise, Bar-on (as cited in Pishghadam,
2009) defined emotional intelligence as “an array of non-cognitive capabilities,
competencies, and skills that influence one's ability to succeed in coping with
environmental demands and pressures” (p. 33). He suggested a model in which
interrelated emotional and social competencies, skills and facilitators have an impact
on intelligent behavior. His model of emotional intelligence consists of five broad
areas of skills including intrapersonal, interpersonal, adaptability, stress
management, and general mood. The first type, intrapersonal (self-regard, emotional
self-awareness, assertiveness, independence and self-actualization) is the ability to
understand emotions as well as express our feelings and ourselves. The second
construct, interpersonal (empathy, social responsibility and interpersonal
relationship) includes the ability to understand others’ feelings and relate with
people. The third type, stress management (stress tolerance and impulse control)
involves the ability to manage and control our emotions. The fourth construct,
adaptability (reality testing, flexibility and problem solving) is the ability to manage
change and solve problems of an intrapersonal and interpersonal nature, and finally
general mood (optimism and happiness) includes the ability to generate positive
mood and be self-motivated. In this regard, Nelson and Low (2003) posit that
emotional intelligence can be considered as a series of interrelated skills and
competencies of interpersonal skills like assertiveness in communication, self-
management skills such as time management, goal achievement, etic commitment,
and personal responsibility, and also the intrapersonal skills of self-efficacy and
stress management. Furthermore, Bar-On (2005) believes that emotionally
intelligent people are more aware of what other people want; so, they are able to
establish cooperative relationship with others. Dehshiri (2006) has also stated a
significant relationship between the emotional and verbal and Psychometric
intelligence with the educational achievement. Among the studies dealing with the
feasible repercussions of EQ for speaking skill, mention can be made of
Pishghadam’s (2009) investigation, in which the researcher supported the influential
role played by EI in speaking performance of academic learners. With regard to
listening obtains resulting from possessing high EI levels, Badakhshan’s (2008)
scrutiny came up with a meaningful relationship between participants’ listening
performance and their emotional intelligence. Likewise, Ghanizadeh and Moafian
(2010) conducted a search to investigate the relationship between EFL teachers’
emotional quotient (EQ) and their pedagogical success in language institutes. The
results revealed that there was a credible and meaningful relationship between
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teachers’ success and EQ. In addition, significant correlations were found between
teachers’ EQ, their teaching experience, and their age. They also reported that the
teacher’s emotional intelligence was a critical factor in the process of teaching.
Another ubiquitous orientation in research on EQ is thought to be the one dealing
with correlational analysis. In this line of scrutiny, for instance, Hashemi and
Ghanizadeh (2011) examined the relationship between emotional intelligence and
self-efficacy among Iranian EFL university students. They regarded emotional
intelligence as one of the determinant factors influencing self-efficacy. The findings
of the study revealed that there was a credible relationship between emotional
intelligence and self-efficacy beliefs. Moreover, subsequent data analysis indicated
that among the components of emotional intelligence, self-actualization and stress
tolerance are the positive predictors of the students’ self-efficacy. Returning to a
high correlation between emotional intelligence and lexical knowledge,
Asadollahfam et al. (2012) investigated the feasible relationship between emotional
intelligence and vocabulary knowledge of language learners. The results indicated
that English language learners with high levels of emotional intelligence possessed a
high level of vocabulary knowledge. In order to determine whether emotional
intelligence strategy had any effect on EFL learners’ writing performance ability,
Abdolrezapour (2013) conducted experimental research. The results indicated that
the experimental group made some improvement in their writing performance.
However, the control group showed no improvement in their post-tests. Moreover,
the results were evidence to the fact that introducing emotional intelligence strategy
had a considerable effect on the learners’ writing performance. Most recently,
Banimohamadi and Poordaryaienejad (2014) demonstrated a significant relationship
between EI and self-efficacy among EFL learners. They also found that among
fifteen sub-scales of EQ-I, Self-Awareness, Problem Solving and Flexibility were
positive predictors of self-efficacy and also there was not any significant difference
between men and women regarding their emotional intelligence.
The Impact of Listening Comprehension Performance on Language Learning
Process

Listening comprehension performance is the primary channel and critical skill in
language learning. However, among the four dominant macro-skills, including
listening, speaking, reading and writing, it is often difficult and inaccessible for
second or foreign language learners due to its implicit process. Speaking, the
secondary skill, proceeds listening cognitively. Regarding Krashen’s model of
comprehensible input and its focal role in learning, Rost (1994) holds that “listening
is vital in the second language classroom because it provides input for the learner;
without understanding input at the right level, any learning simply cannot begin.
Listening is thus fundamental to speaking” (pp. 141-142). Moreover, Nunan (1991)
points out that

Among language skills, listening has often been referred to as the 'Cinderella
skill', overlooked by its elder sister, speaking. In most people’s opinion being able to
claim knowledge of a second language means being able to speak and write in that
language, with this regard, listening and reading are viewed as secondary skills
which serve as means to other ends rather than end in themselves (p. 199).
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To put it in another word, aural/oral skills precede the graphic skills, such as
reading and writing, as they form the circle of language learning process. Yet,
despite the significant correlation with other language skills, listening
comprehension performance is treated lightly in the applied linguistics research.
Half of our daily conversation and three quarters of classroom interaction are
virtually devoted to listening task. In one probe into the role of EQ in determining
the language proficiency level, Shakiba and Barani (2011) indicated that there was a
significant relationship between language proficiency and emotional intelligence.
Besides, the relationship between students’ emotional quotient level and their level
of language proficiency was more powerful and stronger in females than males.
Among the skills-oriented and componential studies addressing the relationship
between EQ and performance on varied areas of language, reference can be made to
the work done by Badakhshan (2012) regarding the possible bonds between
emotional intelligence and listening. She has reported a significant correlation
between emotional intelligence and listening skill. Moreover, she stated that there
was a meaningful difference between the listening and EQ of the male and female
EFL learners and that correlation in male learners was stronger than female learners.
Besides, among educational issues which have received scant attention in the light of
listening comprehension lies the would-be relationship between learners’ listening
performance and other language skills, Bozorgian (2012) proves the close
correlation between listening comprehension and the overall language proficiency
among 1800 Iranian participants undertaking International English Language
Testing System (IELTS) in Tehran. Furthermore, Valizadeh and Alavinia (2013)
launched an investigation to probe the potential corrclation between emotional
intelligence, foreign language listening anxiety (FLLA), and listening
comprehension performance of Iranian EFL learners. They found a significant
relationship between listening comprehension performance of the EFL learners and
their emotional intelligence scores, with the strongest correlation belonging to the
self-awareness subscale of EI. In addition, a strong negative correlation was found
between FLLAS and listening comprehension performance. The results also
revealed that a meaningful negative relationship between learners’ FLLA and their
emotional intelligence, with the strongest correlation belonging to the happiness
component. Furthermore, based on multiple regression analysis FLLA was supposed
to be a proper predictor of listening comprehension performance of EFL learners.

Despite the fact that the role of emotions has not been well studied yet in second
or foreign language acquisition, there is a growing interest to include the role of
emotions as a new source to measure the learners’ individual differences in the
research agenda (Rodriguez Prieto, 2010). In other words, though abilities associated
with emotional competencies have increasingly gained attention in research related
to effectiveness and achievement in EFL contexts (Aghasafari, 2006; Fahim &
Pishghadam, 2007; Ghanizadeh & Moafian, 2010), a little attempt has been made to
examine this main affective factor - emotional intelligence - pertaining to English
achievement of Iranian EFL learners. Therefore, the present study is an attempt to
probe into the nature of the relationship between emotional intelligence and listening
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proficiency among Iranian EFL learners. To this end, the following research
questions were raised:

Ql. Is there any significant relationship between EFL learners’ emotional
intelligence and listening proficiency?

Q2. Does emotional intelligence predict the EFL learners’ listening
comprehension performance?

Q3. Which of emotional intelligence components have stronger power on EFL
learners’ listening comprehension ability?

Q4. Does the degree of emotional intelligence have any effect on EFL learners’
listening test performance?

Q5. Is there any significant difference between males and females regarding their
emotional intelligence and listening proficiency?

Method

Participants

The present study was carried out with 102 upper-intermediate level learners of
English as a foreign language (39 males and 63 females) between the ages of 21 to
38 assigned from some private language institutes in Iran. Three classes were
randomly chosen from a Listening and Speaking course as it was assumed that
learners should enjoy some lexical and grammatical knowledge so as to interact with
each other in English properly. To test the research assumptions, the researchers
made an attempt to choose the participants from a language institute in order that
listening skills would not teach due to the predominant use of the traditional
Grammar Translation Method (GTM) which focuses only on reading and writing
skills at school level in Iran, and also reading skills are mainly taught for 3-5 hours
per week for each term regarding the field of study at university level. Thus,
listening skills are taught only in language institutes which have a Communicative
Language Teaching (CLT) approach.

Instruments

Bar-On Emotional Quotient Inventory (EQ-I)

Bar-On (1996) developed an instrument to measure a more comprehensive
concept of emotional intelligence which he labeled emotional quotient (EQ). The
most popular used measure of this concept is the Bar-On Emotional Quotient
Inventory (the EQ-I). It is a self-report tool to assess those personal qualities that
enable some individuals to possess better emotional well-being than others. In other
words, the Bar-On conceptual model of emotional-social intelligence provides the
theoretical basis for his psychometric model and approach to measuring this
construct. Moreover, Bar-On (1988) mentions that the Likert-type questionnaire
comes into view from the question why are some people more successful than
others? The test used in this study consists of 90 items with a five-point Likert scale,
and each item has a value in the range of 1 to 5. Furthermore, in order to eliminate
cultural differences and avoid any misunderstanding regarding the content of the
questionnaire on the part of the learners, a Persian version of EQ-I test was
employed. Furthermore, the Persian version adapted in Iran and its Cronbach’s alpha
coefficient was reported to be 0.76 and the inventory’s hypothesized structure was
supported by the results of the factor analysis (Dehshiri, 2003).
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TOEFL Listening Comprehension Test

The listening part of TOEFL test comprised of three sections with a total of 50
questions in multiple choice format: 30 items in part A, 8 in part B, and 12 in part C.
The time was controlled by the tape, and learners had 35 minutes to complete the
entire section. To put it in another word, there were three parts in the listening
comprehension test: Answering the one question that follows a short conversation
between two speakers (part A). Responding to several questions about a longer
conversation between two speakers (part B). Answering specific questions about
information contained in a short lecture, which is similar to the task learners have to
perform when listening to a professor in a lecture class (part C). The speaker on the
tape used American English with American pronunciation.

Though instruction of listening comprehension skill is being specified in the
syllabus of many English language institutes, instructors do not teach listening skills
but test it in the EFL classrooms in Iran. Recently, listening skill is taught through
vocabulary introduction in pre-listening to the learners and they examine correct
responses in post-listening comprehension questions. “The process of explicitly
teaching listening skill is overlooked, but the product of listening skill is measured
through exams involving multiple-choice or true/false comprehension questions,
which are a regular feature of classroom practice” (Bozorgian 2012, 660).

Procedure

Two questionnaires were employed in this study. First, the Bar-On Emotional
Quotient Inventory (EQ-I) was administered to measure the participants’ emotional
intelligence. They were asked to demonstrate the extent to which they agreed with
the statements by checking onc of the five responses in the answer sheet. To
complete the questionnaire, there was no time restriction. Then, the TOEFL
Listening Comprehension Test was run. Besides, in order to receive the reliable data,
the purpose of filling out the test and questionnaire was explained to the participants
and they were assured that endeavor would be made to observe the confidentiality
and anonymity considerations. In addition, the participants’ test and questionnaire
were coded numerically and they were asked not to write a name on them.

Results and Discussion

Emotional intelligence plays an important role in the process of learning English
as a foreign language. Hence, the study contributes to literature on how emotional
intelligence of students become important resources for enhancing students’
achievement in a foreign language. Accordingly, this study investigated whether
there was a credible and significant relationship between emotional intelligence and
listening proficiency and that if emotional intelligence predicted the EFL learners’
listening comprehension performance and if so, which of emotional intelligence
components had stronger power on listening skill. Furthermore, an attempt
organized to find whether the degree of emotional intelligence had any effect on
listening test performance and there was any significant difference between males
and females regarding their emotional intelligence and listening skill or not. In other
words, the null hypotheses stated that there was not any significant relationship
between EFL learners’ emotional intelligence and listening skill and that emotional
intelligence did not predict the learners’ listening comprehension performance.
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Furthermore, it was assumed that none of emotional intelligence components had
stronger power on listening skill and also the degree of emotional intelligence had
no effect on listening test performance. For the last null hypothesis, it was assumed
that there was not any significant difference between males and females regarding
their emotional intelligence and listening.

To answer the first research question of the study, the students’ scores of the
TOEFL Listening Comprehension Test and Bar-On Emotional Quotient Inventory
(EQ-I) were calculated and analyzed to find out their level of emotional intelligence
and listening skill. Table 1 demonstrates the descriptive results of the variables.

Table 1. Descriptive Statistics on Emotional Intelligence and Listening Proficiency

N | Minimum | Maximum | Mean | Std. Deviation

Emotional Intelligence | 102 181 320 245.74 37.968

Listening Performance | 102 37 50 43.30 3.617

As Table 1 illustrates, the mean of students’ emotional intelligence scores is
245.74 and the standard deviation is 37.968. Morcover, their mean scores of
listening are 43.30. To check the correlation between total emotional intelligence
and listening proficiency, Pearson product-moment correlation was run. The results
are shown in Table 2.

Table 2. Correlation between Emotional Intelligence and Listening Performance

Listening Skill

Emotional Intelligence .656%*

Sig. (2-tailed) .000

102

** Correlation is significant at the 0.01 level (2-tailed).

As it is shown in Table 2, the upshots of correlational analyses showed that there
was a positive and meaningful correlation coefficient between total scores on Bar-
On Emotional Quotient Inventory (EQ-I) and scores of the TOEFL Listening
Comprehension Test (r= 0.65, P < 0.1). It means that with an increase in the
learners’ emotional intelligence, one can expect a higher listening proficiency, or
vice versa. In other words, EFL learners’ emotional intelligence tends to enhance
their beliefs in their capabilities to organize and accomplish the courses of action
required for successful performance. Accordingly, based on the result of Table 2, the
first null hypothesis of the study which assumed that there was no meaningful
relationship between emotional intelligence and listening of Iranian EFL students
was refuted. The results of the correlation between the participants’ emotional
intelligence components and listening task are presented in Table 3.

Table 3. Pearson Moment-product Correlation Coefficient between Components of
Emotional Intelligence and Listening Performance

Listening Comprehension Sig.

Intrapersonal .610%* .000
Interpersonal .394%* .006
Adaptability .620%* .000
Stress Management 546%* .000
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Listening Comprehension Sig.

General Mood 506%* .000

** Correlation is significant at the 0.01 level (2-tailed).

* Correlation is significant at the 0.05 level (2-tailed).

To sce if there was any relationship between the students’ listening and the
components which compose the total EQ test, another Pearson-product correlation
was run. As it can be seen, Table 3 shows that all components of emotional
intelligence had significant and positive correlations with learners’ listening. It
means that the students’ listening comprehension is related to their emotional
intelligence. In other words, having more emotional intelligence results in higher
listening proficiency. Besides, the strongest relationship belonged to Adaptability
subscale of EQ and listening comprehension (r = .62). According to Cohen (1988),
the relationship was a moderate, direct, and positive one. Therefore, the results
rejected the second null hypothesis of the study that emotional intelligence did not
predict the learners’ listening comprehension performance. Moreover, in order to
answer the question which components of emotional intelligence could be the best
predictor for listening performance, R Square was calculated. In other words,
multiple regression analysis showing the joint effect of emotional intelligence
components on the listening performance of the participants are presented in Table
4.

Table 4. R Square Table for Components of Emotional Intelligence as the Predictors of
Learners’ Listening Performance

Model Summary
Model R R Square Adjusted R Std. Error of the
Square Estimate
1 .620a 384 370 2.871

a Predictors: (Constant), Adaptability

To investigate which components of EQ might have more predictive power in
predicting learners’ listening and how these variables contribute in this study, a
stepwise regression analysis was employed. As shown in Table 4, among the five
subscales of EQ, ‘Adaptability’ was found to be the best predictor of the dependent
variable (listening comprehension skill). Its square value was 0.38 and its adjusted
square was 0.37. This means that 37% of the total variance in learners’ listening
could be explained by ‘Adaptability’ subscale. As this is an overall upshot of the
strength of relationship, a more specific analysis must follow.

Table 5. The ANOVA Table of Regression

Model Sumof f g4 | Mean F | sig
Squares Square
1 Regression 231.019 1 231.019 28.035 | .000b
Residual 370.811 100 8.240
Total 601.830 101

a Dependent Variable: Listening test scores
b Predictors: (Constant), Adaptability
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Considering Table 5, it was found that ‘Adaptability’ had significant effect on
the learners’ listening performance. Specifically speaking, the p-value (sig.) less
than 0.1 indicates that the finding is statistically significant. This signifies that the
predictors predict the dependent variable (F = 28.035, df = 1, and P <0.1). It can be
implied that the predictive power of the learners’ “Adaptability” over their listening
performance was significant.

Table 6. Relative Contributions of the Independent Variable on listening Performance

Model Unstm@dized Standardized T Sig.
Coefficients Cocfficients
B Std. Error Beta
1 (Constant) 29.850 2.574 11.597 | .000
Adaptability 296 .056 .620 5.295 | .000

a Dependent Variable: Listening test scores

The data in Table 6 provide us with a better picture of how well this component
of EQ - Adaptability - could predict the dependent variable (listening proficiency).
Statistically, Table 6 indicates for the component of EQ the unstandardized
regression weight (B), the standard error of estimate (SEB), the standardized
cocfficient, the t-ratio and level at which the T-ratio is significant. Adaptability
made the highest contribution (5 = .620, T = 5.295, P < 0.5). That is, the value of
Beta (B) in standardized coefficients = 0.62 shows that an increase of one standard
deviation in the predictor (Adaptability) will result in a change of 0.62 standard
deviations in the listening ability. Thus, the third hypothesis, which said that none of
emotional intelligence components had stronger power on listening skill, was
rejected. Furthermore, to determine if the degree of emotional intelligence had any
effect on listening test performance, Paired samples T-test was run. For doing this
statistical procedure the participants were divided into two groups: one group with
high EI and the other group with low EI. The total score of EQ in this study was 450
and the scores above 225 was considered as high and those were below 225 was
regarded as low. Out of 47 participants, 29 students belonged to the first group and
the other 18 belonged to the second one.

Table 7. Paired Samples Tests for the Pair 1 (High Emotional Intelligence & Listening
test scores) and Pair 2 (Low Emotional Intelligence & Listening test scores)

Std. Sig (2-

Mean Deviation T dr tailed)
Pair 1
High Emotional 225.172 24.463 49569 | 47 | .000
Intelligence &
Listening Test Scores
Pair 2
Low Emotional 165.833 12748 | 55193 | 36 | 000
Intelligence &
Listening Test Scores

As can be seen in Table 7, high and low emotional intelligence affected listening
test performance significantly and positively. Findings of this study support the
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literature, confirming the importance of EFL learners’ emotional intelligence about
language learning. Therefore, the upshots rejected the hypothesis of the study, which
assumed that the degree of emotional intelligence had no effect on listening test
performance. Besides, in order to find out whether learners’ listening and EQ differ
among males and females, independent t-test was run. The results of the t-test are
presented in Table 8.

Table 8. Descriptive Statistics and T-test Results Combined

Gender ‘? St .
) N | Mean | 2 & Error T df | Sig.
Differences 2 e
= Mean
=
i 241.56 | 36.599 | 9.150
Emotional | __Male {39 -538 | 100 | 593
Intelligence [ Female | 63 | 247.90 | 39.070 | 7.017
sten . 3.09 | 774
Listening Male 39 | 42,88 =572 | 100 | 570
Skill Female | 63 | 4352 | 3.889 | .698

Based on what is briefed in Table 8, it can be maintained that the difference
between the listening and emotional intelligence of male and female subjects was
not significant (t = -.538, p>.05 and t = -.572, p>.05). As (p) value was not less than
.05, it means that there was not a meaningful difference between the listening and
EQ of the male and female EFL learners in this study. Accordingly, based on the
result of the table 8, the fifth and last null hypothesis of the study which was
assumed that there was not any significant difference between males and females
regarding their emotional intelligence and listening was retained.

To sum up, the study aimed at investigating the relationship between emotional
intelligence and listening comprehension. Indeed, as an interactive process, learners’
listening comprehension performance is thought to be affected by a multitude of
factors, possible example of which is postulated to be emotional intelligence in the
current study. To determine whether emotional intelligence in its totality could
predict the changes in listening comprehension, and if so which of the components
of emotional intelligence could better predict any changes in the listening
comprehension performance of the learners. The results of simple linear regression
analysis showed that emotional intelligence was a significant predictor of the
listening comprehension. Results of multiple regression analyses showed that the
‘Adaptability’ subscale of the emotional intelligence had statistically the strongest
relationship with the listening comprehension of learners. Closely aligned with the
finding, this study made an attempt to provide evidence to support the idea that
enhancing emotional intelligence tends to promote listening performance in both
male and female EFL learners. Hence, the yielded result that corroborates the
findings of the studies by Chan (2007); Hashemi and Ghanizadeh (2011); as well as
Talebinezhad and Banihashemi (2013), mention that individuals with high emotional
intelligence have high listening comprehension performance. In addition, many
findings through this study turned out to be quite congruent with those of Goleman
(1995), Salovey, Mayer and Bar-on studies, and findings led the mentioned scholars
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to believe that individuals especially learners with high degree of EQ, are more
successful in learning processes, life and education. Furthermore, it is in contrast
with the idea that females are emotionally more intelligent than males. Some
previous studies concluded that individuals’ emotional intelligence changes with the
gender differences. Perry et al. (2004) and Day and Carroll (2004), for example,
postulated that females reported higher emotional intelligence than did males. In
addition, this finding is in line with the argument that effective listeners need to be
aware and conscious of their needs, purposes, emotions, and their successful
management of their emotions and those of others. The obtained upshot for the first
research question is in line with the findings of other scholars (e.g., Badakhshan,
2008; Pishghadam, 2009). Badakhshan (2008) found that in addition to the total
emotional intelligence, its components except for empathy were correlated with the
students’ listening comprehension. The study by Pishghadam (2009), also, came up
with similar findings in the sense that emotional intelligence components were found
to be influential over the listening performance of learners. Thus, there is a very
strong body of support for syllabus designers and English language instructors to
frame the domain of listening skill attention in the classroom instruction. Though
this study provided a focus on EFL listening comprehension performance
relationship without examining the impact of EFL listening comprehension
instruction, the results are strong enough to guarantee further research looking at the
impact of learning strategy on EFL language proficiency.
Conclusion

Since affective factors play a larger role in developing second or foreign
language skills than does the cognitive, the present study sought to investigate the
possible association between EFL students’ emotional intelligence and their
listening comprehension task. According to Celce-Murcia (2001), most language
teaching approaches lack an emphasis on learners’ feelings, attitudes, and autonomy.
Thus, the findings of this study not only have implications for effective teachers to
look for and find ways to motivate their students, encourage and teach them ways to
continue learning outside the classroom and away from the teacher, but to help their
students recognize their emotions and lower their affective filter when it is
interfering with learning. In other words, if teachers identify and support learners
who need to develop their emotional intelligence before they engage in learning
tasks, it may lead to a crucial intervention in the learners’ language learning
experiences. Moreover, understanding the effective role of students’ emotional
intelligence and listening skill will enable teachers and researchers to design
appropriate materials and activities to help students enhance their achievement in
learning a foreign or second language (Cotterall, 1999). Though every learner comes
to the classroom with different motivation, psychological trait and personality, it is
worthwhile to consider the universal human traits in pedagogical processes. Based
on the results obtained in this study, it can be predicted that students who inherit a
greater emotional intelligence perform better on enhancing their academic
performance.
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Volume (Issue), Page(s)

For Website: Last name, First initial (Year published). Page title. [online] Website
name. Available at: URL [Accessed Day Mo. Year].

The format of the accepted file should be written in Microsoft Word Version 2007.
The whole body of the article would be in one column with the margin of 2.54 cm
in all sides with the size of A4. The size of the font should be 11 for all languages,
type of the font for Persian is B Lotus, for Arabic is Adobe Arabic, and for English
is Times New Roman. Line spacing should be 1 cm for all parts of the article.

Since the articles exclusively accept electronically and through the site of the
journal, the author(s) should first register as user in the site and for sending the
article and the subsequent following should refer to http://www.languageart.ir.
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