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Ode on a Grecian Urn
John Keats (1795-1821)

I

Thou still unravish'd bride of quietness,

Thou foster-child of silence and slow
time,
Sylvan historian, who canst thus express

A flowery tale more sweetly than our
rhyme:
What leaf-fring'd legend haunt about
thy shape

Of deities or mortals, or of both,

In Tempe or the dales of Arcady?

What men or gods are these? What
maidens loth?
What mad pursuit? What struggle to
escape?

What pipes and timbrels? What wild
ecstasy?

11

Heard melodies are sweet, but those
unheard

Are sweeter: therefore, ye soft pipes,
play on;
Not to the sensual ecar, but, more
endear'd,

Pipe to the spirit ditties of no tone:
Fair youth, beneath the trees, thou canst

SUs 0133 5wy 5 slaals

(\WA0-VAYY) xS Obr 839
I
Totel] So 3ot 035l g 53
Blyy 5 Ghsals SoSouilss st 53
el
CiS I dSsan & pdiddey sSasbcaSdy
[8] Lo 315 % 31 3gass lials 55T
A7 13 5a15,S 4 5918 3130533185 aludl el
95 5,0 5 b Aol S,e b oG8kl
s oSy glaoys Oleo b 53 gf.é/).é.ﬁ 4
318,855 ag $0byl wsblas b Oloye 4z
SuB85uded ol
53255 oandisS dz 19,55 o ed 4z
IS dz Hads dz 5 oS 4z
?§)l§ab‘m

11
ST Siss de sk b 3 O Cudr
LGRS Oblad ¢l S35 a3 kel
G3led Gl 9 g
30938 00l S (33 <3 O3 GBS 43
15 Oy a3lsd 53l Gl 4
G o Gl LI 8l crss Gls
aTyd iy Glils o & «Olglss o

! Foreignization
* Reflective rendering

LU osb e sl eSS ((Gmsse 0T 6hi g ,0) )] 1S 50) S ) 1S e so3hsersS i ST
S5 L Solgalp 5o by b @’/;L‘/,Lfi:‘-jj/jd:y o 4 (Glmndy (il oS (e ety 3505 40

.rlq:sL,f sylvam

345 oS r\«.:>'L,4 «eityy 5505 L Sl g s by clsSD il G g e (ehls Glanas doLun b 8315 45

24 s igodheady ol rliscs s @olg A

Sleesly e b L;)L'SV.A BE 45‘,.:>'L,4 I ) N PR S R VY ‘)/jﬂ,nﬁ(d./ 4S9/ glmaay dtﬂffJa» Sl

il (Sl g o anortaly 8515 L Lls5 o0 r\«:sL,f g ) e S S o «rlqgkff»



Language Art, 8(2): pp. 7-22 Lo 51 Y o lais oA 0,90 )by yid anliliad Y

not leave
Thy song, nor ever can those trees be
bare;
Bold lover, never, never canst thou
kiss,
Though winning near the goal - yet, do
not grieve,
She cannot fade, though thou hast not
thy bliss,
For ever wilt thou love, and she be
fair!

III

Ah, happy, happy boughs! that cannot
shed

Your leaves, nor ever bid the spring
adieu;

And, happy melodist, unwearied,

For ever piping songs for ever new;
More happy love! more happy, happy
love!

For ever warm and still to be enjoy'd,

For ever panting, and for ever
young;
All breathing human passion far above,

That leaves a heart high-sorrowful
and cloy'd,

A burning forehead, and a parching
tongue.

v
Who are these coming to the sacrifice?
To what green altar, O mysterious

priest,
Lead'st thou that heifer lowing at the
skies,

And all her silken flanks with
garlands drest?

What little town by river or sea shore,
Or mountain-built with peaceful
citadel,
Is emptied of this folk, this pious
morn?
And, little town, thy
evermore
Will silent be; and not a soul to tell
Why thou art desolate, can ¢'er
return.

streets  for

v
O Attic shape! Fair attitude! with brede
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The present essay includes a Persian rendition of an ode by John Keats under the name
of “Ode on a Gracian Urn” and by reviewing vis-a-vis the Persian translation and the
original poem, it attempts to open a narrow window to the lingual features in the poetic
art of this English poet. In this interlingual transaction, that is conducted by employing
the strategy of “forignization” or retaining the “forignness” of the source text,
“defamiliarization” of the translated text is an extralingual aftereffect which has taken
shape during this translational transaction. In this pursuit, by selecting the “Ode on a
Gracian Urn” that is itself an acclaimed poem in the sphere of English literature and
also among John Keats’ celecrated odes, effort has been made to reveal a brighter
visage of the what and how of the stylistic and aesthetic dexterity in the poetic
language of this English poet and its reflection in Persian transversification.
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The lexicographical example is no less important than the definition, even if the
latter has dominated researchers' attention. The example serves as the medium that
restores a word’s vitality after the definition extracts and abstracts it. Ancient Arab
lexicographers employed examples masterfully, yet we observed that studies on
dictionary examples have focused on quotations (cited texts) while neglecting forged
examples (those composed by the lexicographer) and their variations. This article
examines examples in Kitab Al-Ayn by Al-Khalil bin Ahmad Al-Farahidi, applying
modern lexicographical concepts to highlight the main types used, illustrate them,
and assess their place among newly developed concepts. We adopted an inductive
approach, observing recurring patterns in Al-Khalil’s examples and abstracting them
to identify overarching categorics. These were then theorized based on modern
lexicographical studies—particularly Western ones—and exemplified in detail
Among the key findings is the neglect by some Western theorists of the
contributions of early Arab lexicographers. Many methods and mechanisms in
modern Western lexicography are, in fact, deeply rooted in Kitab Al-Ayn, such as
glossed examples, lexical collocations, and neutralization techniques. This
necessitates a systematic re-examination of classical Arabic lexicographical
methodology, its promotion, and its application in contemporary dictionary-making
and language pedagogy for native and non-native speakers alike.
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This study is an analysis of Heisenberg's uncertainty principle in Mark Z.
Daniclewski's House of Leaves. According to Heisenberg, the position and velocity
of a particle cannot be measured simultancously, and an electron exists in an
indefinite state. From the uncertainty principle perspective, this study aims to
analyze how postmodern techniques cause uncertainty and make readers experience
superposition, ambivalent feelings, and indefinite states. As a result of the
uncertainty principle, the quantum parallel worlds appear in each part of the novel to
a reader's mind. Both post-structuralism and quantum physics rejected reality;,
however, what mattered was the reader's role (or the observer's role) in deciding to
create a single reality. From the frog viewpoint, there was only the reader's reality in
parallel worlds, whereas multiple realities emerged from the bird viewpoint. These
two viewpoints should not be ignored while analyzing the ontology of House of
Leaves. Therefore, it can be proved that there is a close relationship between
postmodern literature and physics. In the 20th century, scientific discoveries have
affected literature. Like any other postmodern works, House of Leaves was inspired
by quantum physics.
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Introduction

The researcher has an interdisciplinary look at House of Leaves, explains the
elements of postmodernism with the elements of quantum physics and tries to bridge
a gap between literature and physics. Waugh concisely said about the uncertainty
principle in her book Metafiction, but she did not examine how the uncertainty
principle worked in metafictional novels. This study shows how literary techniques
are related to the concepts of modern physics.

Mark Z. Danielewski (March 5, 1966-) is a distinguished postmodern writer. He
is the author of the award-winning bestseller House of Leaves (2000), the novella
The Fifty Year Sword (2005), which was performed on Halloween three years in a
row at REDCAT, and the National Book Award Finalist Only Revolutions (2006).

Danielewski's works are characterized by complicated, multi-layered
typographical variations, or page layouts. Sometimes known as visual writing, the
typographical variation corresponds directly to the physical space of events in the
fictional world as well as the physical space of the page and the reader. In 1988,
Danielewski graduated with a degree in English Literature from Yale, where he
studied under John Hollander, Stuart Moulthrop, and John Guillory. He was also
inspired by Harold Bloom. In 1989, Danielewski moved to Berkeley, California,
where he enrolled in an intensive Latin course at the University of California,
Berkeley. He then pursued graduate studies at the USC School of Cinema-
Television in Los Angeles (About Mark Z. Danielewski, n.d.).

House of Leaves, Danielewski's debut novel, won numerous awards. It was a 10-
vear-long project. House of Leaves was translated into numerous languages such as
Dutch, French, German, Japanese, Russian, Polish, Serbian, Spanish, and Greek. It
is still taught at universities both in the United States and abroad.

Werner Heisenberg (1901-1976) is known as a prominent figure in quantum
mechanics. He liked mathematics and technical gadgets, and his teachers considered
him gifted. In 1920, he began his studies at the University of Munich and published
four papers on physics within two years. He earned his doctorate in 1923 with a
thesis on a problem in hydrodynamics. After receiving his doctorate, he worked as
an assistant for Max Born at Géttingen and then spent a year working with Niels
Bohr at his institute in Copenhagen. Heisenberg invented matrix mechanics known
as the first version of quantum mechanics in 1925. Matrix mechanics was further
developed in a three-author paper by Heisenberg, Born, and Jordan published in
1926. Heisenberg is also known for the uncertainty principle, which he published in
1927. He was awarded the 1932 Nobel Prize in Physics for the creation of quantum
mechanics. In his later years, Heisenberg assumed various influential positions both
in Germany and abroad, giving important lectures on theoretical physics and other
subjects (Chodos, 2009).

The uncertainty principle exists in both postmodernism and physics. Closely
related to postmodernism, post-structuralism is a late-twentieth-century achievement
in philosophy and literary, especially associated with the works of Jacques Derrida
and his followers. It originated as a reaction against structuralism, which first
emerged in Ferdinand de Saussure's work on linguistics (Gutting, n.d.). Saussure
revolutionized the study of language. According to Saussure's most innovative
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contention, words are the signs consisting of a palpable sound image (i.e., signifier)
and a mental concept (i.e., signified). All signs exist in the chains that connect them
to all other signs in a language. In fact, a language works through the
interrelationships and interactions of linguistic signs but to name objects by words.
The relations between words and things are entirely arbitrary, as Saussure
contended. The identities of signifiers are determined by their differences from other
signifiers. In a language, according to Saussure, there are no identities but only
differences. In other words, the relations of terms allow signifiers to appear to
possess identities of their own. Hence, a language is an entirely conventional matter
of form but not a natural substance. Derrida carried out his critique of structuralism
systems through the deconstruction technique. Denying any centers of truth (e.g.,
God, humanity, or the self), deconstruction maintains that we can never be certain
about our values, beliefs, and assumptions. If this is the case, then we can never be
certain about the meaning of a text. Therefore, we can never declare a text to have
but more meaning. The "un-decidability” of meaning in a text is the cardinal rule of
deconstruction (Bressler, 2012).

According to Heisenberg's uncertainty principle, it is impossible to know both
the position and velocity of a subatomic particle. It began to appear that ultimate
truths about the natural world were ungraspable. With this realization, a sense of
apprehension began to settle over not only science but also humanities (Moffett,
2008). There is a kind of literary uncertainty principle in post-structuralism, for there
is no single meaning.

Creation of Uncertainty Principle in House of Leaves

A valuable lesson learned from the quantum theory is that measuring a system
can create ambiguity rather than recording the property of the system (Busemeyer &
Bruza, 2014). Superposition is a principle of the quantum probability theory.
According to the conventional probability theory, a system is in a definite state at
any moment with respect to possible states. This definite state can change
stochastically over time; however, the state is still definite at each moment, and the
system produces a definite sample path. By contrast, the quantum probability theory
assumes that a system is in an indefinite superposition state at any moment until it is
measured. Being in a superposed state means that all possible definite states have the
potential for actualization, although only one will be actualized upon measurement.
The concept of superposition resonates with fuzzy, ambiguous, and uncertain
feelings in many psychological phenomena (Busemeyer, Wang, Khrennikov &
Basieva, 2014).

While reading the novel, a reader is in an indefinite state. If the reader and the
novel are considered an observer and a quantum system, respectively, it can be
stated that the quantum system is in an indefinite state. In fact, the quantum theory
allows the reader to be in an indefinite state (formally called a superposition state) at
each moment before deciding on reality. The reader is in a superposition state that
leaves him/her conflicted, ambiguous, confused, or uncertain about the status. For
instance, the reader may become ambiguous about his/her feelings after reading
House of Leaves because of different techniques such as fragmentation, hypertext,
intertextuality, and defamiliarization used by Danielewski.
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This interaction leads to a definite state out of an indefinite state. An individual
may initially be in an indefinite state about a set of paintings on display; however, if
he/she is asked to select one as a gift, then a preference order is constructed on line
for the purpose (Busemeyer & Bruza, 2014). Once a decision is made to resolve
uncertainty, the state becomes definite as if the wave collapsed to a point like a
particle. Thus, quantum systems require both wave (indefinite) and particle
(definite) views of a cognitive system. (Busemeyer & Bruza, 2014).

The reader's own choice will determine whether he/she reads sentences in a
particular manner, which leads to a plurality of readings (Barton, 2006). At one
point during his interview with McCaffery and Gregory, Daniclewski remarked,
"There are many ways to enter House of Leaves." He was actually referring to the
process of reading his novel (Hauglid, 2016). In other words, he mentioned that
there are multiple interpretations of his text.

Paraphrasing what Danielewski said, Hansen stated "The true protagonist [of the
novel] is the figure of interpretation, which is to say, the act of reading, or even,
perhaps, the reader herself." (Hauglid, 2016). Danielewski himself alluded to a
mysterious "originator" in his text and a dominant voice that created all of the
others; however, he declined to address his own mystery in order to let the audience
make their own interpretation (Hauglid, 2016).

Creating Parallel Universes through Reader's Decisions

The reader's significant amount of r when it comes to deciding how to read
House of Leaves raises some interesting arguments. The control given over the
reading process makes the reader invest more in the text, for he/she has to make
conscious decisions on what to read and what not to read. While Danielewski
presents the narratives in his own terms, the reader is free to make his/her experience
of his work unique by deciding how he/she approach and interpret the text (Hauglid,
2016).

There are many possible interpretations that the text offers to readers. According
to the so-called Copenhagen interpretation (a collection of views about the meaning
of quantum mechanics, principally attributed to Niles Bohr and Werner Heisenberg),
before the observation of an electron happens or the process of reading a text takes
place in literature, nothing meaningful can be stated about the electron or the novel
House of Leaves because they exist in a superposition of all possible states.
Therefore, when the observation is made, the wave function collapses. Each
elementary particle will then be found in a specific location rather than in all the
possible states predicted by the wave function (Ryan, 2006). Similarly, when the
reader makes a decision in literature, he/she reaches to one single meaning and
outcome for House of Leaves.

Erwin Schrodinger, who considered the idea absurd, exposed a paradox through
a celebrated thought experiment (Ryan, 2006). A cat is sealed in a box together with
an atom of uranium that has a 50-50% chance of decaying in a certain time span.
The decay cannot be predicted, for it is a quantum phenomenon. Now if the decay
takes place, a mechanism will be triggered that kills the cat (Ryan, 2006). By the
time the box is opened, the atoms will have both decayed and not decayed. In the
interpretation that Schrodinger wanted to discredit, the cat will be dead and alive at

38



Y'Q An Analysis of Heisenberg's Uncertainty Principle... o S yiple Coadad pac ol gy

the same time: "In order to describe the cat, physicists add the wave function of the
living cat and the dead cat - i.¢., we put the cat in a nether world of being 50% dead
and 50% alive simultancously" (Ryan, 2006).

While reading House of Leaves, a reader can select to read the book in any given
fashion. In fact, readers can skip undesired parts, start at whatever point in the text
they wish, and choose which voice they want to give the closest attention if there is
more than one (Hauglid, 2016). Therefore, the text (like the cat) is in a world of
being 50-50%, and many interpretations exist simultaneously.

According to Everett, random quantum processes divide the universe into
multiple copies, each of which is for every possible outcome. The cat, consequently,
is dead in one parallel universe, is alive in another, and is watched in each universe
by different copies of observers or by none at all (Ryan, 2006). In this interpretation,
the multiple possibilities described by the wave function are more than possibilities -
they are all actual phenomena occurring in different worlds. Hence, Aberg's
pronouncement must be reversed into a specific conclusion: "Quantum mechanics is
a theory of actualities, not of potentialities ... a theory of possible worlds which are
all actual" (Ryan, 2006).

A notion known to physicists as de-coherence suggests that phenomena follow
separate courses and never merge again after they split apart. "In the many-world
interpretation," writes Kaku, "the wave functions of the dead cat and the alive cat
have de-cohered from each other and no longer interact, thereby solving the problem
of how a cat can be both dead and alive simultaneously. De-coherence simply
explains the cat paradox without additional assumptions such as the collapse of the
wave function." (2005)

Yet not all proponents of the many-world interpretation equate the splitting of
worlds with a total lack of interaction. De-coherence can be weak or strong. "Weak
de-coherence creates slightly different world lines that continue to interact ...
whereas strong de-coherence creates steadily divergent lines." (Ryan, 2006)

As an individual is involved in reading House of Leaves, the quantum parallel
worlds come into view. In the reading process, each interpretation splits into
multiple copies, cach of which correspond to every possible result. The first
interpretation is in one parallel universe, whereas the second interpretation is in
another. They are read in different universes by different copies of the reader or by
none at all.

While discussing parallel universes, we need to distinguish between two
different ways of viewing a physical theory: the outside view or the bird perspective
of a mathematician studying its mathematical fundamental equations and the inside
view or the frog perspective of an observer living in the world described by the
equations. From the bird perspective, the quantum parallel universe is simple. In
fact, there is only one wave function that evolves smoothly and deterministically
over time without any sort of splitting or parallelism. The abstract quantum world
described by this evolving wave function contains a vast number of parallel classical
storylines, continuously splitting and merging as well as some quantum phenomena
lacking a classical description. From the reader's frog perspective, each observer
perceives only a tiny fraction of this full reality. In this case, the observer can only

39



Language Art, 8(2): pp.35-50 Lo 51.Y o)leis A 0,90 3k 20 deliliad fe

see his/her own Hubble volume, and de-coherence prevents him/her from perceiving
quantum parallel copies of himself/herself through the process of reading (Tegmark,
2003).

A reader who deviates from linear reading will naturally miss out on several
important contexts and events that are essential for a text to make sense. Probably, in
response to this model of writing and reading, Danielewski wrote a novel where a
linear reading risk is one of the least informative ways of approaching the text
(Hauglid, 2016). Due to this model of writing, many possible worlds appear in the
reader's mind; thus, he/she has to make the right decision. When the reader faces a
question, makes a quick decision, and answers the question, the quantum effects at
the neuron level in his/her brain lead to multiple outcomes. From the bird
perspective, his/her single past branches into multiple futures. From the frog
perspective, however, each copy of the reader is unaware of the other copies, and
they perceive their quantum branching as merely a slight randomness. Afterwards,
there are multiple copies of readers for all practical purposes. The multiple copies
have the same memories up until the point when the question is answered (Tegmark,
2003).

Research Questions

The researcher tries to answer the following questions in the light of
Heisenberg's uncertainty principle:

1. Can a definite world be considered in House of Leaves?

2. How does the quantum parallel universe justify multiple realities for House of
Leaves?

3. What are the similarities between a reader of House of Leaves and a conscious
observer in quantum measurement?

4. To what extent has modern physics affected literature?

Absent Information Creates the Uncertainty Principle

In quantum mechanics, an observer engages with the reader-response approach.
Both the reader and the observer determine reality. To Wolfgang Iser, reading is a
creative act. The reality of a literary text is never based on copying reality, as reality
is a part of it. The ambiguity that needs to be based in the process of reading appears
in this discrepancy point between a literary text and the reality. Therefore, ambiguity
and emptiness become the basic Iser's terms and the basic conditions of text activity
and its reception. By reading House of Leaves, the reader continuously fills the gaps
emerging at the same time as the relation between individual aspects of the text
which are not formulated in the text (Kui¢, 2015). Therefore, House of Leaves is not
an object in itself but is an effect of a reader's process, passing through a set of
schemes in the text and filling the gaps. The appellative structure of the text is
included in the function of these empty places. Ambiguity is the basis of literary
communication, whereas communication is not a finished form but the result of
interaction between implicitness and explicitness. By expanding an authentic
reading act created among the schematized aspects of the text in the process of
reading, Iser thinks that the emptiness, i.e., an "unfulfilled place" which enables
some different communications, presents the fundamental asymmetry between the
text and the reader. Unfulfilled places have several functions. They enable the
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development of an aesthetic subject in a way that they condition a reader's view of
both new and previous topics (Kui¢, 2015).

Obituary of Johnny's Father

There is the obituary of Johnny's father on Page 585. The reader faces many
words that are missed:

Local pilot, Donnie , died last Sunday on route when
the Mack truck he was in swerved into a ditch and caught fire. Reportedly
the driver, who survived, had fallen asleep at the wheel. Throughout his
life, Mr. was a dedicated flier. As R. William Notes said of
his friend, "Donnic¢ always seemed most at home in the sky." Born in
Dorset, Vermont on , 19, Mr. 's family soon moved to
Marietta, Ohio where he graduated from high school ... .
Late last year, Mr. decided to take a job as a pilot for

in order to spend more time with his family. Tragically,
during the standard physical examination, doctors discovered he had
unknowingly suffered some time ago  probably in his sleep  a
cardiac infarction. (Danielewski, 2000)

Johnny's father's surname, his date of birth, and the place of death are all missed.
The editor said, "At Mr. Truant's request, we have omitted the last name of his father
as well as several other details." (Danielewski, 2000). From missing words in the
obituary of Johnny's father, the reader can infer that Johnny employs pseudonyms in
the text.

The absent information could have informed the reader to find connections
among the characters in House of Leaves. The reader is in an indefinite state due to
this absent knowledge that leaves him/her conflicted, ambiguous, confused, or
uncertain about the relationships of characters. For instance, the reader suspects that
there is a relationship between Johnny's mother, Pelafina, and Zampano (Meijer,
2010). Specific repetitions in the novel, Zampano's poems, and Pelafina's letters
suggest the possibility of this relationship. One repetition involves the mention of
summertime and root beer (Throgmorton, 2009). In Zampano's poem (That Place),
there is a reference to "summer love I and root beer" (Danielewski, 2000). Here
Zampano describes a summer in which "some children went down to that place
where I and they never came back from." Just a few pages later, in the Whalestoe
letters, Pelafina gives Johnny this exhortation: "May your summer be full of root
beer, joy, and play." (Danielewski, 2000)

Another probable event for Zampano is not Johnny's father, and he is only a
blind man whose manuscript interests Johnny posthumously. Accidentally, his poem
connects to Pelafina's letters. Another possibility for Johnny is that he might be
Zampano's brother. The whole theory is pretty much based on the idea that there is a
connection between the Navidson Record and the real world where Johnny and
Zampano live. If it links Tom to Zampano, Karen to Pelafina, and Navidson to
Johnny, Johnny can be a replacement for Zampano's brother (Dresden, 2006).

Since the reader makes his/her decision and chooses one of these possibilities,
the uncertainty is resolved. For instance, when the reader links Pelafina and
Zampano, an unclear state turns into a definite state, and the wave function
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collapses. Before making any decisions, the reader is faced with some probable
events which can happen simultancously in the bird perspective, from which the
quantum parallel universe and the outcome of each possibility are perceptible.
However, but from the frog perspective, only the reader's decision is observable.
Absent Photographs
The following indicates an absence of text denoted by some parentheses that
could represent Delial's photograph on Page 421:

[

———————
S ST ST S S —’

These parentheses play such an important role in the Navidson Record narrative.
By not including the image, the reader is allowed to imagine the photograph. In this
case, the photograph is said to be the same as Kevin Carter's prize-winning
photograph; hence, many of the readers will or can substitute the real-life image into
the text. The reader can use the theft's own knowledge to see the image (Barton,
2006).

Danielewski emphasizes the visual perception. He lets the reader visualize the
scene in the documentary by allowing the words on the page to mirror the image.
The blank space inside the book always represents something that is not absent in
the context of the book, thereby being simultancously present (Barton, 2006). This
shows the dual nature of absent photographs like an electron. It is either absent or
present simultaneously until the reader chooses to interpret the photograph or not.
From the bird perspective, this section of the book splits into two in a parallel
universe. Before the reader decides the absent or present photograph, it lies in
superposition. Uncertainty is solved after decision-making.

There is another absent image in House of Leaves. This image does not appear
on Page 526. "Surviving House, Kalapana, Hawaii, 1993" — Diane Cook. In this
case, the image is not represented by parentheses but simply by a blank space above
a caption reading Surviving House, Kalapana, Hawaii 1993 "- Diane Cook".

The reader cannot be sure whether the absent space represents a photograph or
text. The caption certainly suggests a photograph of a house. Zampano is blind;
therefore, the image has no significance to him. An explanation for the reliance on
the blank space and the absence connecting itself to the narrative is Zampano's
blindness (Barton, 2000). The reader is in a dichotomous situation. Zampano is blind
and unable to watch the Navidson Record and read its notes. It is difficult to write
without being able to see. At the same time, another possibility comes to the reader's
mind that Zampano is not blind and has a mental problem like Pelafina. He is a
solitary person living in his apartment. His writing includes a dark and cold
labyrinth, indicating his attitude towards the world. The absence of an image
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conveys Zampano's emotionless towards existence, whereas the blank space
represents the empty and meaningless view of life that Zampano feels.

The intuition behind the uncertainty principle is that the reader may become
uncertain about Zampano's mental problem after clarifying his blindness. Likewise,
after clarifying one possibility, you may become uncertain about another. In other
words, the uncertainty principle entails that it is impossible to be simultancously
decided on the matter across both Zampano's blindness and his mental problem.

House of Leaves is written in such a style that contexts, photographs, and
Zambrano's notes belong necessarily to Zampano. However, Johnny may interpret
Zambrano's manuscript, or the editor may add or omit something (Barton, 2006).
The choice is left for the reader to decide among these uncertainties, for there is no
actual evidence. In fact, the reader's choice defines the reality of the quantum
system.

Missing Pages

Some pages are mentioned in a footnote that was burned in the middle of the
words denoted by parentheses representing burnt holes in Zampano's original notes
in the context of the narrative. Some of the pages are inked out and burned. They are
indicated in the footnote shown by X's:

In another series of notes, Tobe describes Holloway's first love: "At seventeen,
he met a young woman named Eliz[]beth who he described to me as 'beautiful like a
doe. Dark eyes. Brown hair. ... [ ].' In Holloway's XXXXXXX, the relationship
ended because he didn't [sic] the varsity football squad. ... Her interest in him faded,
and she soon beg| | dating the starting tackle, leaving Holloway broken-hearted
with an increased sen| e of [illegible] and inadequacy." (Danielewski, 2000, p.
328)

These blank spaces create a situation for the reader to make his/her own words.
The letters that the reader selects in blank spaces in the middle of the words will
create new sentences. Therefore, on one page, we can have one sentence with many
substitute words. The reader sticks to the quantum system in which his/her decision
about selecting letters can create the reality of the text. In this case, there is not any
absence of text; however, there are possibilities that the reader will eventually
choose one.

Certain parts of the Navidson Record commentary and the footnotes supplied by
Johnny Truant are said to be missing by the editors which amplify the feeling that
what is missing could hold the key to the mysteries of the text. The page in the book
will always denote how many pages are missing. The reader is then allowed to
create at least a part of the text by substituting his/her own ideas of what happened
in the missing pages rather than being dictated to what happened. Alternatively, the
reader could decide to simply ignore the missing text and skip to the next part
(Barton, 2006). Therefore, the reader confronts many possibilities in his/her mind to
eventually choose one of them when the quantum system collapses. Based on the
reader's decision, the process of reading will continue.

In Footnote 429, there is the information labeled "Missing. - Ed?". However, this
is a case of fiction referencing fiction, and the parts of the exhibit were never there
in the beginning. The author trivializes a convention that is so often relied upon for
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its integrity. Omissions in House of Leaves are indicated in the narrative itself.
Presumably, pages are missing from Johnny Truant's submission to the editors
before publication. "This intertextuality and Danielewski's reliance intend to make
the reader notice what is not on the page rather than what is on the page." (Barton,
2000)

Iser discusses the methods used by the readers in order to overcome blockages
and omissions. This is particularly relevant in Danielewski's novel where the author
draws attention to the gaps in order to emphasize the dynamism of reading:

"These gaps have different effects on the process of anticipation and
retrospection and thus on the 'gestalt' of the virtual dimension, for they may be filled
in different ways. Hence, one text is potentially capable of several different
realizations, and no reading can ever exhaust the fill potential, as each individual
will fill in the gaps in his/her own way, thereby excluding various possibilities. As
they go on reading, they will make their own decisions as to how the gap is to be
filled. In this very act, the dynamics of reading are revealed. By making their
decisions, they implicitly acknowledge the inexhaustibility of the text. At the same
time, it is this very inexhaustibility that forces them to make certain decisions."
(Barton, 2006, p. 38)

The above passage was quoted as it is fundamentally important in realizing the
uncertainty principle in the reader-response theory. By adopting one way of reading,
the reader excludes the other possibilities. This theory corresponds to the quantum
principle of constructing reality from an interaction between the reader's indefinite
states.

Danielewski's style lies in the uncertainty principle. The absence of a word, the
missing pages, the X's instead of words, and parentheses in the middle of words
make reading this novel an active process in which the reader and novel exchange
ideas and suppositions. Lack of knowledge and ambiguity put the reader in a
superposition state. Being in a superposed state means that all possible definite
states have the potential for actualization; however, only one of them will become
actual upon measurement (Bruza, Wang & Busemeyer, 2015). In other words, this
lack of information makes many assumptions, each of which is in one parallel
universe from the bird perspective. These parallel universes have the potential for
occurrence. When the reader selects one of these possibilities and one way of
interpretation, one of them will become the reality of the novel.

Cruft Makes the Uncertainty Principle

David Letzler classified House of Leaves as an "encyclopedic" novel, a category
which he described as "large, complex novels, particularly those that incorporate
substantial specialized information from science, art, and history." (Hauglid, 2016).
After discussing the tendency of such novels to cram large quantities of information
often less than relevant information to the enjoyment of the text into their endnotes
(or, as is the case with footnotes in House of Leaves), he proposed a term for this
technique. Letzler named such content the "cruft" of fiction, a word which is used as
the slang for superfluous material. In fiction, this sort of cruft serves no particular
meaning and explains too much, too little, or both. While he acknowledges that the
aforementioned passages of House of Leaves contain cruft, Letzler notes that its use
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of footnotes mostly aids in the novel's "narrative layering and metafictional events".
He is also of the opinion that the cruft that does occur in House of Leaves serves as a
certain function: "dazzling visual effects" (Hauglid, 2016).

Cruft comes from computer programming, where it refers to poorly designed,
overly complicated, or unneeded code. Cruft refers to the surplus, the remainder, and
the bits that are "unnecessary" in some sense, even while they remain (Eve et al.,
2018). Letzler's cruft theory is clearly applicable to Danielewski's book. Despite the
visual appeal they may have, the fact remains that the passages consisting of cruft
are virtually unreadable. This is arguably another provocation from the author. Cruft
can also be interpreted as forbidding. If a given reader finds no purpose or
enjoyment in reading Zampano's word cruft, finding that the footnotes do indeed
explains too much or too little, they might find it hard to imagine themselves as the
intended readers of the book. As mentioned, this is the message that the book is
trying to get across from the dedication page: "This is not for you". It is a
discouraging statement emphasized by the use of the word cruft; however,
interestingly enough, it can be read as provocative and encouraging at the same time
(Hauglid, 2016).

"This is not for you", immediately raises the suspicion that the book is not meant
to be read, and, in the literal sense, certain passages of the book are difficult or
impossible to read. We can distinguish between two different ways in which this
obstruction is presented. First, there are those parts of the book that, in the fictional
world in which they were created, have been subjected to attempted omission, both
successful and unsuccessful. A recurring instance of unsuccessful omission consists
of passages of the Navidson Record, which Zampano attempted to destroy but was
more or less completely reassembled by Johnny Truant. Although these passages
appear in the book, they are represented by the use of a strikethrough text (refer to
Fig.1). This typographical tool can arguably lend a sense of forbiddance to the text,
reminding us that the crossed-out words were not intended to be read and that we are
intruding on Zampano's wishes as well as his failure to hide the parts of his psyche
that the house corrupted (Hauglid, 2016).

Figure 1: Cruft technique
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The lack of information would encourage readers to interpret their own
preconceptions and context. If we are to argue that cruft is indeed only a visual
effect, we must consider what it encourages as much as what it discourages. While
reading House of Leaves, the reader is clearly treading on a forbidden territory
signified by visually intimidating information that reminds readers of their
limitations (refer to Fig.2). However, it also seems that the text uses cruft to
encourage readers to work around those limitations (Hauglid 2016). According to
Elisabeth Viereck Bell, we are faced with "uncertainty no longer springing from the
lack of information but stemming from the information itself." (Letzler, 2014)

e

2

Figure 2: Cruft technique

When a text is uncertain in meaning, it delays the reader in understanding the
novel's purpose. Cruft makes the reader face a dilemma. Hence, the reader is left in
an ambivalent feeling in each part of the novel, experiencing uncertainty about
reading excessive information or ceasing to read more. "In psychology,
superposition appears an intuitive way of characterizing the fuzziness (i.e., conflict,
ambiguity, and ambivalence) of everyday thoughts." (Pothos & Busemeyer, 2013).

Both reading and ignoring excessive knowledge of the novel can put the reader
in superposition with different possible outcomes. "The superposition state of the
system before the observation is sometimes viewed as a quantum wave, and the
transition from a superposition state to a definite state associated with the observed
outcome is often called the collapse of the wave." (Busemeyer & Bruza, 2014).
Therefore, from the frog perspective, as the reader decides to read the forbiddance of
the text such as excluded words and huge information in footnotes, the indefinite
state turns to a definite state with a clear outcome, and the wave function collapses.

From the bird perspective, "Each individual will have a different interpretation of
a text simply because no two people think or act alike." (Frigo 4). Someone may
decide to read only short footnotes and ignore the long footnotes of the novel.
Another reader may read only the text with the appendix and not pay any attention to
footnotes. Someone may take no notice of excluded words or disregard typography.
Each probability of the reading process can give the novel a new meaning. Each
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reader's styles with different outcomes make the quantum parallel universe from the
bird perspective.
Conclusion

This study was an analysis of the uncertainty principle in House of Leaves.
Firstly, the superposition (i.e., definite and indefinite states in the uncertainty
principle) was discussed to illustrate how the reader would lie in the superposition
state. The text can be interpreted differently from the reader's point of view to
explain how the parallel world emerges from the reader's imagination to fill the
gaps. After a brief explanation regarding how uncertainty works in House of Leaves,
the researchers tried to apply this concept to the novel. The blank spaces create the
uncertainty principle, which was studied in three sections entitled Obituary of
Johnny's Father, Absent Photographs, and Missing Pages. Next, the literary
technique of cruft was explained in House of Leaves to determine how extra
information could create uncertainty in the same way as lack of information. In this
case, there were multiple realities; however, the reader eventually selected one of
these states. In the case, the wave function collapsed, and the uncertainty was
resolved. In the frog viewpoint, the reader's decision can only be seen, whereas the
bird viewpoint presented multiple realities, each of which had the potential to
happen. Hence, the multiple realities were seen as the quantum parallel universes.
The excessive information was then discussed as cruft which functioned in the same
way as gaps in the novel. This study indicated that new scientific discoveries of the
20th century affected literature indirectly. Postmodern literature has been developed
in parallel to modern physics. These two different fields of study intersect and
overlap characteristics.

47



Language Art, 8(2): pp.35-50 Lo I ¥ o )lais A 0,90 (3l 20 dsliliad FA

References

Barton, S. (2006). Textual space and metafiction in Mark Z. Danielewski's House of
Leaves [Master's thesis, University of Central Lancashire] .

Bastan, A. (2008). A brief description of Jacques Derrida's deconstruction and
hermeneutics. Journal of New World Sciences Academy, 2(3), 219-225 .

Bressler, C. (2012). Literary criticism (5th ed.). Pearson.

Bruza, P. D., Wang, Z., & Busemeyer, J. R. (2015). Quantum cognition: A new
theoretical approach to psychology. Trends in Cognitive Sciences, 19(7), 383-
393. https://doi.org/10.1016/j.tics.2015.05.001

Buchberger, M. (2009). Metafiction, historiography, and mythopoeia in the novels
of John Fowles [Doctoral dissertation, Brunel University] .

Busemeyer, J. R, Wang, Z., Khrennikov, A., & Basieva, 1. (2014). Applying
quantum principles to psychology. Physica Scripta, T163, 014007.
https://doi.org/10.1088/0031-8949/2014/T163/014007

Busemeyer, J. R., & Bruza, P. D. (2014). Quantum models of cognition and
decision. Cambridge University Press .

Chodos, A. (2009, May). This month in physics history. APS News. Available at:
https://www.aps.org/publications/apsnews/200905/physicshistory.cfm
[Accessed 7 November 2018].

Daniclewski, M. Z. (2000). House of leaves. Panthecon Books. Available at:
https://www.markzdanielewski.com/about [Accessed 5 June 2022].

Mark Z. Danielewski. (n.d.). 4bout. https://www.markzdaniclewski.com/about

Dresden. (20006, June 12). Theory: Zampano is the author [Online forum post].
MZD Forums. Available at:
https://forums. markzdaniclewski.com/forum/house-of-leaves/house-of-
leaves-aa/4266-theory-zampano-is-the-author [Accessed 5 June 2022].

Eve, M., Sandberg, E., Lackey, R, Hoffman, T., & Rongrui, L. (2018). Book
reviews. *Orbit: 4  Journal of American  Literature, 6*(1).
https://doi.org/10.16995/orbit.244

Frigo, M. (2014). House of leaves: Interpreting Danielewski's ideal reader through
reader response theory [Unpublished manuscript] .

Hauglid, A. (2016). This is not for you: Reader agency and intimacy in
contemporary horror fiction [Master's thesis, University of Oslo] .

Hwu, W. (1993). Toward understanding post-structuralism and curriculum
[Doctoral dissertation, Louisiana State University] .

Krizek, G. (2017). The conception of reality in quantum mechanics. ResearchGate.

Kui¢, 1. (2015). Postmodern theories about readers in electronic environment.
Libellarium: Journal for the Research of Writing, Books, and Cultural
Heritage Institutions, 7(1), 73-84.
https://doi.org/10.15291/libellarium.v7il.227

48



¥ An Analysis of Heisenberg's Uncertainty Principle... o S yiple Coadad pac ol gy

Letzler, D. (2014). Reading cruft: A cognitive approach to the mega-novel
[Doctoral dissertation, City University of New York] .

Meijer, B. (2010). Into the labyrinth [Bachelor's thesis, Utrecht University] .

Moffett, M. (2008). 4 world history of architecture (2nd ed.). McGraw-Hill
Education.

Pothos, E. M., & Busemeyer, J. R. (2013). Can quantum probability provide a new
direction for cognitive modeling? Behavioral and Brain Sciences, 36(3), 255-
274. https://doi.org/10.1017/50140525X12001525

Ryan, M.-L. (2006). From parallel universes to possible worlds: Ontological
pluralism in physics, narratology, and narrative. Poetics Today, 27(4), 633-
674. https://doi.org/10.1215/03335372-2006-006

Solarz, M. (2017). The labyrinth as an anti-home in Mark Z. Danielewski's House of
Leaves. New Horizons in English Studies, 2, 89-100 .

Tegmark, M. (2003). Parallel universes. In J. D. Barrow, P.C.-W. Davies, & C.L.
Harper (Eds.), Science and ultimate reality: Quantum theory, cosmology, and
complexity (pp- 459-491). Cambridge University Press.
https://doi.org/10.1017/CBO9780511814990.025

Throgmorton, M. (2009). House of leaves: Navigating the labyrinth of the
deconstructed novel* [Master's thesis, Ouachita Baptist University] .

Zeilinger, A. (2022, January 18). The simplest case of quantum entanglement.
Edge.org. https://www.edge.org/response-detail/25548 [Accessed 5 June
2022].

HOW TO CITE THIS ARTICLE

Abasy, M. & Sadati, S.Sh. (2023). An Analysis of Heisenberg's
Uncertainty Principle in Mark 7. Danielewski's House of Leaves.
Language Art, 8(2), 35-50., Shiraz, Iran.

DOI: 10.22046/LA.2023.09

URL: https://www.languageart.ir/index. php/L A/article/view/319

49



Language Art, 8(2): pp. 35-50, 2023, Shiraz, Iran
DOI: 10.22046/LA.2023.09 DOR:
D+ LY dmio LY YY Jlo Y o,lad A 0,90 by i dalilad

)3‘ «Lmj).g als» QLa) 30 ‘j).u).’l.b u.»:.hs pus L_L»a‘ ey
Sl 3 5o

3
© qwlss &40
bl 55 0 ol oodlaod S5 oIl 10 el Ll 5 L5 (6,55 (sgzmatil

¥ Sl e allolabonm 5
Ol3T ol&tils o 2y 3 slacls; 5 (o)l Lol (5008l ¢ Sl L5 oz yie 5 Dlaol 0g,5 Lol

Q‘)‘i‘ ‘Q‘).Q‘.T (R3g5 ..\>|9 5k54>l~.¥‘

OFY oloy3 Ve Ll oyl VP ) age Y 0500 gyl oV Fe ) ol e ¥ il s o)

S iple Coabd oo fool e ) M\; 5 S, S il Oley )y o E8s % ol
Olesan 5ok as Ol el 1) o)d SO Gy 5 Cambpe oS dnle fol bl 5 350, o
U.LSL;GLIZ)UJ.;[;- AJJLEA‘J..A\ u-.’.‘jk"‘.)‘ J)‘J)\jﬁwmb J:Jl;-): Q)JIQ\) stdj;b‘)‘.)q‘
Glacadse 3 odilpE O3 13 4 Opeley GLASESS huy cuaks e sbl S8
“lag o g e e ol gt b (gl Ol S A e 53 estlsS (651 ladlgr cioakes
UL sl 5 ol Coenl sl Ll WS e 5y by By e gl S &J‘BH‘) gt
6\4.9[.:»))3 olf.)\.is )‘ Ld‘)‘)ﬁ 6UAQL€;- BE .LSL;G u’f.l;- Ja—b C,\_:x_;b &, J}:'- M L: S S
(S aalin) (glods p ol8us 31 a8 Sl 53 w)ls 592y ol s Cadly LS (5 gdes 80alin)
B S, b wls e asdlas 3 oBs 3 opl S e sseh dn slacadls
S5 9 Opaloy Slosl (o35 adaly o8 35 oo Sl oy Il SaSTL Lt e tr
Ll 3 e il 5 a2l 0 Slasl  ale (Slas sl (oo O3 53 31 3pms

ol oyl S S 51 e Oyl BT L

gadad e ool (6 pdyma Zamdly (3l e Sladler Oliulal b i gl S (slae s

' E-mail: mahdiyeabasi.1993@gmail.com
" E-mail: sh.sadati@riau.ac.ir

50



Language Art, 8(2): pp. 51-64, 2023, Shiraz, Iran
DOI: 10.22046/LA.2023.10 DOR:
Article No.: 82.42.140203.5164

ORIGINAL RESEARCH PAPER

An Analysis of Gender Performativity in Iraj Mirza’s “Zohreh
and Manouchehr” in the Light of Judith Butler’s Theories

Maryam Tarighat Bin©*
MA in English Translation, Islamic Azad University, Roudehen
Branch, Roudehen, Iran.

Dr. Seyyed Shahabeddin Sadati

Assistant Professor, Department of English Literature and
Translation, Faculty of Persian Literature and Foreign Languages,
Islamic Azad University, Roudehen Branch, Tehran, Iran.

(Received: 10 December 2022; Accepted: 27 April 2023; Published: 31 May 2023)

The present study investigated the gender roles in Iraj Mirza’s famous poem,
“Zohreh and Manouchehr”, which is an adaptation of William Shakespeare’s Venus
and Adonis. The theoretical framework of the study is Judith Butler’s theory of
performativity. The researchers chose Iraj Mirza’s “Zohreh and Manouchehr” poem
as the corpus of the study. To analyze the gender roles in this poem, the researchers
first selected the lines which were pregnant with constructed male and female
ideologies and then investigated the performativity theory in the lines. The current
research is qualitative, which is considered a descriptive-analytical study. The
findings revealed that gender roles between Zohreh and Manouchehr are not
determined by their biological traits; male and female roles have been constantly
changed, leading to sexual ambiguity. The analysis of the behaviors of these two
characters showed that gender is not stable, and it is their performance that
determines their genders, which is in line with Butler’s opinion. Additionally, the
characters, particularly Zohreh, were not concerned with the norms of society;
gender and sexuality were not explicit.
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Introduction

Gender roles refer to a set of behaviors and attitudes that men and women exhibit in
their daily activities, and these roles are genecrally considered acceptable,
appropriate, or desirable only in terms of a person’s sex, values and beliefs of
society. Although there are some exceptions and variations in perceiving social
roles, gender roles are based on a binary system of male and female. Gendered
expectations may differ among cultures, whereas other characteristics may be
common throughout a range of cultures. It is the interactions between individuals
and their environments that produce gender roles guiding people on how to behave
appropriately by their sex. To comprehend the term ‘gender roles’, first, the concepts
of sex and gender should be specified. Sex is a biological notion, determined based
on individuals’ primary sex features. Gender, on the other hand, refers to the
meanings, values, and characteristics that people assign to different sexes (Oakley,
1972).

The purpose of the current study is to investigate gender roles between Zohreh
and Manouchehr based on Butler’s performativity theory to find out whether these
two characters perform according to their genders obtained at birth and societal
norms and values or whether their gender roles are specified by their performance.
Moreover, the present research aims to reveal whether gender is fluid or
unchangeable in the characters. The present research attempts to answer the
following questions:

1. Do Zohreh and Manouchehr in Iraj Mirza’s poem act according to their bodily
material traits and social norms or their performance regarding Butler’s theory of
performativity?

2. Is Zohreh and Manouchehr’s gender in Iraj Mirza’s poem fluid or stable with
regard to Butler’s theories?

Methodology

The present research is qualitative, which is considered a descriptive-analytical
study trying to examine gender roles between Zohreh and Manouchehr based on
Butler’s theory of performativity. The corpus of the study is Iraj Mirza’s “Zohreh
and Manouchehr” poem, and the data were collected from the Persian book titled
Research on The Status, Works, Thoughts and Poems of Iraj Mirza and His
Ancestors, written by Iraj Mirza (1974). In the first step, the researchers selected the
lines in which feminine and masculine gender roles were observed. Then, the
mentioned lines were translated into the English language, followed by the analysis
of gender roles based on Butler’s theories, which is a theoretical framework of the
study. The poem has not been translated into the English language, which is the
limitation of the study. Butler’s performativity theory was applied since it provides a
comprehensive understanding of gender, gender roles, and sex.

Butler’s Performativity Theory

Butler claimed that gender is unnatural, so that there may be no necessary
relationship between one’s body and one’s gender (Butler, 1990a). Moreover,
gender roles are considered fixed and stable behaviors which cannot be changeable
between men and women, while Butler believes that gender is not tied to our
biological traits and does not exist as an objective natural thing. In fact, gender
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reality is performative, which means that it is only real to the extent that it is
performed (Butler, 1990b).

According to Butler (1999), gender and sex are not different and gender is not
determined by sex. Butler specified that gender and sex would be the same if sex,
just as gender, is socially constructed. For Butler and de Beauvoir, gender is a
process which has neither origin nor end, so it is something that we do rather than
are. In the article ‘Sex and Gender in Simone de Beauvoir’s Second Sex’, Butler
stated that all gender is, by meaning, unnatural before she continued to unpry sex
and gender from what many would accept to be their unavoidable connection to each
other (Butler, 1986, as cited in Salih, 2002). Butler proceeds from this common
assumption that sex, gender and sexuality are in relation to each other, so that, for
instance, if one is biologically female, one is expected to show feminine behaviors
and to fulfill men’s needs. Instead, Butler claims that gender is unnatural, so that
there is no essential relationship between one’s body and one’s gender. (Butler,
1990a, as cited in Salih, 2002).

Butler, in her book Gender Trouble (1990a, as cited in Salih, 2002) introduced
the notion of performativity. She stated that gender is not just a process, but it is a
specific type of process; in fact, gender is a set of repeated acts within a highly rigid
regulatory frame. Butler states that “gender proves to be performative — that is,
constituting the identity it is purported to be. In this sense, gender is always a doing,
though not a doing by a subject who might be said to pre-exist the deed” (p.25).
Butler’s theory of performativity outlines how she believes gender is constructed.
According to the theory of gender performativity, gender is not a stable category or
identity, only the illusion of a stable identity is created. Butler stated that this
illusion is shaped and created through acts, physical gestures, movements, and
enactments of numerous sorts that constitute the illusion of an abiding gendered self.
These acts do not only establish the meaning of someone’s gender; they also form
the performance or enactment of someone’s gender identity. In other words, all acts
that are performed by someone do not add new meaning to their gender identity and
the illusion of a stable gender identity is created by doing these repetitive performed
acts. This is the experience wherein gender is performative. The acts performed by a
certain person make up the meaning of that individual’s gender identity (Butler,
1988, as cited in Broek, 2019).

The Concept of Deconstruction

The word “deconstruction” was introduced by the French philosopher Jacques
Derrida (1930-2004) in the late 1960s. Derrida coined the term in response to the
idea of “destructive analysis” solidified by the German word Destruktion of Martin
Heidegger (1889-1976), which literally means “destruction” or “de-building.” Thus,
the word “deconstruction” is genealogically linked to Heidegger. Deconstruction
questions the fundamental conceptual binary oppositions in Western philosophy
through a close examination of the language and logic of philosophical and literary
texts (Johnson, 1987). Deconstruction of an opposition means exploring the
contradictions and tensions between the hierarchical ordering supposed in a text and
other aspects of the text’s meaning, specifically those that are implicit or rely on
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figurative or performative uses of language. By this analysis, the opposition is
shown to be a product, or construction, of a text, rather than something independent.

Based on Derrida, people express their thoughts in terms of a binary opposition
in which one term has a superior position than the other and always affects another
term. This idea originates in the theory of language that the meaning of a term is
determined by its position within the linguistic system, and not by any stable trait of
meaning that is linked to it. In a language system, the interrelatedness among terms
produces a meaning which has no independent identity of its opposite (Derrida,
1988). In fact, in a binary opposition, a definition of a term is defined by mentioning
the other term, and vice versa, because each term comprises what Derrida calls the
trace of its opposite, for instance, black and not white, feminine and not masculine,
noisy and not silent, and so on. Deconstruction attempts to dismantle the hierarchical
oppositions governing our thoughts and perceptions. Dismantling does not mean
destroying the oppositions, but showing that by acknowledging their mutual
dependence one can create something new (Derrida, 1995).

Iraj Mirza’s “Zohreh and Manouchehr”

Iraj Mirza was a famous and modern Iranian poet who was competent in French
and Arabic languages. His poems are well-known for their simplicity and
colloquialism. One of his famous poectic works is the Persian romantic story of
“Zohreh and Manouchehr,” in 527 verses, but he could not finish the poem. In this
*masnavi*, Zohreh is considered as a goddess of love and chastity, but in this poem,
Zohreh is indicated as a goddess of love and lust (Mozafari, 2011). This *masnavi*
is an adaptation of William Shakespeare’s Venus and Adonis. The Persian equivalent
of Venus is Zohreh coming to the Earth in the shape of a woman, and she is
overcome by the pleasing charm of Manouchehr in his armor. Manouchehr was a
soldier and a real patriot whose priority was defending his country and being loyal to
his king. Zohreh tried to seduce him and explained the beauty of lovemaking, but
Manouchehr rejected her and did not pay attention to her seduction. At the end of
the story, Zohreh convinces him to make love and after that, she leaves Manouchehr
in the pain of love (Mirza, 1977, as cited in Tabibzadeh, 2022).

Deconstruction of Gender in “Zohreh and Manouchehr”

“Zohreh and Manouchehr” was composed during the Iranian Constitutional
Revolution, the Qajar period. In this period, the system that ruled society was totally
a patriarchal system, and women, making up half of society, were completely
ignored. Women had to stay at home; be veiled when going out; neither their faces
could be seen nor their words and pain could be heard. Mentioning their names,
seeing their faces, and talking to them were dangerous taboos and unforgivable sins.
If men saw them on the street, they should stay away from them because they were
considered as the second sex and were inferior to men. Although they were
apparently free, they were fenced in by gender domination (Sharifi Saie & Azad
Armaki, 2021). Also, they were not allowed to walk in the street next to their
husbands, let alone talk to men before marriage (D’ Allemagne, 1999; Rice, 2004, as
cited in Sharifi Saie & Azad Armaki, 2021). In the Qajar period, gender segregation
was based on the basic principle that men and women never had the right to
communicate with each other, and all possible places in which communication with
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the opposite sex might occur were closed. In those days, men only had the right to
be with men and women with women, and in urban society, females had to wear a
veil and cover their faces (Olivier, 1992, as cited in Sharifi Saie & Azad Armaki,
2021).

A particularly interesting fact highlighted in Mirza’s poem is the deconstruction
of gender roles done by the poet himself. Although this poem was composed in the
Qajar era, feminine and masculine social and cultural norms were neglected by the
poet. Zohreh was introduced as a free woman expressing her love, passion, and lust
to Manouchehr freely without paying attention to the norms of her society; she did
not have any veil; described her body and beauty in detail to seduce Manouchehr;
convinced him to have an affair with her. All these behaviors were taboo, which
were considered as cardinal sins, particularly from women. However, it seems that
Iraj Mirza wanted to break the gender norms and challenge the pre-set societal
beliefs of feminine and masculine dualism. Butler states that there is no difference
between gender; men and women are the same, and genders is something that is
created in society and culture (Butler, 1999).

The Analysis of Gender Roles in “Zohreh and Manouchehr”

To investigate and analyze gender roles in the aforementioned corpus, the
researchers have chosen the verses in which gender roles have been shifted between
these two characters, Zohreh and Manouchehr, and gender ambiguity has taken
place.

R Sedy (o) gy (o S5 15 9 Gherst 450 03 & o8
For ten seconds no more or less
You will get thirty kisses consecutively
e b (o Dk 5 25 OREF ) shF g S o8
Sometimes give yourself a kiss
A kiss which lasts more than thirty kisses

Based on male and female sexual stercotypes, women show their passion and
love easier than men, and here Zohreh is acting according to this belief and her
gender, feminine behavior. Women tend to be more expressive in their relationships,
and females are expected by others to be more expressive (Rubin, 1970; Hess,
Adams, & Kleck, 2007), chiefly in instances of romantic love (Durik, Hyde, Marks,
Roy, Anaya, & Schultz, 2006). In the above verses, Zohreh is offering kisses and a
sexual relationship to Manouchehr, which indicates that she is behaving against her
gender and common female stereotypes because she is a woman, and asking for sex
is not acceptable. In fact, she performs male roles in requesting sex. Zohreh has both
male and female desires in having sex.

SedS Gitees 4y 993 Jay )0 S5 A e 3l olg3S oly>
Whether he wanted to or not, she pulled him from his saddle
Pulled him to the ground in her arms

When Zohreh receives no reply from Manouchehr she pulls him down from the
horse and puts him on the ground by her arms. It is clear that she is stronger than
him and physically is much larger than him. In this story, Manouchehr is a member
of an army who should be well-built and powerful enough. But in front of Zohreh,
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he is really weak in terms of body features, and Zohreh sees him as a woman rather
than a man. Butler stated that there does not need to be a relationship between body
and gender; the body can be male but it does not have to display masculine traits the
way the man or woman binary pushes. You can choose your gender to some extent,
even if it is just how gender presents itself. Gender is performative and certain roles
and repeated activities determine our gender. For Butler, gender is not a stable
identity or an actor, but it constitutes the identity as a compelling illusion or an
object of belief (Butler, 1999).
I s s ol o8 3 lgl e 5Lk 5,5
Zohreh flirts in all kinds of coquetry
Begins to touch him
In these verses, Zohreh touched Manouchehr in coquettish ways. It is evident
that Zohreh plays a masculine role and breaks the gender boundaries determined by
social and cultural roles. Based on stereotypes, the female gender is supposed to be
submissive in sexual situations (Abbey, Jacques-Tiura, & LeBreton, 2011). When a
gender stereotype is internalized in a person, he or she is more likely to act in
accordance with that stercotype in a certain situation (Wallston, Wallston, &
DeVellis, 1978, as cited in Maas, Shearer, Gillen, & Lefkowitz, 2015). In fact,
sexual male stereotypes are internalized in Zohreh, and she performs the active role
of a male lover.
G 3 M Ay S, GBS Ey 5 g oS 24,
Zohreh went to kiss his cheek
The color of his face faded
s el bl 5l O ate RCL QI TADR S URPRRTH I SR
Manouchehr knew her kiss will destroy him
He should resign from his army job
9o il 4y )5 By ey ey el (paazz ol o
An unpleasant feeling overcame him
A warm sweat ran down his chin
ool L axstls (Jo 3,0 ) °PQ)W@5°);
Turned his face back a little
What a brave woman
Zohreh started to kiss Manouchehr, whose face got pale and his body trembled,
and he realized that this kiss would destroy him and he would lose his military
career. The gender role of Manouchehr is against his biological traits. His acting is
related to feminine behavior. Manouchehr is a passive feminine boy, who performs
in opposition to his sex, while Zohreh is an active masculine woman, who is really
brave in expressing her passions regardless of the gender stereotypes of her society
(Sadeghzadeh, Heidarinia, & Yaghmaie, 2021). Men are supposed to be more active
in asking for and having sexual relationships than women, but here it is totally
different. According to gender stercotypes, men are expected to be dominant and
assertive sexual partners, wherecas women are expected to be submissive and
communal sexual partners who cater to their male partner (Bernard, 1966).
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O Slorms 9 5 138 23 O 1 28 Slosm 5 0
Look at my beautiful face and body
ez o8 (grmed (S i il 9 4595 Gl g A
Look at my lips and cheeks
My nose is like a Chinese pen
Zohreh starts to seduce Manouchehr by describing the beauty of her body. Here,
due to the explanations of Zohreh about her beauty, we can point to narcissism
which can be seen in Zohreh. After being neglected by Manouchehr, she described
her beauty to seduce him intensifying her enchantment and witchcraft (Ghaffari,
2014). This behavior belongs to men and is not acceptable from women, particularly
in ancient Iran. Narcissism is a personality trait that exists in both males and
females, but according to stereotypes, narcissism is more common in men than
women, exclusively in patriarchal societies. Kluger stated that our society, still
largely patriarchal, is more likely to stand male narcissism and aggressiveness than
that of females (Kluger, 2014). Grandiose narcissism has been related to the
stereotypical masculine expression since the very inception of the personality
concept as depicted in the ancient myth of Narcissus (Onofrei, 2009).
B el 05 6 e
I have never showed my desire to anyone
I have never made someone happy due to love
O Pl ctomadi pl e DleFenti L e
No one has disturbed my sleep
The cloud has never seen my moonlight night
Manouchehr was not keen on Zohreh and did not pay attention to her. Instead he
stated that no one has ever kissed and touched him; he has never fallen in love with
someone or no one has distracted him. Here, it is clear that he behaves as if he is a
virgins girl. In fact, women prefer to remain virgin and do not have sex with men.
Female virginity is valued based on gender asymmetrical relations of power and
supported by kinship systems and family values. Virginity may be a vital cultural
ideal through which adolescents anchor sexuality, though, in reality, these ideals are
challenged, opposed, contested, and critiqued. Girls are expected to remain or
present the ideal of respectability and purity grounded in virginity status while the
same is unexpected for young adolescent men (Groes-Green, 2013; Masvawure,
2010). Control of sexuality has social consequences on the lives of both males and
females. Social values that highlight virginity till marriage for girls, while not
employing the same demands on boys, contribute to the maintenance of unequal
gender relations and sexual double standards (Bhana, 2018).
> Sz @ oo (65 gas plie (Ko Jo p3 S5 (5
No woman can enter the heart of a soldier
Women’s love is forbidden for a soldier
xS oolia s Jo yols LS ol 350 g i3l
An army man has never fallen in love
Love is banned for an army man
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Al (351, 05 8 s l5 00 o aSile
My place is in the heart of the army
There is no place for women in my heart

Manouchehr says, women have no place in the heart of a soldier, who never falls
in love with women, and he highlighted and emphasized his roles and
responsibilities in the army. In fact, he is a patriot, his job and duties are his
priorities and paramount concern. He prefers his own career, being a soldier, rather
than engaging in a sexual activity with Zohreh. Here one can notice that
Manouchehr is influenced by male stercotypes, being a soldier and defending the
homeland, and performs according to his masculine roles, which reveals that he has
returned to his masculine gender roles and believes that a person who works in the
army should only think about his job and avoid women. According to gender
stereotypes, jobs in the army are appropriate for men and they are considered to be
better than women in military performance because men are believed to be more
independent, self-confident, and competitive (Dickman & Eagly, 2000).

What a coward young boy!
See the owner of the sword and badge!
i g S 0I5 4z oy Lo 505 0l 05 05 Sy 48
A boy escaping from women
What has to do in the army?
Lslals™s slalr cnl & a0 s o5 cnl a5 (o2l 050
What a heartless army man
What a fool boy
Cens 30393 5 92 Ulsz o G 3y By gi9P 4 475
No flower is like your beautiful face
No one is bloodthirsty like you among the youths
od W Sesh ol 5 e el SgPn oD Cgee dad ol
All this popularity is pointless
Excessive chastity is disgusting
S0 elS (g 5 S 2E 392 03 (3 el
A pearl is beautiful due to decoration
A girl’s virginity is due to dowry

Having heard Manouchehr’s words, Zohreh became furious and started to
humiliate Manouchehr and called him a coward boy who has feminine
characteristics. Instead of using emotional words, Zohreh uses the derogatory word
“coward” to provoke Manouchehr’s emotions (Kamarposhti & Soleymanpour,
2021). She also told him to ignore his shame, modesty, and politeness because, in
her view, these personality traits cause deception and retardation. Her purpose in
using these words is to seduce and influence Manouchehr (Sadeghzadeh, Heidarinia,
& Yaghmaie, 2021). Moreover, she compared Manouchehr’s face to the beauty of a
flower, an analogy that is used for women. Conversely, in the next verses, she told
him that a man should not be humble and must be bold and powerful in order to
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enjoy sexually. And again, Zohreh likened him to the pearl and the virgin girl. In
these lines, female metaphors and symbols, such as flower, pearl, and virgin girl,
have been used to describe Manouchehr, and even the purpose of the poet was to
show Manouchehr as a woman. Flowers and pearls in literature refer to girls, their
beauty, and their vulnerability to males who wish to pluck them—these features and
others have made flowers, in many cultures, symbolic of maidens, at least to the
males who have set those cultural terms (Ferber, 2007). The noteworthy fact is that
by using feminine and masculine adjectives in these verses, sexual ambiguity has
been created for both genders. When Zohreh considered Manouchehr to be a
woman, she actually performed the role of a man, and gender roles are not stable.
VL Tt SRRV P PUPYPS JUCNeS
By Zohreh’s seduction
Manouchehr could not control himself
ol gLl ooldl 590 sl sl o,b s JS 4 ope
He became astonished
His body started shaking

After hearing Zohreh’s descriptions of sexual pleasure with him, Manouchehr’s
mood changed, and he was about to lose his sexual self-control. Zohreh was
successful in evoking Manouchehr as she was flirting. Here, the gender roles are in
accordance with their sex. It is believed that flirting is a feminine trait, and when
women want to attract men, they start flirting. So, Zohreh played a female role in
flirting, and Manouchehr performed a male role due to his arousal. Some studies
indicate that women are the initiators in flirtation as they must signal their interest in
order for men to approach (Moore, 1985). In a binary system of men and women,
flirting is expected from women, and traditional masculinity or femininity
endorsement also predicted flirting behaviors for women, though less strongly than
did gender role beliefs (Browne, 2002). Manouchehr pulled himself together and
tried to control himself, but he was embarrassed by the flirtations and temptations of
Zohreh and became whey-faced. Manouchehr again returned to his feminine role
when he became shy. He resisted Zohreh’s temptations, which is not in accordance
with masculine behavior. Unlike men, women are reluctant to make love and set a
romantic date. Based on stereotypes, cultural, and social norms, girls have more
control over sexual desire and temptation than boys. Women are better able to resist
sexual temptation than men (Garos, Kluck, Beggan, Martindale, Easton Wheeler, &
Lowery Zacchilli, 2008, as cited in McAdams, 2015). Manouchehr wants to escape
from making love and postpone the romantic date, which is a womanish behavior.

BU 508 (pl g dmgy Sy a5 sl Mgz el Sab
For how long I should beg you
Hesitation only for one kiss!?
L8, Sblnd g (5 ol 8,5 S5 e Glex sk
Again, the young man made an excuse
Started to use foul language
5 1 393 e 55 0 S Lol 5 51 ol ax b
In what language should I ask you to leave me alone
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Ll oo 5 <d ol oo od 00 N ples dgy (So 5
If you only want a kiss
Come closer and kiss me!
£asl e 4 peled o e oo s 5 ppee 0235 5
If you behave kindly with me
I will leave you alone
S oz ol padl>gd s, sl ol e 1288 5 cer
She jumped and grabbed him from behind
Wrapped her legs around his waist
PUES R RUNRVE )PP PSR JEPVISIL I PYVRLT L3
She said go I am done with you
I made you nonchalant
i gt ol S IEAVPPIVELCME I
Now, you will experience the thirst of love!
The hardship of separation
A b i, g o) Al el of Jo 51 S8 B2e
The love of hunting was taken away from his heart,
He fell in love with Zohreh and became the prey of love

When Zohreh saw that he does not care about her, she started warning and
scolding Manouchehr to achieve her goals, a behavior that is secen from men
(Kamarposhti & Soleymanpour, 2021). But Manouchehr became angry when he saw
her insistence; he made excuses and started cursing, but finally let her kiss him.
Lastly, she succeeded in having an affair with Manouchehr. It is clear that Zohreh
acted exactly like a man, especially when she lost her control and jumped to hug
Manouchehr. This attack for hugging seems a form of rape to some extent, which is
an overly masculine performance; sexual offers are typically seen from men. With
regards to gender stercotyping, women are submissive, domestic, and pure. Purity
means women should be perceived as uninterested in sex. They should be sexually
passive and show no seduction to men (Brannon, 2015, as cited in Ayuningtyas,
2015).

After making love, Zohreh told Manouchehr that he would fall in love with her
and suffer from it, then she left him. Manouchehr was not eager to hunt anymore; he
had fallen in love. Zohreh abused him sexually, and when she fulfilled her desire,
she left him. Sexual abuse or misuse is a masculine demeanor. Zohreh behaves like a
man, and Manouchehr is the victim of his abuse, which again conveys that he acts
like a girl in being misused sexually.

Conclusion

Investigating the gender roles between the two main characters of Iraj Mirza’s
famous poem “Zohreh and Manouchehr”, indicated that gender roles between
Zohreh and Manouchehr are not determined by their biological traits; male and
female roles have been constantly changed leading to sexual ambiguity. In fact, the
analysis of the behavior of these two characters showed that gender is not stable in
nature and it is their performance that determines their genders, which is in
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accordance with Butler’s opinion. Butler believes that one’s performance defines his
or her gender not our biological features and in her book Gender Trouble she
emphasizes that gender is always a doing (Butler, 1999).

The characters, particularly Zohreh, were not concerned with the norms of
society. Additionally, gender deconstruction was observed in this famous poem,
which was done by the poet himself. Though this poem was written in the Qajar era,
social and cultural norms determining men and women’s gender roles were taken for
granted by the poet. The poet depicted Zohreh as an overly free and dominant
woman, who is not bound by the gender restrictions of society and shows her love,
passion, and lust freely regardless of the norms of her society; these demeanors were
not acceptable at that time from women. Another significant point was gender
fluidity. In the mentioned lines, Zohreh mostly performed men’s roles in making
love with Manouchehr and seducing him; she experienced masculine gender
identity, and her gender identity changed over the story. On the other hand,
Manouchehr was introduced as a timid, coward, and subordinate boy, who was
trying to escape from Zohreh’s love and seduction, a behavior that is typically seen
from women. Manouchehr experienced feminine gender identity, and his gender
identity changed over the story. In gender fluidity, men and women experience one
or more changes in their gender identity or gender expression (Katz-Wise, 2020).
These performances strongly rejected gender essentialism and the binary system of
male and female. The results of the current study were in accordance with Butler’s
theory of performativity, which illustrated that gender is not something stable, fixed,
and unchangeable.
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Introduction

Writing an academic research paper is by far an onerous, challenging task for master
students as they have to show their prowess in a number of academic requirements
such as appropriate searching, as well as sound analysis and synthesis. More
specifically, the elaboration of the literature review proves to be a highly demanding
work for learners given the tremendousness of the load required on one hand, and
the research incompetency of learners on the other hand (Chen et al., 2015;
Churchill & Sanders, 2007; Froese et al., 1998; Galvan & Galvan, 2017; Gay et al.,
20006; Isah & Murtala, 2018; Levy & Ellis, 2006; Terry & Terry, 2013). In the
Algerian context, no survey has pondered over this issue. Likewise, the purpose of
this paper is to canvass EFL learners’ impediments in writing an appropriate
literature review and propose avenues that could help learners and satisfy
instructors. This presupposes, then, the examination of the following elements: the
meaning of the literature review, the hindrances encountered by students in
conducting it, and the expedients that could be used to countervail those hindrances.
Definition of the Literature Review

A literature review (or literary review) is an intelligent compilation of research
done by other scholars that relate to a particular topic. Hart (1998) defines it as a
selection of documents pertaining to a particular research problem that targets the
unraveling of the solutions. Creswell (2014) adds more precision to this definition
by specifying the type of both the documents and the information. In that scope, he
says that a literature review is a *“written summary of journal articles, books, and
other documents that describe the past and current state of information on the topic
of your research study”* (p. 80). Yet, a review of literature does not simply involve
a collection and summary of data, but more importantly, it requires a coherent
classification and organization of data. In fact, the purpose of a literature review is to
develop an overwhelming idea about a specific issue and identify the gaps. In other
words, it facilitates the identification of the points that have been discussed and
those that have not. Besides, it enables researchers to set a framework for their
rescarch problems. This invokes the exploration of concepts, methods, theories,
procedures of data collection, and quality of synthesis. A further significant point
about literature reviews is that they help shape public policies and undertake
momentous decisions (Chen et al., 2015).

A literature review generally occurs at the beginning of a research paper,
forming a chapter on its own. But it can also stand on its own (as an article). It is
structured into three parts, namely, the introduction, the body, and the conclusion.
The introduction sets the purpose behind the literary review and highlights the route
map for that sake. The body comprises the bulk of the work where the results of the
existing research are laid in a smooth connected way. It comprises a number of sub-
titles (themes) that correspond to the points elaborated in the outline. Paragraphs
should not consider sources separately, but they must be discussed altogether. The
conclusion summarizes the findings reached.

A literature review is conducted in a number of steps. First, the sources linked to
the topic are carefully selected. Next, a focused reading (reading with a purpose)
should be undertaken taking into consideration the purpose sought (Skene,2021).
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The third phase is the evaluation of sources which impels that the documents should
not be simply summarized but they ought to be evaluated. This evaluation calls for a
number of operations such as comparison and contrast of sources, unraveling the
strengths and weaknesses of the scholars’ views, and judicious integration of the
data in the flow of discussion. Figure 1 illustrates the features of the literature
review.

Table 1.Features of the literature review

“IT]o determine what is known on the topic, how well
this knowledge is established and where future research

e might best be directed” (University of Melbourne,
2013).
Critical review of one or more pieces of literature. May
Content be in response to a stimulus or question to narrow the

scope of the literature search and the focus of the
TeVICW.

Varies, but usually needs an Introduction, Body, and
Conclusion (including if it forms part of a longer text).
Ideas are to be organized thematically with main points
Structure relating to the topic of the literature review, showing
how sources relate to each other and contribute to
knowledge about the topic (i.e. don’t just write a new
paragraph for each source).

Critical approach.
The sources/literature are the subject matter of the
writing.

Approach to
sources/literature

Source: Western Sydney University Library. (2017). Literature review purpose.
https://www.westernsydney.edu.au/studysmart
Challenges of the Literature Review

Conducting a literature review is an arduous task that triggers confusion,
boredom, stress, and fatigue (Galvan & Galvan, 2017; Isah & Murtala, 2018). Most
of the literature finds that novice researchers have problems with many aspects of
the literature review, including the number of documents to be consulted and the
identification of relatable sources (Gay et al., 2006). This is commonly termed
*scoping®. Some studies pointed to the strenuousness of identifying the data to be
searched and where they can fit (Churchill & Sanders, 2007; Levy & Ellis, 20006;
Terry & Terry, 2013). Froese et al. (1998) alluded to students’ bewilderment with
data collection in case of wide topics. Some demarcated the problem of where to
start, above all in the context of abundant information (books, articles, and myriad
electronic databases). Students, indeed, find themselves overwhelmed by ‘oceans’ of
data which are quite perplexing in terms of reliability and relevancy. Furthermore,
the charge of sifting the information is not at all an easy process, even for able
writers and researchers. Chen et al. (2015) identified these difficulties as
methodological problems. Other methodological difficulties include analysis,
synthesis, and discussion. Granello (2001) mentioned students’ hindrances in
analyzing data, in other words, extirpating information from documents and

67




Language Art, 8(2): pp.65-76 Lo 5| ¥ o)les A 0,90 3k 20 dsliliad FA

interpreting it. Lundstrom (n.d.) detailed those analysis/synthesis impediments as the
simple use of summary (bulleted lists, over-quoting, inconveniency of the material
for the study, and lack of immersion in the literature). Further to those hindrances is
the non-consultation of original sources and the total reliance, instead, on the
interpretation provided by the secondary sources. In fact, in a globalized world
where fast communication technologies impress heavily on individuals’ lives,
students prefer rather fast and easy data.

Another significant problem in writing a literature review has to do with reading
and writing skills. Research requires in-depth or close reading that necessitates the
mastery of comprehension strategies. The latter encompass three types of strategies:
literal, inferential, and evaluative. The former involve skimming, scanning, and self-
questioning. The second refer to connecting, comparing, inferring, and predicting.
The third category includes synthesizing, determining importance, summarizing, and
paraphrasing (Professional Development Service for Teachers, 2012). Evidently,
those strategies require time as a “onc and done” reading is not sufficient and
ultimately calls for more reading and re-reading (Shanahan, n.d.). In this respect,
Gall et al. (1996) dwelt on the time constraint as a factor inhibiting thesis writing.
Thus, students who have a weak mastery of close reading will, undoubtedly, fail to
comprehend literature, decipher the relevant information, and create smooth
combinations.

No less significant than the reading competency is the writing competency.
Students who exhibit difficulties in writing are, inevitably, unable to meet the
requirements of academic writing. Competent writing involves the construction of
meaningful sentences, paragraphs, and essays that reflect the conventions of the
language, notably vocabulary (word choice), mechanics (spelling, capitalization, and
punctuation), grammar, coherence, and cohesion. Furthermore, one’s writing should
invoke impersonality, relevance, clarity, conciseness, and precision. Researchers
ought equally to show dexterity in a number of skills such as expounding one’s point
of view, using evidence to argue, antagonizing a particular view, and interpreting
(Coffin et al., 2003).

Methodology

To ascertain those hindrances, the researcher undertook a field investigation at
the Department of English at the author’s university.

Participants

The population of the study comprised Master 1 didactics students since they
were concerned with the literature review. The entire population (31 students) was
selected for that purpose because one of the authors taught those students the course
of research methodology on one hand, and on the other hand, the curriculum
comprised a chapter about the literary review. The informants’ consent was initially
sought by clarifying the implications of this research.

Research Instruments

A descriptive method combining both quantitative and qualitative approaches
was used. The research instruments adopted were, respectively, a semi-structured
questionnaire destined for students, and an analysis of the learners’ assignments
appertaining to the writing of a short literature review. The questionnaire included

68



#& Canvassing the Challenges of the Literature Review ... .. &Lyl j5 50 slo ille oy p

eight-question items regarding students’ stand as to the literature review, the nature
of the challenges encountered while running a literary review, their data collection
procedure, inquisition about the extent of their mastery of comprehension strategies
and their momentum for the literature review, their views as to the need for more
practice, and their recommendations for promoting the drafting of appropriate
literature reviews. The written assignment was related to conducting a brief
literature review on grammar teaching strategies.

Discussion of the Results

For organization purposes, the results of the questionnaire will first be
considered, then the analysis will hinge into the corpus study.

Analysis of the Questionnaire

All the thirty-one questionnaires sent were returned. With regard to question
item one (students’ perceptions of the literature review), approximately half of the
students (16) consider the literature review a compilation of documents, 5 students
view it as an opportunity for unpacking recent developments in specific fields, 4
learners perceive it as the context for starting and locating one’s research, while 6
students find it both as the foundation for checking the hypotheses and the context
for starting and locating one’s research (see table 1).
Table 1.Students’ perceptions of the literature review

, Number of Percentage of
Students’ answers
students students
a) a compilation of different documents 16 51,61%
b) the foundation for checking the hypotheses / /
¢) the context for starting and locating one’s 4 12,90 %
research
d) an opportunity for unveiling recent o
. . 5 16,12 %
developments in specific fields
b&c 6 19,35 %

As to question item two (students’ cvaluation of the literature review), 19
students asserted that the literature review is a difficult charge, 7 students believed it
is an interesting task, whereas 5 learners considered it a stressful work (see table 2).

Table 2.Students’ evaluation of the literature review

, Number of Percentage of
Students’ answers
students students
a) an interesting task 07 22,58 %
b) a stressful work 05 16,12 %
c) a difficult charge 19 61,29 %
d) an advantageous and rewarding activity 00 00 %

With respect to question item 3 (students’ views as to the challenges involved in

the literature review), 13 students recognized linguistic factors as the main
challenges in conducting a literature review, 12 learners found methodological
parameters more prominent, while only six learners believed that conceptual matters
primed higher than the other factors (see table 3).
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Table 3.Students’ views as to the challenges involved in the literature review

; Number of Percentage of
Students’ answers
students students
a) linguistic (lexical and syntactical) 13 41,93 %
b) methodological 12 38,70 %
¢) conceptual (perceptions about the functions 06 19.35
and advantages of the literature review) ’ ?
d) ontological (low self-esteem) 00 00 %

Hinging to question item 4 (students’ procedure for collecting data),

all the

students asserted that when they found information in a secondary source they
consulted the original source with a view to using their own interpretation (see table
4).

Table 4.Students’ procedure for collecting data

; Number of Percentage of
Students’” answers
students students

a) you use the interpretation provided by the o

. . . 31 100 %
second source without consulting the original
b) you consult. the original source to use your 0% 0%
own interpretation

As far as question item 5 (students’ mastery of comprehension strategies) is
concerned, a large majority of students (23) affirmed that they did not master
comprehension strategies, while only 8 students asserted that they had a command of

in-depth reading (see table 5).

Table 5.Students’ mastery of comprehension strategies
; Number of Percentage of
Students’ answers
students students
command of in-depth reading 8 25,80 %
poor mastery of comprehension strategies 23 74.19%

For questions 6 (students’ views as to the importance of comprehension
strategies for the literature review) and 7 (students’ views as to their needs for
ampler practice in the literature review), all the students acquiesced that
comprehension strategies were important for the literature review, and that they
needed ampler practice in that field (see tables 6 and 7).

Table 6.Students’ views as to the importance of comprehension strategies for
the literature review

Students’ answers Number of students Percentage of students
Yes 31 100 %
No 00 00 %
Table 7. Students’ views as to their needs for ampler practice in the literature
review
Students’ answers Number of students Percentage of students
Yes 31 100 %
No 00 00 %
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With regard to the last question (students’ recommendations for curtailing the
challenges of the literature review), the large bulk of the students (22) recommended
more practice; 3 students proposed gradual training that would consider the different
stages of the literature review; 4 students suggested more intensified practice on
paraphrasing and referencing sources; and 2 students advocated the consecration of
more time for the master dissertation writing as one semester was not enough.

Analysis of students’ literature reviews

The corpus study comprised the evaluation of students’ short literature reviews,
which numbered thirty-one. The instruction was sent to learners via the Moodle
platform. Students were expected to outline the different grammar teaching
strategies in a span of time of two weeks. This homework was to constitute part of
the tutorial mark. It should be precised here that students had already finished their
in-person classes (eight weeks), which means they had ample time to undertake the
assignment. The evaluation of the literary reviews was done through the researcher’s
evaluation criteria (relevance of the content, use of secondary/original sources, use
of general/specific-data sources, and comparison between the number of sources in
the in-text citation and those in the reference list) in addition to Akindele’s six-
criterion guideline (see Figure 1). The analysis revealed a number of hindrances
associated with irrelevant content, absence of transitions, non-use of original
sources, and other impediments. For illustration purposes, those hindrances are
explored below:

Irrelevant content
A large number of papers clucidated the use of irrelevant content. This is
dlsplayed through the following points:
speaking about the function of grammar, then directly moving to the
outcome of implicit grammar instruction
v' enumerating students’ learning strategies instead of looking for grammar
teaching techniques
defining grammar then moving to the description of self-management
defining the term strategy then drifting to learners’ different learning
strategies
v describing grammar in-context teaching then dealing with the importance
of grammar for proofreading
v speaking simply about language as a system
Absence of transitions/inappropriate transitions

The literature reviews revealed numerous cases where inappropriate transition
markers were used. Some examples from students’ papers have been selected to
elucidate this:

“Grammar is one of the most vital structures in language learning. Thus, it must
be taught appropriately. Although, there are many and useful strategies for
successful grammar teaching.” In this student’s draft, the connector although is not
suitable. It would have been more convenient to use the transition marker ‘in fact’.

In another draft, a student wrote “teaching has always been a subject of
controversy, especially when it comes to the communication process (Chaudron,
1988; Van der Walt, 1989). Unfortunately, a great majority of learners are greatly

<
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satisfied with the Grammar Translation Method.”Here again, one notices that the
transition marker ‘unfortunately’ does not suit the context. It would have been more
appropriate to use the word however.
Non-use of original sources
A third instance of students’ inappropriate literature reviews was marked by the
non-use of original sources. In fact, students simply substitute words with their
synonyms so as not to be vindicated of plagiarism. This is illustrated by the
following passages:
v Student 1: “Grammar instruction has often been contentious, particularly in
light of the communicative approach (Chaudron, 1988; Van der Walt,
1989)”
v Student 2: “teaching has always been a subject of controversy, especially
when it comes to the communication process (Chaudron, 1988; Van der
Walt, 1989)”
v" Student 3: “Some researchers (Harmer, 1987; Willis, 1988) believe that the
grammar of a language does not aid learners in their use of the language”
v' Student 4: “Some researchers (Harmer, 1987, Willis, 1988) feel that
grammar does not primarily help learners for language use”.
Other problems
In addition to the hindrances highlighted above, other problems were prominent.
This includes what follows:
v the list of sources used in the in-text citation is larger than those mentioned
on the list of references (10/5; 7/2; 8/3)
problem of coherency
problem of fragments
simple summaries instead of a combination between scholars’ viewpoints
absence of the researcher’ voice
extensive use of general-data sources at the expense of specific data sources
Those impediments denote, clearly, that students’ inappropriate literature
reviews are due, basically, to weak comprehension strategies. Being overwhelmed
by different types of material, they find themselves struggling with what to select,
where to put it, and how to elaborate it. The sifting of information is a complex task
that requires, essentially, a good mastery of the interpretation skill. Handicapped by
this obstacle, learners, thus, simply look for the word strategy and insert all the data
that allude to it.

ANANENENEN

Review components

1. Does the review provide synthesis or a set of summaries of each work reviewed?

2. Dogs it show the relationship of each work to the other under consideration?

3. Does the review shed light on any gaps in previous research?

4, Does the writer resolve conflicts amongst seemingly contradictory previous
research?

5. Does the writer show insight and an awareness of differing arguments?

6. Does the writer link the review at all times to the rationale and purpose of the
study?

Fig.1.Akindele s guideline for analyzing a literature review
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Source: Akindele, O. (2008). A critical analysis of the literature review section
of graduate dissertations at the University of Botswana, ESP 7 (20) p.4.
https://studylib.net/doc/8890201/a-critical-analysis-of-the-literature-review-section-
of-g...

Interpretation and recommendations

Both the results of the students’ questionnaire and the corpus analysis do,
considerably, demystify the distress of the literature review and the stress it incurs
on learners exhibiting a weak command of comprehension strategies. The fact that
students consider it as a compilation of sources elucidates, conspicuously, their
erroncous conceptions of this important part of academic research. Thus, it is not
surprising to say that they, totally, ignore the rewards of a literary review. It is even
doubtful whether such learners (except for a few) can explore the original sources
whose style might be complicated to decipher. The over reliance on the
interpretations provided by the secondary sources might be interpreted as a safe
refuge for learners when encumbered by weak reading and writing skills.

On the light of this, it can be asserted that the arduousness of the literature
review is, primarily, associated with the rate of mastery of comprehension strategies.
The incapacity to unveil scholars” views impedes the identification of the relevant
data, and the localization of where it could be inserted. The sole outlet for this
hindrance is to boost students’ reading skills, particularly, in in-depth reading such
as interpreting, inferring, and evaluating. In that respect, the educational
stakeholders, basically at the level of the campus, ought to reconsider their priorities,
and give the course of reading comprechension due consideration. Convenient
reading strategies should be used for that sake. Second, more training sessions
should be dedicated to concrete context-based literature review instruction.
Similarly, students must be coached in the guided writing of a step-by-step literature
review. It would be, even, more convenient to design a separate subject termed
"literature review."

Conclusion

The findings of the present survey made possible the answering of the research
questions regarding students’ perceptions of the literature review, the different
hindrances encountered, and the possible solutions. In a nutshell, conducting a
literature review is, theoretically, a passionate, exciting, and rewarding task;
however, reality on the spot displays the opposite image. Master students load this
consuming research step as they neither possess the sufficient tools for that, nor the
deep engagement and motivation that arm learners with perseverance and devotion
to withstand the stress of resecarch. The major hindrances associated with the
literature review, in the context of Master 2 didactics students, pertain to a number
of weaknesses such as comprehending the literature, extirpating the relevant
information, inserting it coherently, and using appropriate transitions. This reveals
the learners’ conspicuous adversity in close reading and comprehension strategies.
Besides, time constraints, de-motivation, and abundant flow of casy information
induce them to rely on secondary sources without resorting to the original research.
This, inevitably, impresses their advancement as independent researchers capable of
voicing their own stands as to the questions raised. A no less significant hindrance
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has to do with the claboration of the suitable combinations between the ideas of
scholars. Students here are deficient as they do not know which pieces of
information fit together, and how they should be interrelated. Such stumbling blocks
of the literature review require decisive resolutions on the part of the educational
stakeholders, notably the national board of higher education, teachers, and the
administrative staff. More time should be allotted to writing the research paper; in
other words, three semesters, instead of one, ought to be consecrated for this
academic work. Furthermore, in-depth practice should be provided with a view to
mastering comprehension strategies and academic writing. A guided step-by-step of
the literary review has to be envisaged by instructors given the immensity of the
work required.
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The current study employed a mixed-method approach to investigate the most
influential dimensions of online education on Iranian EFL male and female learners’
satisfaction with online education. To this end, 183 EFL learners (96 females and 87
males) studying English at language institutes with the age range from 16 to 25 were
selected through convenience sampling. The Learners’ Satisfaction with Online
Education Questionnaire designed by Stefanovic et al. (2011), and semi-structured
interviews were employed to collect the data. The results of multiple regression
analysis demonstrated that three dimensions of online education (instructor, course,
and technology) predicted EFL male learners’ satisfaction, and all four dimensions
of online education (instructor, course, technology, and environment) could
significantly predict females’ satisfaction with online education. It was also revealed
that the instructor was the most influential dimension of learners’ satisfaction with
online education for both male and female participants. The qualitative results also
showed that male and female learners considered the instructor as the most
important factor influencing their satisfaction with online education.

Keywords: Gender, Iranian EFL Learners, Online Education, Satisfaction.
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Introduction

With the recent introduction of an open software learning platform, several apps
providing a variety of functionalities are being developed. Online classes are
becoming the next paradigm-shifting tool for everyday life, just as many students
have experienced traditional on-campus study.

The Coronavirus pandemic in 2020, has completely disrupted teaching and
learning activities and influenced a huge number of teachers and learners in all
countries (Shahzad et al., 2021). While face-to-face teaching is not an option
anymore, online learning is considered as an alternative to assist the continuation of
training in the pandemic with its adaptability and convenience (Adedoyin and
Sovkan, 2020).

To prevent the education delay caused by COVID-19, educational settings in
different countries, including Iran, have started employing learning management
systems and online platforms, but at the same time, the students have faced several
problems with online education.

This unexpected and quick change has raised concerns and challenges regarding
the learning quality learning, learners’ commitment, performance and satisfaction as
there is not enough information or guidance for teachers regarding the best online
teaching and learning practices (Sahu, 2020)

According to Madaus (2013), most teachers would not possess the required skills
and proficiency needed for conducting online courses. The other restriction of online
education is a inadequecy of engagement in online courses and a failure to fulfill
learners' authentic needs (Carnevale, 2004). Despite these challenges and
obstructions, many instructors and students believe that online education is a strong
and effective way of teaching and learning (Li and Irby, 2008). Furthermore,
numerous language education scholars have stated that the usage of online
technologies and the Internet will enhance EFL learners' autonomy and improve
their learning (Warschauer, 2010). Other clements like as infrastructure, support
system quality, material and assessment quality, and peer support networks may also
have an impact on the online education experience (Areti, 20006).

Learners’ satisfaction with online education is considered as an important factor
that influences the use of online education. As Chogo (2020) pinpointed, the
majority of learners prefer traditional learning to online learning.

As learners’ satisfaction reflects the effectiveness of online learning quality
(Alqurashi, 2019), it is essential to understand the role of gender in EFL learners’
satisfaction, particularly during the pandemic when traditional teaching and learning
has moved to an online form (Kumar, Saxena, and Baber, 2021). However, very
little attention has been paid to the EFL learners’ satisfaction in an online
environment during the pandemic. To date, the issue has received scant attention in
the context of Iran. In fact, only one study explored the relationship between the
satisfaction of Iranian high school EFL learners’ employing SHAD software in their
online education and gender (Amirian, Khaje, and Tayyebi, 2021).

Majority of Iranian EFL learners study English at language institutes employing
Adobe Connect and Skype applications in their online education. Therefore, by
reviewing previous studies conducted in this area, and by identifying the gaps
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related to EFL learners’ online learning satisfaction, the current study aims to
identify the most influential dimensions of Iranian EFL male and female learners’
satisfaction with online education.

Research background

The rapid advent of the fatal coronavirus epidemic convulsed the whole planet,
confronting the educational systems worldwide and forcing teachers to adapt to
online education delivery rather than traditional teaching (Dhawan, 2020). The
introduction of online learning has had a significant impact on educational
continuity and the advancement of information technology.

Online learning is considered as a new mode of learning in which learners use
the Internet to acquire knowledge, access learning materials, interact with teachers
and other students, and obtain support during the learning process (Martin, Drew,
and Ritzhaupt, 2020). Regarding the flexibility and accessibility of online learning,
it can be considered as an effective alternative to traditional education (Sun and
Chen, 2016).

Diverse definitions are provided for Online learning systems. In recent years,
online learning is considered as a web-based or cloud-based software program which
helps the teaching and learning processes (Chaubey and Bhattachary, 2015).
According to Sangwan, Sangwan, and Punia (2021), different terminologies such as
e-learning, online learning, and internet learning are used to describe online
education. However, Sangwan, Sangwan, and Punia (2021) simply defined online
education as “an electronically supported way of learning wherein, teacher and
students interact via the internet” (p. 187).

Recently, considerable literature has grown up around the theme of online
education (Sun & Chen, 2016). Studies on online education are divided into two
phases: before the pandemic when most of the studies were focused on universities,
and after the pandemic when schools and institutes also had an immediate shift
toward online education (Toquero, 2020). Therefore, after the pandemic, researchers
showed an increased interest in investigating different aspects of online education.

In the online context, satisfaction plays a significant role in the continuity of
online education (Moore and Kearsley, 2011; Parahoo et al., 2016). Learning
satisfaction represents learners' emotions, attitudes, and perceptions toward the
learning process, as well as their perceived level of fulfillment as a result of learning
experiences (Topala and Tomozii, 2014).

Learning satisfaction also relates to how much learners like utilizing online
devices and platforms for learning. It assesses whether the learning content
efficiently stimulates students' strong desire for knowledge, assisting them in
developing a positive learning attitude, and allowing them to fully participate in the
learning process, all of which can enhance the efficiency of online courses (Zhang,
Li, and Wang, 2008).

Previous online learning research has discovered that learner satisfaction is a
significant predictor of learning outcomes and the efficacy of online learning system
adoption (Ke & Kwak, 2013). Many c¢lements of learner online satisfaction have
been studied in order to fulfill students' true learner needs and develop an effective
learning environment (Hew et al., 2020; Jiang et al., 2021).
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A wide range of research has been undertaken to investigate the factors
influencing learners' satisfaction with online education. For instance, Rostami
Ravari and Fathi Rad (2021) found that Iranian intermediate EFL learners were
satisfied with online education, however, they held negative attitudes toward the
challenges and obstacles of online contexts.

Conducting a mixed-method study, Azizi and Rezaei (2021) concluded that
Iranian university students’ learning satisfaction were moderately satisfied with
online classes. Based on the results of the qualitative phase, the researchers
concluded that teachers, familiarity with technology, course set-up, and interaction
with classmates play a significant role in students’ satisfaction. They also found that
students’ learning satisfaction with online courses is closely correlated with their
achievement.

Jalilinia (2021) conducted a survey study to investigate the attitudes of Iranian
high school students toward online learning during the Covid-19 pandemic. Based
on the results, the researcher concluded that students mainly had negative
perspectives on online learning and most of them did not have pleasant experiences
with the online learning platforms.

Mirshekari, Tayebi, and Dehghani (2021) who investigated the dimensions of
online education which influenced on Iranian senior high school EFL learners’
satisfaction found that the internet quality was the most influential factor on e-
learners' satisfaction.

Amirian Khajeh, and Tayyebi (2021) also conducted a survey study to
investigate the most influential dimensions of satisfaction with online education
among Iranian male and female secondary senior high school EFL learners. The
rescarchers reported that technology and instructor were the most influential
dimensions of learners’ satisfaction with online education for the male and female
participants, respectively.

What can be inferred from the above-alluded studies is that the satisfaction of
Iranian EFL male and female learners learning English at language institutes is
under-researched. To bridge the gap, the present mixed-methods study explores
what dimensions of online education predict Iranian EFL male and female learners’
satisfaction with online education

The results of the current study can be useful to educational authorities of
language institutes to address effectively the factors that contribute to the learners’
satisfaction with online education. Furthermore, the findings of the research can
further EFL teachers to accommodate their ways of teaching such that it can lead to
increased learning satisfaction among EFL learners.

Research Question

What dimensions of online education predict Iranian EFL male and female
learners’ satisfaction with online education?
Method

Participants of the quantitative phase

The sample of the current study comprised of 183 Iranian EFL learners learning
English at several Shiraz language institutes. The participants were 96 females and
87 males whose ages ranged from 16 to 25 M = 19.71, SD = 5.27). Their language
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proficiency varied from intermediate to advanced levels. All participants’ native
language was Persian and all of them had at least one year of the online learning
experience.

Participants of the qualitative phase

The qualitative data was gathered through semi-structured interviews. To this
end, among the questionnaire respondents, 5 female and 5 male learners were
selected purposefully based on maximum variation sampling to take part in the
interviews. A maximum variation sample contains cases that are purposefully as
different from each other as possible. To this end, interviewees were selected from
different proficiency levels and different classes of five institutes to ensure the
maximum variation sampling. The age range of the interviewees was 17 to 21 years.
Instruments

Learners’ Satisfaction with Online Education

The questionnaire of Learners’ Satisfaction with Online Education including 7-
point Likert scale items ranging from 1 as “strongly disagree’ to 7 as ‘strongly agree’
developed by Stefanovic et al. (2011) was employed as the instrument of the study.
The learners’ satisfaction questionnaire encompassed 39 items on four main
independent dimensions and one dependent variable as e-learning satisfaction.
According to Stefanovic et al. (2011), the satisfaction inventory model used in the
learners’ satisfaction questionnaire includes one dependent variable (learners’
satisfaction) and four independent variables (dimensions of online education)
presented in the following:

e The instructor's response time and e-learning attitude are included in the
instructor dimension.

e Course dimension encompasses the quality and flexibility of e-learning
courses.

e Technology dimension refers to technology and internet quality.

o Environmental dimension consists of diversity in assessment and
interaction in the e-learning environment.

The researcher examined the reliability of each variable using Cronbach’s Alpha
values. The reported values of learners’ satisfaction (o =.87), and four dimensions
of online education, instructor (o =.80), course (o =.79), technology (o =.75), and
environment (o =.81) were all above 0.7, suggesting high internal consistency.

Semi-structured Interviews

The qualitative data gathered through semi-structured interviews were employed
to enrich the quantitative results. To cross-check the results of the quantitative phase
of the study, the researcher considered the interview questions closely aligned with
the research question and dimensions of online education presented in the employed
questionnaire. The interview questions explored the influence of different aspects of
online education on participants’ satisfaction. More detailed questions were also
asked when they emerged during the interviews. All the interviews were carried out
in Persian.

The interviews were performed in face-to-face sessions at the language institutes.
Furthermore, the interviewees’ consent was obtained to audiotape the interviews.
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The interviews lasted between 15 and 20 minutes. After the interviews, the
recordings were transcribed by the researcher.
Data Collection

Data were collected in the summer of 2021 through a computer-based survey
among Iranian EFL learners. In order to collect the data, the researcher e-mailed the
institute management of five language institutes in Shiraz. In this e-mail, the purpose
of the study was explained for the institute managers. After obtaining their consent,
the researcher administered the questionnaire in two modes (hard copy and online
modes).

In the hard copy mode, the researcher administered the questionnaire in the face-
to-face language classrooms. In the online mode, with the cooperation of the
teachers, a link including the google form of the questionnaire was sent to their
students’ educational groups on social media networks (Whatsapp and Telegram).
The first page of the questionnaire explained the goal of the study and how to
complete the questions. The participants were also notified on the opening page of
the questionnaire that they might withdraw from the study at any time without
disadvantages.

After collecting the data, the researcher engaged data analysis in order to answer
the study questions. The statistical analyses were carried out using SPSS (version
27). First, Cronbach's alpha was run to estimate the reliability of the instrument. In
the next step, the Kolmogorov-Smirnov test was used to ascertain if the data
distribution was normal. Afterwards, to answer the research question, the multiple
linear regression analysis was run to find what dimensions of online education
predict Iranian EFL male and female learners’ satisfaction.

Research Findings

Quantitative Results

In the first step of data analysis, normality of data was assessed through the
skewness and kurtosis tests (Table 1). To verify the normality assumption, the
skewness and kurtosis ratios over their respective standard errors must be between
+/- 1 (Kim, 2013).

Table 1. Normality Tests

Skewness Kurtosis
Statistic Std. Error Statistic Std. Error
Males Satisfaction -374 258 011 511
Instructor -373 258 -201 Sl
Course 387 258 -.147 511
Technology  -.297 258 -.056 S11
Environment -.435 258 -378 Sl
Females Satisfaction  .252 246 -.098 488
Instructor -171 246 -.640 488
Course 116 246 -422 488
Technology  -.055 246 -.514 488
Environment -.269 246 -.206 488
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As the values are not greater than £+ 1.0, then the skewness or kurtosis for the
distribution is inside the range of normality, so the distribution can be considered
normal. The descriptive of the descriptive statistics of the male and female
participants’ satisfaction scores. It is worth noting that as the satisfaction
questionnaire included 7-point Likert scale items, the mean score of each variable
falls between 1 to 7. With regard to the range of mean scores, the point 4 can be
considered as the mid-point.

Table 2. Descriptive Statistics

Std. Std.
N Minimum Maximum Mean Error Deviation
Males Satisfaction 87 3.10 6.20 4.8437 .07547 .70393
Instructor 87 3.00 6.67 4.8506 .08315 .77553
Course 87 3.33 7.00 49808 .08311 .82179
Technology 87 2.67 6.33 4.8238 .08440 .78724
Environment 87 3.00 6.33 4.8927 .08238 .76839
Females Satisfaction 96 3.60 6.80 49146 .06302 .61746
Instructor 96 3.00 6.00 47917 .07667 .75122
Course 96 3.33 6.33 4.7882 .06966 .63248
Technology 96 3.00 6.33 49285 .07241 .70952
Environment 96 3.00 7.00 5.1042 .08583 .84093

As shown in Table 2, all the mean scores are larger than 4 indicating that both
male and female EFL learners were satisfied with online education. According to the
results, regarding the four dimensions of online education, males and females
received the highest mean score in the course (M= 4.98) and environment (M= 5.10)
dimensions, respectively. Figure 1 shows the male and female learners’ mean scores.
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Figure 1. Bar Graph of Male and Female Learners” Mean Scores

In the next step, to explore what dimensions of satisfaction with online education
predict Iranian EFL male and female learners, the multiple regression was run. It
should be noted that before running the multiple regression analysis, in addition to
the normality, its other assumptions (i.c., linearity, homoscedasticity, and
multicollinearity) were verified. After evaluating the assumptions for multiple
regression analysis, the regression analysis was run. Table 3 demonstrates the results
of ANOVA ftest.

Table 3. ANOVA Tests
Sum of
Squares df Mean Square F Sig.
Males Regression 35.947 4 8.987 110.533 .000
Residual  6.667 82 .081
Total 42.614 86
FemalesRegression 29.777 4 7.444 105.157 .000
Residual  6.442 91 071
Total 36.220 95

As revealed in Table 3, the general model significantly predicted the satisfaction
scores for both males (F (4, 82) = 110.53, p<.01) and females (F (4, 91) = 105.15,
p<.01). The results of the model summary are presented in Table 4.
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Table 4. Model Summary

Std. Error of the

R R Square Adjusted R Square  Estimate
Males 918° 844 .836 28514
Females .907° 822 814 26607

According to Table 4, all the predictors (instructor, course, technology, and
environment) explain a large amount of the variance for males’ (R = .91, R2 = .84)
and females’ (R = .90, R2 = .82) satisfaction with online education.

Table S. Coefficients in Regression Analysis

Unstandardized Standardized 93.0%

Coefficients  Coefficients . Confidence

Sig. _Interval for B_

Std. Lower Upper

Error Beta Bound B(I;)lli)nd

(Constant) -.389 281 -1.386 .169 -947 169
Instructor 414 .058 456 7.143 000 .299 530

Males Course 272 .054 317 5.032 000 .164 379
Technology 364 .057 407 6.361 .000 250 478
Environment .023 .062 .025 373 710 -101 148
(Constant) -.241 259 -932 354 -755 273
Instructor 364 .047 443 7.831 .000 272 457

Females Course 224 .053 248 4249 000 119 .329
Technology  .355 .052 408 6.851 .000 .252 458
Environment .115 .046 157 2,508 .014 .024 207

The results showed that among the three significant predictors (instructor,
course, and technology) of males’ satisfaction, instructor (beta=.45) had the highest
beta value and course had the lowest one (beta= .31).

It was also revealed that all four dimensions of online education could
significantly predict females’ satisfaction with online education with instructor
(beta=.44) as the strongest predictor and environment (beta=.15) as the weakest one.
Qualitative Results

The gathered data obtained from the interviews showed that both male and
female learners agreed with learning the language through online courses. They
considered online learning as a novel, practical and effective method of language
teaching and learning and indicated that online learning methods are essential when
traditional education cannot continue.

Based on the results of the interview, the learners believed that online learning is
less stressful than learning the language in the classroom. The findings of the
interviews also revealed that learners who already enjoyed working with online
technologies in their face-to-face classrooms were more prepared for online
learning.

One of the frequent points in both male and female learners’ responses was
teachers’ performance in online classes. They pinpointed that teachers play an
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essential role in their learning satisfaction. The participants considered teachers’
behavior, familiarity with online environments, ease of access, and support, as some
of the effective teacher-related factors influencing their satisfaction with the online
learning.

Furthermore, the participants referred to the internet quality as an influencing
factor in their satisfaction. The most frequent technology-related factors in the
participants’ responses were the quality of internet connections, internet speed, and
quality of internet devices.

In some cases, the participants indicated that the flexibility of online education is
often an appealing factor for them. They expressed that taking classes anywhere and
learning at their own pace has a positive influence on their satisfaction. Some of the
male learners’ responses are presented in the following.

o I think online education is interesting. It let us learn without stress.

e The only reason to keep me taking online classes is my teacher. He knows
how to organize the class in an attractive and friendly way. He also
observes our learning and even out of class time, answers our questions.

e  Although I prefer online classes to face-to-face classes, sometimes, because
of internet connection problems, I lose the class and wish to quit the course.

Some of the female learners’ responses are as follows.

o [ like online learning, however, I think that we (students) have better
performance in face-to-face classes compared with online courses. But
sometimes with professional teachers, online classes are more beneficial
than traditional classes.

e [ think some factors such as teachers’ performance in monitoring learners’
progress and providing them support are very important in online learning.

e  Proper interaction between my teacher and students is what motivates me to
continue online learning.

e [ think problems regarding the internet and online devices negatively
influence in our (students) online learning and our satisfaction with online
courses.

e There are no face-to-face interactions in online courses. There is also less
opportunity for communicating with classmates. However, compared with
traditional classes, I feel less stressed when I answer the teachers’ questions
or give tests in online courses.

Discussion and conclusion

The goal of the current study was to explore what dimensions of satisfaction with
online education predict Iranian EFL male and female learners. Based on the
findings it was concluded that three dimensions of online education (instructor,
technology, and course) could respectively predict EFL male learners and all four
dimensions of online education (instructor, technology, course, and environment)
influenced the EFL female learners’ satisfaction. It was also concluded that the
instructor was the most influential dimension of satisfaction with online education
for both EFL male and female learners.
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In the interviews, the instructor was the most frequent and the most influencing
factor mentioned in male and female participants’ responses. They also referred to
the internet quality and flexibility of online classes as the other influencing factors in
their satisfaction with online education. It can be concluded that the results of the
qualitative phase of the study are in line with those of the quantitative phase.

Therefore, the findings signified the prominent role of instructor and his/her
response timeline and attitude toward e-learning in EFL learners’ satisfaction with
online education. These results are partly in line with Amirian Khajeh, and Tayyebi
(2021) study. They also found that instructor was the most influential dimension of
satisfaction for both Iranian female high school learners.

These results are also consistent with those of Azizi and Rezaei (2021) who
found instructor as a critical factor for learners’ online learning satisfaction. They
also found that after instructor, technology, course set-up, interactions, and
outcomes are other significant factors in learners’ satisfaction with online education.

One of the essential conditions for successful online courses is learners’ learning
satisfaction (Azizi and Rezai, 2021). In fact, learners’ satisfaction with online
education plays a significant role in the quality of educational programs (Jiang et al.,
2021).

In the previous studies, several factors such as teachers, technology, interactions
in online classes, and online courses were recognized as the influencing factors in
learners’ satisfaction with online education (Bolliger and Halupa, 2012). According
to Finaly-Neumann (1994), teachers are one of the most influencing factors in
learners’ satisfaction.

In this regard, Bolliger and Martindale (2004) emphasized the prominent role of
teachers in online education and indicated that teachers’ role has intensively changed
with the advent of online classes.

When learners face problems in an online course, timely assistance from the
teachers encourages learners to continue their learning and improve their
performance (Sun et al., 2008).

In line with the results of the current study, Bolliger and Martindale (2004)
reported that to raise learners’ satisfaction in online education, teachers should be
available when learners have any questions, they should be flexible, act as a
motivator, provide feedback on learners’ performance on time, and communicate
with learners regularly.

Based on the results of the present study, technology is the second important
factor influencing both male and female learners’ satisfaction with online education.
Datt and Singh (2021) also confirmed that accessibility to the reliable and easy-to-
use facilities and familiarity with the technology are influencing factors in learners’
satisfaction in online learning.

The findings of the present study demonstrated that course is the other crucial
variable affecting learners’ satisfaction with online education. Sun et al. (2008) also
confirmed that learners’ are more satisfied with well-designed and flexible online
courses that have clear goals and are easy to navigate.

Furthermore, the findings of the current study revealed that environment of the
online education including diversity in assessment and interaction in e-learning
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environment is the predictor of female EFL learner’ satisfaction. It is worth noting
that environmental dimension was not an influencing factor in male learners’
satisfaction. A possible explanation for this result might be the difference between
male and female learners in the way they approach interaction in classrooms. In this
regard, Gonzalez-Goémez et al. (2012) concluded that male and female learners are
different in terms of the importance they attach to specific aspects of e-learning
teaching. They reported that compared with males, female learners take greater
satisfaction from interacting with teachers. Similarly, Frymier and Houser (2000)
indicated that females value student-teacher interaction more than males.

Overall, based on the findings of the present study, instructors are the most
important factor in both male and female EFL learners’ satisfaction with online
education. Therefore, considering the ubiquitous use of online education during and
after the COVID-19 pandemic, teachers should become acquainted with the
significant role of their attitude and performance in the success of online education
and strengthen their own online teaching competence. The research's main
recommendation for EFL teachers is to offer support to their students and pay
particular attention to the management of online tasks in this new learning context. It
is also recommended to consider the level of computer and Internet access that
students have at home, and seek to mitigate circumstances in which low quality of
the internet disturbs conducting the online classes.
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